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The given paper presents the results of the experimental teaching with the use of the
case study method. The cases were developed by us and experimentally validated during
our experiment which was delivered with the 8th grade students of Sevan secondary
school #1.

Our overall goal was to check experimentally the possibilities of using different types
of cases in order to develop the learners’ English communicative competence. The
results of the experimental teaching show that cases help to enhance the communicative
competence of students. Cases suppose a lot of interaction in class, therefore, they
improve the communicative skills of the students as well. And though the application of
cases requires a certain amount of time (developing cases by the teacher, preparatory
stage before implementing them, etc.) they can be a highly efficient tool while
teaching/learning EFL.

Keywords: case-study method, EFL (English as a foreign language), experimental teaching.
Introduction

English plays a crucial role in the present era of globalization. A lot of people in
the world currently want to acquire the English language proficiency. One option for
teaching a foreign language is applying the case study technology. It is an active method
widely used in learning/teaching foreign languages. For learners who have been
accustomed to the traditional strategy of teaching, this calls for a global change in their
approach to learning. This method can be successfully performed at all educational
institutions including schools and HEls.
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The given paper is devoted to the study of the Case study method for the improvement
of English communicative competence in Armenian schools. The method is connected
directly with action and based on the philosophy of student-centred education

The relevance of the research is determined by the reforms in the sphere of school
education in Armenia which demand modernization of the teaching methods as well as the
contents of teaching. It is important to use student-centered activities while teaching
English. The Case technology can develop students’ productive, interactive and receptive
skills that are necessary for communication.

The overall goal of the research is to develop a set of case-tasks which will promote
better communication between the teacher and the learner and among learners in the
process of teaching/learning English. We have attempted to highlight the effectiveness of
the meaningful use of a foreign language by applying the Case study method.

In accordance with the goal the following specific objectives were put forward:

» to give the general overview of the Case study method;

» to study the potential of the Case study method from the perspective of
teaching/learning English;

» to justify the importance of applying the Case study method as a classroom activity;

» to study the opportunities provided by the Case study method that can be
implemented in the Armenian context;

> to identify the real influence of the Case study method on the motivation of learning
English;

» to describe in which way the Case study method can be applied productively;

» to develop various cases which can be used during the process of teaching/learning
EFL in the Armenian setting;

> to validate the effectiveness of the proposed methodology and analyze the results of
the experimental teaching.

A challenge any professional school faces is preparing its learners to become actors in
the real world situations. Students should be able to diagnose the real world situation
correctly, make the right decision making choices and act accordingly. In this effort,
schools which have adopted this method (led by Harvard) have found teaching via the case
method to be the best. Any subject being taught is based around a case study followed by
a question and answer session similar to the Socratic Method. Christopher Columbus
Langdell, dean of Harvard Law School in 1870 is well known in academic circles as the
pioneer of the case method. The case method was introduced in law school by him in
1870. By 1922, cases had been widely adopted in business schools and found acceptance
in medical schools as well [1]. Later case methods largely widened their sphere of
application and today are used in any field of study.
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Case study is an effective technology to explore and understand complex issues in real
world settings. The Case study method has been used particularly in fields such as social
sciences, education, business, law and health, to name just a few, in order to address a
wide range of research questions. Therefore, over the last 40 years, case study technology
has undergone great development. Change and progress have stemmed from parallel
influences from historical approaches to research and individual researcher's preferences,
perspectives on, and interpretations of case study research. Central to these variations is
the underpinning ontological and epistemological orientations of those involved in the
evolution of case study research [2]. Researchers who have contributed to the
development of case study research come from various disciplines and fields of study and
their philosophical underpinnings have created diversity in approaches used. Thus, various
designs have been suggested for preparing, planning, and conducting case study research
with advice on key considerations for achieving success. As a result, while case study
research has evolved to be a pragmatic, flexible research approach, the variation in
definition, application, validity, and purposefulness can create a confusing platform for its
use [3].

