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ABSTRACT

Adolescence is a phase of identity exploration during which individuals attempt to
understand who they are within their family, community, and society. Social identity is
formed within various social groups while simultaneously considering values accepted by
society. Value orientations and social identity are interconnected—each influences the other,
and this interrelationship constantly changes throughout the life course.

This article presents the gender and age characteristics of adolescent value orientations
and social identity. The aim of the research was to study the gender and age characteristics of
adolescent value orientations and social identity. One hundred adolescents participated in the
research: 50 boys and 50 girls.

The results demonstrate significant gender differences in social identity development.
Boys showed substantially higher rates of adequate positive self-assessment (80%) compared
to girls (36%), though both genders demonstrated predominantly medium-level reflective
engagement (girls: 88%, boys: 80%). Value orientation patterns revealed both convergence and
divergence: both groups prioritized education and independence, while girls emphasized

interpersonal values (responsibility, honesty) and boys focused more on competence-related
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attributes (accuracy and strong will). The findings suggest that adolescents with adequate
positive self-assessment possess value orientation systems emphasizing professional self-
realization, self-affirmation, and personal life values.
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INTRODUCTION

Today, when global trends, technological changes, globalization, and social networks are
making communication more active, social self-determination plays an extremely important
role as it determines how individuals perceive their role in society and what values and
methods they wuse to organize their lives. Globalization and the development of
communication technologies also promote interaction between different cultures, which can
revise people's social orientations, forming more open and inclusive approaches.

Changes in family structure and work organization also force people to perceive their
social position anew. This also applies to traditional norms accepted in society, which are
gradually changing. Social identity is expressed in various forms—from personal values and
group involvement to religious, cultural, and political positions.

Adolescents can be viewed as the most sensitive segment of society to social changes,
considering the age-specific sociopsychological characteristics, particularly identity trials and
attempts at self-determination, independence, self-expression, and self-realization.

During adolescence, value orientations are often variable, as this period is characterized
as a phase of identity formation and personal experience. Value orientations during
adolescence undergo various changes as individuals are still trying to find their place in the
world, form their identity, and determine what is important in their lives. Adolescence is
characterized as a transitional period when both external and internal factors change, affecting
the development of values.

Adolescents often reflect the values of their family, culture, and educational environment,
conversely, they begin to move away from former traditions and principles, attempting to
adopt new ideas related to personal independence, freedom, self-actualization, and social
justice. Thus, value orientations during adolescence are in constant flux, this is determined

both by external influences and internal striving for self-determination.
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LITERATURE REVIEW

Within the framework of psychological sciences, researchers evaluate value orientations
from different perspectives. Dubrovina (1983, pp. 14-21) noted that value orientations are
usually defined as an individual's focus on goals and means of activity, thereby expressing their
attitude toward the world. Accordingly, she evaluated the structural components of value
orientations from the perspective of their psychological content; cognitive, emotional, and
behavioral.

As a specific category of attitude, value orientations were considered by Istomin (1979, p.
252). In his view, with the simultaneous presence of a need and an appropriate environment
for its satisfaction, the individual develops a specific attitude toward a concrete object or
phenomenon, which significantly affects their subsequent behavior.

The study of the concept of value orientations and their place in the individual's system
has been carried out by such scientists as Dilthey, Znaniecki, Maslow, Riesman, Rokeach,
Tolman, and many others. Olshansky (1965) defined values as "peculiar beacons that help
notice in the flow of information what is most important for human life and behavior. What
contradicts values will inevitably be ignored either through inattention or lack of perception.
Values are those objects, phenomena, and their properties that are necessary (essential, useful,
pleasant, etc.) for certain societies or classes and individuals as a means of satisfying their needs
and interests, as well as ideas and motives."

