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Abstract

A growing number of international educational institutions have adopted the
International Baccalaureate (IB) Programme, within which the Extended Essay serves as a
pivotal component for cultivating students’ research competencies, critical thinking, and
independent learning skills. The present study examines the structure and implementation
of the EE, with particular attention to its application at UWC Dilijan International School,
illustrating its contribution to students’ academic development and preparedness for
higher education.

The purpose of this article is to analyse the structural and procedural dimensions
of the Extended Essay, highlighting its principal characteristics, educational functions,
and pedagogical value. Furthermore, the article investigates the practical implementation
of the EE within the UWC Dilijan context, demonstrating how the Programme facilitates
the development of students’ research skills, critical thinking, and autonomy in learning.
This analysis also considers the role of the EE in preparing students to meet the academic
demands of higher education institutions.

The study substantiates that the EE plays a significant role in fostering advanced
research skills among students. Effective implementation, exemplified by the UWC
Dilijan International School, enhances students’ capacity for critical analysis, structured
inquiry, and methodological rigour. Graduates of this Programme exhibit heightened
academic competence, enabling them to pursue studies at leading universities globally,
thereby increasing their competitiveness and opportunities for admission to prestigious
institutions.

Empirical observations and pedagogical outcomes indicate that the EE
implementation process strengthens students’ ability to apply disciplinary knowledge
in practical research contexts. In addition, it promotes the development of research-
oriented thinking, project management skills, and independent study habits. Beyond
individual skill acquisition, the EE contributes to the enhancement of the overall
educational environment by fostering students’ scientific curiosity, initiative, and creative
approaches to problem-solving.

In conclusion, the Extended Essay constitutes a critical pedagogical tool within
the IB Diploma Programme. Its structured research framework, combined with guided
supervision and autonomous inquiry, ensures that students develop essential academic
skills and competencies. The UWC Dilijan model exemplifies best practices in EE
implementation, demonstrating how the program can effectively prepare students for
higher education and cultivate the intellectual and creative capacities necessary for
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lifelong learning and scholarly achievement.

Research methods: analysis of scientific literature, study of best practices in
educational activities of educational institutions, and interviews.

Methodological foundations of the research: systemic and information-cognitive
approaches.

Keywords and phrases: International Baccalaureate, Extended Essay, research
skills, critical thinking, UWC Dilijan.
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Cwdwpnunughp

U6 pyny dhowggquyhu niunmduwljuwu hwunmwwmnipyniuutp yhpunmd Gu
Uhowqquhtt pwujwyphwwnh (IB) 6pughpp, npnud punjuyujwé Luubu (Extended
Essay) ownwynid L npwbtiu nuwunnutiph himwgnunuwwu Jupnnnipiniuutinh,
putwnwwnwlwu dnwonnnipjuu b hupunipnyu nrunigdwu hdwnnipyniuutiph
qunpgquguwu hhduwwu punuwnphs: Unyu himwgnunipiniuu ntuntduwuhpnid
E punuudus Luubh Junmgguwépt m wyu gplnt gnpopupwugn’ hwnny
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pwwjwyphwwnmh Spwgph gnpduwlwu  hpwuwuwgnidp  “thihowuh  «8ni-
“wppni-Up» nupngh hwdwnbpunmd® gnyg wmwyny, ph htsybu L Spughpn
tyuuwnnid nuwunnutiph htmwgnuwlwu hdnnipyniuutiph, putwnuunmuuu
Udnwonnnipjuu b hupunipnyu niunigdwu qupqugdwup: Wu ybpnidonipyniup
bl niuntduwuppnid § punjujujwsé Luubh nbpp pupdpwgniyu ntuntdawuiu
hwunwmnipniuutiph - wjunbtdhwuwu  ywwhwusutipht  niuwunnubtiphu
twuiwwywwnpwunbnid:

Muntduwuhpnipiniup hwunmwwmnd B, np punquyujws Luubt fupbnp
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PACIIMPEHHOE3CCEKAKMHCTPYMEHTOBYUYEHUS, OCHOBAHHBIM HA
HUCCJIIEAOBAHUAXBITPOI'PAMMEMEZKIYHAPOJHOI'ObAKAJ/IABPHATA
(AHA/IM3O0IIBITA HIKO/IbI “I0 JAB/II0 CHU” B JW/IHW/XKAHE)