There is a wide range of definitions of the case study method. Simply put, it is a
student-centered activity based on a description of a certain situation, it often involves a
problem, a challenge or an opportunity faced by students. It is also important to note that
case is not a problem. The problem in general has only one possible solution. When we
use the case study method, a decision-maker can choose between different alternative
courses of action, and each of them may be supported by a solid evidence and logical
argument,

It should be mentioned, that the case study method is a very effective way of teaching
and learning. It has a decisive role in developing some key abilities and skills of learners.

Methodology

The methodology of our research was determined by the overall goal and the specific
objectives put forward and hence included the following steps:

* To explore the case study method: the origin of the method and its further
development, the application procedure of the method, the challenges of the method, etc.;

* To analyze the English textbooks for Armenian schools in order to reveal their
didactic potential in the perspective of applying the case study method;

* To develop cases for a particular topic so that they can be used in the
teaching/learning process;

* To deliver a series of classes in order to verify the suggested methodology;
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* To analyze the results of the experimental teaching with the use of cases and draw
conclusions.

Results of the experimental teaching: applying case study

The Case study method is an interactive one. The student should have an
opportunity to move freely in the class in order to participate in case discussion. The
traditional arrangement of furniture is not productive for the implementation of interactive
methods. Therefore, the following types of students’ sitting can be suggested: horse-shoe,
flower-bed, pairs, soloists, net.

There are two basic beneficial points of case study:

1. When students learn through their own struggle, they can teach each other and
grasp the material in a better way.

2. Many of the most important types of judgment and understanding cannot be taught
but must be learned through practical experience.

Cases provide the basis of a class conversation led by a teacher. The Case study
method includes a special type of educational material and special ways of using this
material in the learning process.

The Case study method also represents some role-playing system, a game-based
learning After the description the actions need to be interpreted (consequences,
effectiveness), or the solution of the problem should be proposed. Students should solve
the problem and get the reaction of others to their actions. However, they should
understand that various solutions to the problem are possible. Therefore, the teacher
should help students to reason, argue, and not impose his/her opinion on them.

The role of the teacher is to lead the conversation or discussion, as well as time
management. The teacher should encourage students to avoid superficial thinking, to
involve all students in the case analysis process.

The Case study method also teaches the students to observe the norms and rules of
communication.

The teacher can use this technology at different stages of learning.

In order to verify the didactic potential of the case study method we decided to deliver
a few teaching sessions.

Our teaching session was delivered with the 8" grade students of Sevan secondary
school #1.

Unit 7 from the textbook by Lusine Grigoryan [4] was chosen for the experimental
teaching.

The lesson “TRAVELLING IS MY DREAM” with the corresponding talking points and
vocabulary was chosen for the experimental teaching [4, p.91]. This particular topic was

325



chosen since it has a great didactic potential in terms of developing and using various
cases. Before the implementation of the case study method a set of cases had been
developed.

Learning outcomes:

v" By the end of the lesson students will be able to communicate using the lesson
vocabulary concerning travelling;

v" They will be able to work in pairs/small groups and enhance communicative
competence; etc.

Teacher’s objectives:

1. To get students motivated and involved in the case study process; to move learners
gradually up the cognitive skills ladder from the low skill's level of comprehension,
knowledge and application to the better and more effective skills of analysis, synthesis and
evaluation (according to B. Bloom’s well-known taxonomy}.

2. To engage learners in decision making, investigative, creative and communicative
activities.

3. To develop peer collaboration: while cooperating learners can instinctively and
cognitively help each other and find a solution to a problem.

In total, 19 students were involved in the experimental teaching. As we know, large
class can be handled better by dividing it into smaller groups. Several groups can work at
the same time, therefore, instead of only one or two people practicing the language and
the others just listening, everyone is active. Group work is excellent for speaking and
listening. Students can work in small groups if case study is applied.