Value orientations play a decisive role in volitional processes, as noted by Nadirashvili
(1987). Naumova (1988) identified value orientations as one of the mechanisms for goal setting.
They orient a person among objects of the natural and social world, creating a regular and
meaningful picture of the world that has significance for the person. They provide a basis for
choosing from available alternatives of action (goals and means), establish priorities for
selecting and evaluating these alternatives, and define the "boundaries of action"; that is, not
only guide but also regulate behavior.

The place of value orientations in the structure of personality is revealed in a number of
psychological concepts. The majority of scientists evaluate value orientations as the most

important characteristic of a person, as they express attitudes toward the surrounding world
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and determine behavioral motivation, having significant influence on various aspects of
activity (Platonov, Ananev).

Frankl (1988) interpreted values themselves as meanings and through them as life
strategies, actions, deeds, and decisions (in this sense they can be considered as mechanisms of
human semantic preservation and rooting in the world). Values enable the construction of
systems of value relations in society and constitute evaluation processes.

Value orientations are important elements of an individual's worldview and social
identity, expressing their choice of goals and attitude toward the world. Various authors
(Dubrovina, Petrovsky, Istomin, Maslow, Rokeach) emphasize their structural complexity and
psychological components; cognitive, emotional, and behavioral. Value orientations form the
motivation of human activity, orient individuals in social reality, and play a decisive role in
volitional processes.

Schwartz (2011) in his basic values theory distinguished two levels of value orientations—
cultural and individual—as they have different sources of formation. The former arise from
the requirements of society's preservation and development, while the latter arise from the
needs of the individual's biological and social nature.

Values are desirable and situational goals that differ according to importance and guide
human behavior. According to Schwartz, the most essential aspect is that value orientations
differ by their underlying motivations. The value orientations described by Schwartz arise
from universal requirements of human existence—the needs of the individual as a biological
being, requirements regulating social relations, and needs for group survival and welfare
preservation. Although these values are based on universal requirements, in different groups
the expression and priority of particular value orientations depend on the prevailing cultural
values in society.

Basic values in Schwartz's (2006) proposed model are represented by two bipolar
dimensions. Self-enhancement values (power, achievement), which are directed toward
encouraging and accepting the pursuit of one's own interests, are opposed to self-
transcendence values (universalism, benevolence), which emphasize caring about others'
welfare. Values of openness to change (independence, stimulation), which welcome changes

and acceptance of new ideas and experiences, are opposed to conservation values.
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Many researchers, starting with the originators of the social identity concept (Tajfel,
Erikson), view social identity as a tool for perceiving the individual's "being in the world." In
their interpretation, social identity is a form of self-description and self-representation of the
individual evaluating their relationships with the external world—a cognitive structure in
which those connections, relationships, and evaluations construct the given individual's place
and connections.

Social identity is one of the mechanisms that helps solve various life problems and,
particularly, adapt to social changes and build life strategies under new conditions. The
concept of personal (ego-identity) and social (group) identity was first proposed by Erikson
(1968), who considered these phenomena as a unified process of psychosocial movement and
the individual's investment in their life. He noted that identity formation occurs throughout
a person's entire life. At certain stages, social identity develops—awareness of one's own
person as part of the social world.

Identity theory received its most vivid emphasis through Tajfel's (1982) research on the
categorization process. Tajfel defined social identity as "an individual's knowledge that they
belong to certain social groups, as well as some emotional and value significance for this
group." Tajfel used this concept in a narrow sense—to emphasize that side of social identity
connected with the individual's self-determination as a group member in the context of
intergroup relations. It follows that an individual's representations about themselves and their
place in the surrounding world are determined by their belonging to certain social groups and
categories. For an individual to develop a sense of group belonging, the divided social category
must undergo a value comparison of their group with other groups.

According to Tajfel, the main goal of social identity is to strengthen people's positive self-
assessment—the primary desire. Personal and social identity are important regulators of
people's social behavior.