APIIMHE AKOIISIH

MarucrpanT Kadeaps! NeAaroruky Mo yrnpasieHHo oopazoBanreM Mex1yHapoaHOTO
Hay4yHO-00pa3zoBaTeabHOro neHTpa HanmonansHoit akagemun Hayk PecriyOonnkn ApmeHus

arpinehakobyan52@gmail.com

AHHOTaLUA

Bce OGonblllee YMCIIO MEXKIYHAPOAHBIX Y4YeOHbIX 3aBeJeHHUH MMPUHUMAIOT
nporpammy MezkayHapoaHoro 6akaraspuara (IB), B paMKax KOTOPOH pacIIpeHHOe
9cce CIIYXKHUT KIOYEBbIM KOMIIOHEHTOM [JIsl Pa3BUTHSl HCCIIEedOBaTEIbCKUX
KOMITeTeHIMH, KPUTHYECKOI'0 MBIIIUIEHUS] ¥ HAaBbIKOB CaMOCTOSITE/TBHOTO 00Yy4YeHHsI
y CTyOEHTOB. B HacTosilieM MCCIeloBaHUM pacCMaTpUBAaeTCs CTPYKTypa |
peanusalys pacIIMpeHHOro 3cce, C aKLEHTUPOBAaHWEM BHUMaHHMS K ee MPUMEHEHHIO
B MexnyHapopnHo# mkorne “H0 [da6mo Cu” B [IunupzkaHe, IeMOHCTPUPYS ee BKIIaf,
B aKaJleMHU4ecKoe pa3BUTHE YYAIIUXCS U MUX TOTOBHOCTb K IMOJTYYEHHUIO BbICIIEro
obpa3oBaHusl.

Llenbio JaHHOM CTaTbU SIBIISIETCSl aHAIIM3 CTPYKTYPHBIX U IMPOLIECCYallbHbIX
aCIIeKTOB  pacCIIMPEHHOIo 93CCe, BblAe/IeHHe €ero OCHOBHBIX XapaKTEepPUCTHK,
o6pazoBaTeNbHbIX (PYHKLHUA U Iefaroruyeckor 1eHHocTu. Kpome Toro, B cratbe
UCCIIelyeTCsl TpaKTUYecKasl peaiu3aliisl PacClIMPEeHHOro0 3CCe B KOHTEKCTe
“l0 Habmro Cu” [wiupzkaHa, OEMOHCTPUPYS, KakK MporpamMMa CIOCOOCTBYeT
Pa3sBUTHIO y CTYAEHTOB HCCIIeJ0BATEIbCKUX HABBIKOB, KPUTHYECKOI'O MbIIIICHUS
M CaMOCTOSITElIbHOCTH B OOy4YeHUHM. B [aHHOM aHanmM3e TakXkKe pacCMaTpHUBAETCst
POJIb PACIIMPEHHOI0 3CCe B MOATOTOBKE CTYAEHTOB K BBIMOJIHEHUIO aKageMUYeCKHUX
Tpe6GOBaHUH BBICIIUX yUeOHbBIX 3aBedeHH.

HccrenoBanue MoaTBEPKIAET, YTO PacCIIMPEHHOE 3CCe UTpaeT BaKHYIO pPoilb
B Pa3BUTHUM Y CTYIEHTOB IepefoBbIX UCCIeJ0BaTe/IbCKUX HaBBIKOB. D(P(EeKTUBHOE
BHEJpeHWe, MPUMEPOM KOTOpOro spisiercs MexxagyHapopHas wikorna “H0 da6bmio
Cn” B [lunupizkaHe, MOBBIIIAET CHOCOOHOCTD YYAIMXCS K KPUTUYECKOMY aHalIM3y,
CTPYKTYPHUPOBAaHHOMY HCCIIE€IOBAHUIO U METOH0IOTMYECKON CTPOrOCTH. BBITYyCKHUKH
MPOrpaMMbl IEMOHCTPHUPYIOT MOBBILIEHHYIO aKageMUYeCKYI KOMIIETEHTHOCTb, YTO
MO3BOJIIET UM TMIPOJIOJIKATh 00y4yeHHe B BeAYIIUX YHUBEPCUTETAaX MUPA, TEM CaMbIM
TOBbIIIast CBOI0 KOHKYPEHTOCHOCOOHOCTb.