Before starting studying the cases we should give the learners a clear objective for the
case study activity, it is necessary to speak about case study method generally, explain how
they can act and what the possible outcomes of this method are.

The application of the case study method was not carried out at the very first lesson.
First of all, we had to prepare the students for the cases. Thus, it was decided to organize
a group work to get the students involved in the topic of the lesson and then test the cases
we had developed for the lesson.

Each student was given a number one or two. The students were asked to raise their
hands to check that everyone knows which number they are. All the number ones made a
group, all the number twos made another group. Then each group selected a secretary
and a spokesperson to take notes. During the lesson the teacher can leave the front part
of the class and move around, listening to the students, helping them if needed.

During the teaching each group had to select one foreign country and represent the
popular sights of that country. The group had to select a soloist to act as a guide, while the
other students were tourists who had to ask disputable questions to the guide. One of the

groups had chosen England and the other had chosen Germany. The students were free
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to move and talk. The students were assessed with the help of the list of questions which
had been developed before the lesson. The students’ answers were graded on a scale of
one to three.
Here are the questions:
»  What do you think the aim of travelling is?
= What do people gain from travelling?
»  What jobs require a lot of travelling?
»  What is the main idea of taking photos of different places you visit?
»  What is your idea of an ideal holiday?
»  What countries and/or cities/towns would you like to visit and why?
»  Which city do you think is the peart of Europe?
»  What forms of travelling do you know?
»  What are the most necessary things that you should take with you when
travelling?
»  What kind of holiday would you recommend to a student with little
money?
»  Describe an ideal beach holiday.
*  What do you like doing when you are on holiday?
*  Which is the safest/fastest/most comfortable means of travelling?
»  Describe the most interesting trip in your life.
»  Which are some of the problems connected with air travel?
»  What do you like/dislike about travelling by car?
* Do you prefer travelling business or economy class? Why?
*  What is exciting about travelling on one’s own?
»  What does the travel agent usually arrange for your trip?
Then the outcomes were discussed. At the same time, participants of the opposite team
summarized what they had learned about the countries.
Two days later, when they had their next English class, the following cases were tested:

Case #1
Imagine that you want to travel to Russia and try to talk to the travel agent on this
topic {you can have either face-to-face or a telephone conversation).

Case #2

Imagine that you have arrived at the airport and found out that your flight had been
delayed. Try to call and inform your friend about the reason your flight had been delayed
for.
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Case #3

Discuss the advantages and disadvantages of travelling by train and by plane (the class
is divided into two groups and each of them discusses pros and cons of travelling by train
and by plane).

Case #4

You have dreamed about visiting Rome all your life, you have booked airtickets and the
hotel, you have applied for your visa, but news about the coronavirus have changed your
plans. Phone your travel agent and cancel your flight and hotel reservation (ancther
option here can be: E-mail your travel agent and cancel your flight and hotel booking.)

Case #5

An information gap technique was used as a case as well. One group possesses
information which the other group does not have. One group has the bus timetable for
odd numbers, the other group has the bus timetable for even numbers. They need to
communicate to find out the complete information on how the buses run. The gap is filled
by means of active communication.

After having learned the whole material about travelling, another case was tested with
the same class.

Case #6

You have a travel agency in Armenia and you have a task — to invite tourists to your
motherland. What kind of advertising will you use? How to attract the attention of a
potential tourist?

The class was divided into 3 groups. There were six students in each group. One of
them was the director and the others were the employees. They had to think about the
name for their agency as well as to create a slogan (motto). The teacher in this case usually
acts as a supervisor. The groups discussed their viewpoints, then the spokesperson - the
director of the agency, presented their opinions and the solution. This case, besides
improving the communicative competence of learners is also aimed at the enhancing of
their creative thinking skills.