In Tajfel's definition of social identity, two components can be clearly identified—
cognitive and value-affective. The first expresses the individual's representation of belonging
to their specific social group, as well as attributing to themselves characteristics typical of the
majority of this group's members. The second component includes feeling the fact of belonging

and evaluating the positivity of group membership, which largely depends on society's opinion
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about the group. It is associated with the manifestation of positive or negative social identity
(Tajfel, 1982).

Turner et al. (1994) distinguished personal identity, middle-level (group self-
categorization, which manifests in representations of group membership and social identity),
and broad (human self-categorization, manifested in representations about one's person)
identity levels. There is functional opposition between levels in that from the position of
describing oneself as a unique personality, one does not discover similarities between different
groups, while from the position of social identity, one does not distinguish individual
characteristics. Any factor that strengthens an individual's social self-categorization promotes
not only the strengthening of identity between them and other community members but also
the depersonalization of the individual's self-perception.

Thus, scientific studies of identity show that it is deeply connected with both the
individual's internal perceptions and the social factors of the environment.

Adolescence is the period when full formation of human identity begins. The
development of social identity during adolescence is considered an important psychological
stage, as during this period adolescents actively search for their place in society. They begin to
understand who they are as individuals and how they are characterized according to their
ethnic affiliation, peer groups, social status, and other social factors. During this stage of social
identity development, adolescents revise their roles, relationships, and values, attempting to
find social stability. Adolescence is considered an important stage of identity formation, as
during this period adolescents begin to discover systems of different social roles, principles,
and values existing within them.

At this stage, educational values and achievements assume a particularly salient role in
the processes of adolescents' personal and social development. Educational accomplishments
constitute not merely the acquisition of knowledge but also represent a fundamental
component of social identity. Studies indicate that adolescents characterized by adequate
positive self-assessment predominantly select educational and professional roles in the
construction of their social identity. This evidences that education becomes a central element
in the individual's self-presentation. Within adolescents' value orientation systems, education

occupies a pivotal position as the foundation for professional self-realization. When
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adolescents assign high value to education as an instrumental value, they essentially select a
specific course of action that prepares them for future professional achievement. Educational
accomplishments become the instrument through which adolescents can fulfill their
aspirations and achieve self-affirmation.

Consequently, educational values and achievements possess multidimensional
significance for adolescents, functioning as the foundation for identity formation, social self-
affirmation, professional self-realization, and future development. Their importance is
conditioned by both personal developmental contexts and societal requirements.

For the purpose of studying the characteristics of adolescent value orientations and social
identity, we conducted research.

1. Research Questions.

1. How do the value priorities of adolescent boys and girls differ?

2. What are the gender-specific characteristics of social identity self-assessment and
ontogenetic reflection levels among adolescents?

3. How do various social identity roles (educational, professional, and group membership)
manifest differently in male and female adolescents?

4. What is the relationship between value orientations, ontogenetic reflection, and social
identity self-assessment?

5. How do these three components influence one another during adolescent development?

We hypothesize that: (1) the content characteristics of value orientations and social
identity differ significantly between male and female adolescents based on gender and age
factors, (2) male adolescents exhibit higher levels of adequate and positive self-attitudes than
female adolescents, and (3) adolescents with adequate positive self-assessment possess value
orientation systems corresponding to professional self-realization, self-affirmation, and
personal life values.

METHODOLOGY

One hundred adolescents aged 15-16 years participated in the research (50 boys, 50 girls).
All participants were residents of Yerevan, Armenia, growing up in two-parent families and
enrolled in high school. The equal gender distribution was intentional to facilitate comparative

analysis. The study was conducted in consultation with parents and adolescents.
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In the first stage, the research goal, problems and hypothesis were formulated, and the
sample was selected. In the second stage, the ontogenetic reflection, social identity and value
orientations of adolescents were studied. In the third stage, the results were analyzed and
conclusions were formulated.

For addressing the research objectives and studying the subject, we selected and applied
the following methods: Rokeach's (1973) Value Orientations method, Fetiskin's Ontogenetic
Reflection Self-Assessment Test, and Kuhn's (Kuhn & McPartland, 1954) "Who Am I?" test.