Omnupuyeckue HabOIIOgeHWs] IMOKa3bIBAIOT, 4YTO TPOLIECC BHEAPEHHs
PacCIIUPeHHOro  5CCeé  pa3BUBAaeT  CIOCOOGHOCTb  CTYHOEHTOB  INPUMEHSTb
OUCLHUIUIMHApHbIE 3HAaHUSI B KOHTEKCTe MpPaKTHYEeCKUX HCCIIeIOBaHUM, a TaKkKe
CNoCOGCTBYET Pa3BUTHIO HCCIIEJ0BATEIbCKOrO MBbIIUIEHUS], HaBbIKOB YIIPaBIIEHHS
NpOeKTaMHM W CaMOCTOSITEJIbHOTO  TPOBEJEeHUs  uccriegoBaHui.  [lomumo
npuobpeTeHnss WHAUBUAYAIbHBIX HABbIKOB, paCLIMPEHHOe 3CCe CIOCOOCTBYeT
yITyullleHUI0 06pa3oBaTe/lbHON Cpefibl B LIEJIOM, Pa3BUBasl Y CTYAEHTOB Hay4HYIO
MI0603HATETbHOCTh, UTHULIMATUBY M TBOPYECKHE MOAXObI K PELIeHUI0 MPo6sIeM.

B 3akmoyeHwe OTMETHUM, 4YTO, PACIIMPEHHOE 3CCe MpPeACTaBIsieT Cco6oi
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Ba)KHEHIIIUI TeJarort4ecKuii MHCTPYMEHT B paMKaX [IUIUIOMHOW TPOTPaMMbI
MEXKIYHapOIHOro OakaraBpuarTa. Ero CTpyKTypuUpOBaHHasi UCCIIe0BATENTbCKast OCHOBA
B COYETAaHUU C YIPaB/IsieMbIM HaO/IOIEHHEM M CaMOCTOSITEIIbHbIM HCCIIeqOBaHHEM
rapaHTUPYeT, YTO CTYAEHTHI MPUOOPeTYT HeOOXOAUMbIE aKafieMUueCKHue HaBbIKU U
KOMIMeTeHTHOCTb. Mopernpb mkonbl “H0 [1a6mo Cu” B [lunumKaHe siBrIseTcs: IpUMepoM
OOHOW W3 JTYYIUX TMPAKTUK BHEIPEHHs 9JTIEKTPOHHOTO OOYy4YeHUsl, 1eMOHCTPHUPYS,
KaK IporpaMma MoKeT 3((EKTUBHO TOATNOTOBUTh CTYAEHTOB K IOTYyYEHUIO
BBICITIET0 00PAa30BaHUsI U Pa3BUTh MHTEIUIEKTya/IbHbIE U TBOPYECKHE CIIOCOOGHOCTH,
HeoOXoauMble JijIsi 00yJeHUs] Ha MPOTSKEHUHU BCEeH KU3HU W TOITyYeHHUs] Hay4HbIX
OOCTHUKEHHH.

MeTopl HCCriefOBaHMs: aHalIM3 Hay4YHOH JIUTEepaTyphbl, U3y4eHHe MepeloBOro
orbITa 06pa3oBaTeNbHOMN AEesITelTbHOCTH 00Pa30BaTeTbHBIX YUPEKAEHUH, UHTEPBbIO.

MeTopororniyeckiue OCHOBBI MCCIIeJOBaHMsI: CUCTeMHble U MH(OPMALIMOHHO-
KOCHUTUBHbBIE [TOIXOMIbI.

KiroueBble crioBa U (ppa3bl: MeXIyHapOAHbIN GaKalaBpHaT, paclIMpeHHOe
acce, MCCIeOBAaTeNIbCKUE HaBbIKH, KpUTHYecKoe MbiiuieHyde, “H0 Tabmo Cu”
JunuvazKaH.

Introduction

The International Baccalaureate (IB) Programme is globally recognised as a
leading model in international education, fostering inquiring, knowledgeable, and
socially responsible learners. It enables students to take ownership of their learning
process while developing competencies essential for future success, preparing them to
adapt and thrive in a rapidly evolving world [1]. This approach shifts the educational
focus from the mere transmission of knowledge toward skill development, values
formation, and active student engagement. Particular emphasis is placed on critical
thinking, independent learning, and research-oriented methodologies, encouraging
deliberate and reflective participation in the learning process.

Consisting of three compulsory components, the program aims to broaden
students’ educational experience and challenge them to apply their knowledge and
skills.