Results of the experimental teaching

The Case study method really helps to improve the communicative competence of
students. They communicate in English, new words and certain communicative patterns
are incorporated into their active vocabulary. The students usually automatically learn
words and phrases by heart, for example flight-pnpsp, sylipge, airline-onwitiuy, check in-
gpuwitigls, etc., but they cannot use this vocabulary in the real life situation as a
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correlated phenomenon. The Case study method helps train their mind, challenges their
critical thinking skills and develops speaking skills. Therefore, the application of the case
study method is productive, interesting, beneficial and challenging at the same time.
Besides, students participate in teaching/learning willingly and with great pleasure, the
process is not boring at all. Being combined with other methods, the case study method
proves to be even more productive and efficient.

Feedback on using the case study method

At the end of our teaching sessions the students were kindly asked to answer a few
questions about the experimental teaching by just ticking the appropriate column:

1. | find the Case study method useful for developing my communicative competence.

2. I find learning via cases interesting and trendy.

3. |l like learning with the use of the Case study method.

4. | would like to create my own cases and use them during the lesson.

The table below represents the results of the feedback we gained after the application
of the Case study method during the experimental teaching.

Table:1 The results of the feedback on applying the Case study method.

Statement strongly agree agree disagree

| find the Case study method
useful for developing my 100%
communicative competence.

| find learning via cases

: , 80% 20%
interesting and trendy.
| like learning use with the use
7 Q, 0,
of the Case Study method. G e
| would like to create my own
cases and use them during the 50% 30% 20%
lesson.
Conclusion

According to the table presented above it is obvious that learners like using the Case
Study method while studying English, they find it useful, productive, interesting and
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challenging. However, our teachers mostly tend to use traditional methods, because in
their opinion, they are already tested and the results are obvious. But in the contemporary
world interactive teaching and student-centered activities are more trendy and efficient.

Hopefully, in the nearest future Armenian students would have the opportunity of
applying the Case study method more often in their learning setting since by means of
cases we can enhance critical thinking, provide reflective learning, improve problem
solving skills, develop the organizational skills of students as well as their active listening,
team-working and communication skills.
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<U34ULUL LULMULNRY ULHLENELP NPMBU OSUM L24bh MUUGPhL CASE
STUDY Ub@NTh Uhrunnhue. enraurdruuln Nkunksuus ursnhueuvsre

PrU9HLU LELLP

ANE pwbuuhpwliwit pulinppnbnh «Ubiqibnt igne b gpuilwitingsindis puidbib
dwghuippuapnipugh onowibiwuipig

uurqu3ut nnkULLU

Uwbiliujwpdwlwl ghyginyegmibiibiph pliliuedm, nnglitup,

AN oy thqufh b gruwlpabingapuls widphnbih nwivwfunu

Znnyudnud tbplujwgyuws Bu hwulwt juwpwund wugbpbuh nwngdwi pupug-
pnud phjubiph dgennh Yhpwndwdp hnpdwpwpwlwi nungdwt wpryniptbnp: Ubp Ynn-
dhg dpwlyti Epl ptjutip, npnup tinpdwinldt) U Ulwth iy 1 dhotwlwng nupngh 8-pn
nwuwpwun wugEpsup nuuwJuwundwt dwdwuwly:

Ubtp hpdbwlwt bwywinwly Ep thnpdwpwpwlwt nwngdwt dhengny unngl unyn-
pnnubinh wugqutignt hwnnprwlgwwo hpwabynyeniuubph (Yndwbunbughwubph) qun-
qugiwtp dhndwd phubph Yhpwndwt huwpwynpnyeniitbpp: bpuljwiwgywsd thnpéw-
puwpwlwu nwnigdwy wprgniptlpp gnyg 5 wiwjhu, np pubp oqunud Bu quipquguly
nwnwuwnnnubph  hwnnprulgulywu  Yndwbnbughwi: Lubph Yhpwnnwip bwle Gu-
pwnpnud £ wlwhy hwnnpnwlygnud juwpwind, hbunbwpwp npuitp twle Uywunnd Gu
uninpnnubph  hwnnpnulgwlwi  hdinyegniouph quipqugdwup: &Y suwwd  phjubph
Yhpwnnuip Gupwnpnu £ npnpwlh dwdwuwyh wnpwdwnpnd (phjubph dawlnud nwinigsh
Unndhg, phbubiph dGennh Ubpnunwhg wnwe Uwfuwwwnpuunwlwt wouwnwupttiph
ppwlywuwgnd L wyb), upwup Yupnn Bu gwwn wpryniswybn gnpdhp [hub)] wugbpbup'
npwbu ownwp [kgyh nwmgdwi gnpépupwgnu:

Pwtnuth punbp. case-study dbpnn /pljubiph daenn, wbqitinbup npwbu oynwn g,
thnpdwpnwinw!lywl nwmgnid:

UCNONbL30OBAHUE METOA KEACOB HA YPOKE AHIMUIACKOIO A3bIKA B
APMAHCKOW AY LMTOPUU: PE3YJILTATbI OMNBbITHOTO OBYYEHUA

BPATMHA HEJUIN

Boinyckruua maeucmpomypst OmOeneHuA aH2IUTICKO20 A3bIKA U IUMepamypbi
dhunonoeuyeckozo harynemema [ TY

CAPKUCAH PY3AHHA

Handudam nedazozuyeckux Hayx, OoUeHm,

lpenodasamens TY

B nanHoii ctatbe npepcTaBneHbl pe3ynbTaTbl ONbITHOrO 0byYeHnA ¢ UCNONb30BaHUEM METOA
KelicoB Npy oOy4eHUN aHMMItCKOMY A3BIKY B apMAHCKOM ayouTopuu. Hamu Beinv paspabotaHbl
Kelicbl, KoTOpble ObINU 3KCNEPUMEHTANBHC MPOTECTUPOBAHLI BO BPEMA ONbITHOTO OOydYeHWA
cpenm ydenvkos B-ro knacca cpepHeid wkonbi N1 r. CesaHa.
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Haweit ocHoeHOW uenbko ObING NyTem oONbITHOrO ODYYEHWA MNPOBEPUTE  BO3MOMHOCTY
MCMONb30BaHNA PasNyHbIX BUAOB KelicoB {CWTyaTMBHBIX 3ajay), HanpaBneHHblX Ha pasBuThe
AHIMIOA3BLINHOM  KOMMYHWKATMBHOWM  KOMNETEHLWM  yyawmxca,  PesynbTatel  nposefeHHOro
OMbITHOTO  OOYMEHWA MOKA3BIBAKOT, YTO KEWCbl MOMOTAKOT  PasBUTb  KOMMYHUKATUBHYHO
KOMMETEHLMIO yHalLmxcA. Mcnonb3osaHue KeiicoB npepgnonaraeT MHTEPasLMIo (KOMMYHUKALMIO)
B KNACCE, CNeJOBATENbHO, OHM TAaKMKE CMOCODCTBYHOT PasBUTUIO KOMMYHWKATWMBHBIX HABbIKOB
yyawmxcA. M HeCMOTpA Ha TO, 4TO MCMONb3oBaHWe KeldcoB TpebyeT onpeneneHHOro KONMUecTBa
BpemeHy (paspaboTra KellCOB CO CTOPOHbI YYUTENA, NOLIOTOBMTEIbHBIN 3Tan Nepeq, BHeLPEHNEM
METOAA KEelCoB M T.4.), OHWM MOryT ObiTb BecbMa 3DHEHTMBHLIM MHCTPYMEHTOM B NPOLEcCe
oby4eHuA aHIMACKOMY A3LIKY Kak MHOCTPaHHOMY.

Knrouesbie cnosa: memod kedicos (ketic-cmadu), aneaulichull KaK UHOCMPAHHBIL,
onbimHoe obyyenue.

Znnywdp ubpluywgdt £ fudpwgpulwt funphnipn 15.05.2020p.:
Lnnwédp gpwitunudb) £ 26.06.2020.:
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