Theory of Knowledge

Theory of Knowledge is a unique course and is taught only within the
International Baccalaureate Diploma Programme. The course is discussion-based, and
students receive their final grades based on these discussions. Students explore areas
of knowledge such as natural sciences and the arts, as well as ways of knowing —
that is, how we accumulate knowledge, what sources we use, and how we process
the information we receive.

Creativity, Activity, Service (hereinafter CAS)

CAS is one of the most engaging parts of the IB Diploma Programme. It
encourages students to try new activities, learn new skills, and engage with the
community. All students must participate in various CAS activities over two years.

Extended Essay
All students must write a 3600-4000-word essay on a topic of their choice
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related to a Diploma Programme subject. Through writing the Extended Essay,
students develop independent research skills and written communication skills
necessary for university studies [2].

It can be assumed that the combination of these three components contributes
to the formation of a learner who not only possesses knowledge but also critically
evaluates and applies it in practice. As a result, an individual is formed who is
ready to continue education in a university environment, adapt to a rapidly
changing professional world, communicate effectively in diverse cultural and social
environments, continuously develop personal skills, and responsibly participate in
social processes.

Special attention should be paid to the third component of the IB Diploma
Programme — the Extended Essay — which is designed to develop students’
independent research and scientific thinking skills. It allows students to deeply
explore a topic of their choice related to a Diploma Programme subject, formulate
research questions, work with various sources, and present structured academic
work that meets academic requirements [3]. At the initial stage, the student selects
a topic related to one of the program subjects based on personal interest. This
approach enables them to focus on their preferred field, develop creative thinking,
and demonstrate an individual research approach. Creative and critical thinking
can be regarded as fundamental competencies that underpin effective learning,
independent research, and problem-solving in contemporary education systems.
Critical thinking is a person’s ability to evaluate their own and others’ thoughts
objectively, and to carefully and comprehensively check all proposed positions
and conclusions [4]. In my opinion, this skill is especially important in the modern
educational environment, as it enables learners not only to analyse information but
also to make reasoned decisions, avoid superficial conclusions, and develop well-
structured and evidence-based arguments.

Next, the student selects the research question or questions that must be
included in the Extended Essay [5]. A comparative analysis can be conducted
between scientific articles written by university students and the Extended Essay,
which is part of the IB Programme. In the case of a scientific article, the function of
the research question is often performed by the article title, which clearly reflects
the research topic. In contrast, within the Extended Essay framework, it is advisable
to clearly formulate the research question and include it in the introduction. A
properly formulated research question contributes to purposeful, structured research
implementation, whereas an unclear or poorly formulated question complicates the
research process and often leads students to deviate from the main problem, limiting
them to general discussions of the topic.

After selecting and formulating the research question, relevant data and
scientific literature are collected, and the research is conducted. It is noteworthy
that within the IB Programme, the defence stage of the Extended Essay is called the
“viva voce” interview, which is Latin for “living voice.” At this stage, the student
presents and justifies the research conducted, detailing the research process, results,
and conclusions [6].

In addition to the intrinsic intellectual rewards, engagement in the Extended
Essay provides students with numerous developmental benefits. Participation
in this substantial research project enables learners to gain practical experience
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in conducting independent, rigorous investigations while contributing to the
construction of knowledge within their chosen discipline. The process fosters
collaboration with supervisors and academic staff, promoting professional guidance
and deeper integration into the research culture emphasised within the International
Baccalaureate framework. It is the responsibility of the supervisor to ensure that
students are familiar with the requirements of the extended essay. Supervisors and
students must discuss:

« The nature of the extended essay

« Their chosen subject, topic and research question

» The most appropriate research methods to be used, given the subject for
which the student is submitting their essay

« The formal requirements for the completion of the task [7].

Moreover, students develop a clearer understanding of the expectations of
higher education, including both undergraduate and postgraduate study, while
simultaneously enhancing key competencies such as research methodology,
organisational skills, critical analysis, and interpersonal communication. Collectively,
these outcomes underscore the Extended Essay’s role not merely as an academic
requirement but as a formative experience that cultivates the skills and dispositions
essential for success in university-level research and beyond [8]. It is also important
to note that the extended essay contributes to the overall diploma score of awarding
points, in conjunction with theory of knowledge. A maximum of three points is
awarded according to a student’s combined performance in both the extended essay
and theory of knowledge [9].

Thus, the Extended Essay in the International Baccalaureate Diploma
Programme is not limited to serving of a learning assignment but also serves as an
effective tool of structured, purposeful, research-based learning, contributing to the
development of students’ independent thinking, research abilities, and academic
literacy. The clear structure of the Extended Essay, the requirement for precise
formulation of the research question, and the viva voce interview stage together
ensure active and conscious student involvement in the learning process, forming
fundamental scientific research skills. To present more fully and comprehensively
the effectiveness of the practical application of the above-mentioned theoretical
provisions and methodological requirements, it is appropriate to refer to a specific
example of the Extended Essay implementation. In this context, the experience of
the UWC Dilijan International School, founded by Ruben Vardanyan and Veronika
Zonabend, is of particular interest, where the International Baccalaureate program,
particularly the Extended Essay component, is implemented through a systematic,
continuous, and goal-oriented approach.

The scientific novelty of this research lies in the comprehensive analysis of
the pedagogical and organisational features of the Extended Essay as a research-
based learning tool within the framework of the International Baccalaureate (IB)
program. The study is based on the experience of the Dilijan International School
“UWC Dilijan”. The findings of the research reveal the structural characteristics
of the Extended Essay and demonstrate its role in fostering students’ research
competencies, critical thinking abilities, and independent learning skills.

The research is based on the hypothesis that the Extended Essay, as a
systematically and purposefully implemented component of research-based learning
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within the International Baccalaureate program, significantly contributes to the
development of students’ research skills, critical thinking, and their ability to
formulate well-grounded academic arguments.

This study employs a systemic and information-cognitive approach to examine
the Extended Essay (EE) as a research-based learning tool. The systemic approach
enables analysis of the EE as an interconnected component of the IB Diploma
Programme, considering its interactions with other program elements, such as Theory
of Knowledge and CAS. The information-cognitive approach emphasises how students
acquire, process, and apply knowledge during the EE writing process, highlighting
the development of critical thinking, research skills, and autonomous learning.
Together, these approaches provide a comprehensive framework for understanding
both structural and cognitive dimensions of EE implementation.

Empirical data were collected through a structured interview with the Assistant
Head of the IB Programme at UWC Dilijan International School. The interview
followed a structured format, allowing flexibility to explore the participant’s
perspectives while maintaining focus on key areas: organisational structure of the
EE, supervisory practices, student support mechanisms, and observed outcomes. The
interview was audio-recorded with consent and transcribed verbatim.

Data were analysed using thematic analysis, whereby recurring patterns,
concepts, and categories were identified and coded systematically. This approach
enabled the extraction of coherent themes that highlighted both opportunities and
challenges in EE implementation. The combination of systemic, information-cognitive,
and thematic analysis methods ensures a rigorous and nuanced understanding of the
EE as a research-based learning tool within the UWC Dilijan context.

Case Study: UWC Dilijan International School

The empirical component of this study is based on qualitative data obtained
through a structured interview with Dinithi Bandaranayake, the Assistant Head of
the International Baccalaureate (IB) Programme at UWC Dilijan International School.
The interview focused on the organisational structure of the Extended Essay (EE)
process, supervisory practices, academic support mechanisms, and skill development
outcomes associated with EE implementation.

Interview findings indicate that UWC Dilijan International School offers the
IB Diploma Programme with a broad and balanced subject selection across all six
IB subject groups, including Visual Arts and Theatre within Group 6. The school
also provides an expanded subject offering within Group 4 (Sciences) and Group 3
(Individuals and Societies). According to the interview data, a considerable number of
students select self-taught subjects. Institutional support mechanisms, including the
provision of tutors and coordinators, are implemented to ensure students’ academic
success in these cases, particularly in the development of literature analysis skills
and independent learning competencies.

Qualitative data further reveal that the Extended Essay is not introduced
as an isolated academic requirement but is integrated into the broader subject
learning process. Interview evidence suggests that students first develop subject-
specific knowledge and research-related competencies before formally initiating the
Extended Essay. For example, students intending to complete an Extended Essay
in Biology are encouraged to first establish strong theoretical and methodological
foundations within the subject.
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According to interview findings, the academic year at UWC Dilijan is divided
into four semesters, and the formal Extended Essay process begins in the second
semester of the program. This delayed initiation is intended to allow first-year
students sufficient time to adapt to the academic environment and develop subject-
specific competencies. Assistant Head emphasised that during this period, the school
organises regular information sessions to familiarise students with the Extended Essay
requirements and to support research topic development.

Interview data indicate that teachers actively discuss the advantages and
challenges of writing Extended Essays across different disciplines. For instance,
students completing Extended Essays in Biology are required to dedicate substantial
time to laboratory-based research, whereas humanities students often face challenges
related to maintaining research focus and staying within the defined scope of their
research questions. The interview participant noted that students are encouraged
to begin the Extended Essay only after gaining confidence in their topic selection,
as early uncertainty may negatively affect the quality of their research.

The interview also revealed that students are initially encouraged to explore
research topics across multiple subjects and submit research proposals. Following
approval of the proposal, supervisors are assigned. Supervisory workload is limited
to a maximum of five Extended Essay students per supervisor, which, according to
interview data, allows for more individualised academic support and monitoring.

Furthermore, qualitative findings suggest that students are strongly advised
to select Extended Essay topics within their current subjects. The Assistant Head
indicated that insufficient subject background knowledge may limit students’ ability
to understand theoretical concepts and research methodologies, potentially reducing
research quality.

The interview findings also highlight the interdisciplinary nature of the
Extended Essay process. Students are encouraged to apply knowledge acquired
across disciplines. For example, Biology students frequently utilise statistical
methods learned in Mathematics, while analytical reasoning skills developed in
Philosophy contribute to the quality of scientific research projects. Additionally,
collaboration with English-language teachers is encouraged to enhance academic
writing proficiency. According to the interview data, participation in the Extended
Essay process contributes to the development of both academic and transferable
competencies, including critical thinking, conceptual understanding, research skills,
academic writing, and communication abilities. The interview participant noted that
students who complete the Extended Essay often demonstrate greater confidence and
preparedness when engaging in academic writing during higher education studies.

Collected findings also indicate that UWC Dilijan graduates frequently apply
to universities in the United States, supported by scholarship opportunities. The
interview participant reported that alumni have been admitted to highly selective
institutions, including Harvard University, Princeton University, and Yale University.
Additionally, increasing numbers of students apply to universities in European
countries such as the Netherlands and Germany, as well as to universities in Hong
Kong, where scholarship opportunities are available.

Qualitative data further reveal that students with limited academic preparation
receive scaffolded support during the Extended Essay process. Instead of requiring
immediate completion of a full written research paper, teachers guide students
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through incremental stages, including oral presentations and structured research
reporting. According to interview evidence, this step-by-step approach supports
confidence development and improves academic clarity. The interview participant
emphasised that students are consistently encouraged to justify their arguments with
evidence-based reasoning, particularly through reflective questioning that focuses
on explaining “why” research conclusions are valid.

Overall, interview findings suggest that UWC Dilijan International School
implements a structured and scaffolded model of Extended Essay supervision that
prioritises subject competence, student autonomy, and individualised academic
support. The delayed initiation of the Extended Essay, combined with supervisory
limits and interdisciplinary integration, appears to contribute to improved research
preparedness and higher-quality academic outcomes.

Summary and conclusions

The present study examined the Extended Essay as a research-based learning
tool within the International Baccalaureate Diploma Programme, with particular focus
on its implementation at UWC Dilijan International School. The analysis of scientific
literature and qualitative interview data enabled evaluation of both the theoretical
and practical aspects of the Extended Essay as a mechanism for developing research
competencies.

The findings demonstrate that the Extended Essay contributes significantly
to students’ development of research skills, critical thinking, academic writing,
and independent learning. The structured stages of the Extended Essay process —
including research question formulation, literature review, data collection, and the
viva voce reflection — support the formation of scientific thinking and academic
literacy, while also preparing students for university-level research.

The case study of UWC Dilijan International School illustrates an effective
model of Extended Essay implementation based on gradual skill development, subject-
based preparation, and individualised supervision. The delayed start of the Extended
Essay process allows students to first develop sufficient subject knowledge and
methodological understanding, positively influencing research quality. In addition,
scaffolded instructional approaches and interdisciplinary integration help students
with different academic backgrounds develop research competence and confidence.

The study also indicates that participation in the Extended Essay process
supports students’ transition to higher education by strengthening transferable skills
such as analytical thinking, research methodology, and communication. IB graduates
demonstrate strong academic preparedness and competitiveness in international
university admissions.

In conclusion, the Extended Essay serves as an effective tool for implementing
research-based learning within the International Baccalaureate Diploma Programme.
The UWC Dilijan model demonstrates that structured supervision, scaffolded academic
support, and interdisciplinary learning can significantly enhance the effectiveness of
Extended Essay implementation and contribute to students’ readiness for university
study and lifelong learning.
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