Rokeach Value Survey. Rokeach's test for diagnosing value orientations is one of the most
widespread questionnaires for diagnosing an individual's value-semantic sphere. The
instrument distinguishes two types of values; terminal and instrumental. Rokeach defined
terminal values as beliefs that can be pursued as the ultimate goal of individual existence (e.g.,
happy family life, world peace) from personal and social perspectives. Instrumental values
appear as beliefs that a specific course of action (e.g., honesty, rationalism) is preferable from
personal and social perspectives in all situations.

Ontogenetic Reflection Self-Assessment Test. The purpose of this test is to study the
level of ontogenetic reflection, which presupposes successful or unsuccessful life experience
through analyzing past mistakes.

Twenty Statements Test. Kuhn's "Who Am I?" test (Kuhn & McPartland, 1954) is used
to study the content characteristics of individual identity. The question "Who am I?" is directly
related to the peculiarities of an individual's self-perception. The scale for analyzing social
identity characteristics includes 24 indicators, which when combined form seven generalized
indicator-components of identity:

The "Social Self" includes seven indicators:

2. Direct indication of gender

3. Gender role

4. Educational and professional role

5. Family affiliation, manifested through assigning family roles (daughter, son,
brother, wife, etc.) or indicating family relationships (e.g., "I love my relatives," "I have

many relatives")
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6. Ethnic-regional identity, including ethnic identity, citizenship, and
local/regional identity

7. 1deological identity; religious and political affiliation (Christian, Muslim,
believer)

8. Group affiliation; perception of oneself as a member of a specific group of people
(collectors, society members).

RESULTS

Ontogenetic Reflection. Using the Ontogenetic Reflection Self-Assessment Test, we
found that the majority of studied adolescents (84%) demonstrated medium-level ontogenetic
reflection, characterized by active analysis of past experiences accompanied by heightened
emotional sensitivity to previous mistakes (see Figure 1). A smaller proportion showed high-
level constructive reflection (10%) or low-level reflection characterized by minimal
engagement with past experiences (6%). These indicators show that participants tend to
analyze their own life experience and maintain a critical attitude toward subjectively
perceived mistakes they have made. That is, the majority of adolescents demonstrate
tendencies to analyze their own successful or unsuccessful past experience.

The absence of reflection regarding past life experience was discovered among a small
number of surveyed adolescents, only 6% showed this result. Meanwhile, 10% of studied high
school students demonstrated a high level of ontogenetic reflection. Thus, the predominant
portion of studied adolescents tends to analyze themselves, their actions and thoughts, their
characteristics and abilities, taking into account past mistakes as well as successful or
unsuccessful life experience. Caution about life mistakes made in the past and fear of repeating
those mistakes can interfere with analyzing them correctly, which can further increase the
likelihood of repeating those mistakes.

Gender comparisons revealed that medium-level reflection predominated in both groups,
with slightly higher rates among girls (88%) than boys (80%). High-level constructive
reflection was more common among boys (12%) than girls (8%), while low-level reflection
was also more frequent among boys (8% vs. 4%). These patterns suggest that while both

genders engage actively in reflection, boys show more polarized outcomes (both higher
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constructive and lower absent reflection), whereas girls cluster more tightly around medium-
level analytical but anxiety-tinged reflection.

The presence of reflection with a positive indicator, that is, a high level of reflection, was
mainly recorded among male participants (12%), while it was expressed in a comparatively
smaller number of female participants (8%). This indicates that boys with "positive reflexivity"
stand out. They, unlike some of their female peers, evaluate situations, critically analyze what
has been done, and move forward. Their ability to rely on their own conscious and
preconscious experience allows them to anticipate possible developments, avoid ineffective
actions, and prevent excessive mistakes.

Ontogenetic reflection is absent, that is, it is expressed at a low level predominantly among
boys (8%), while girls with a low level of ontogenetic reflection are comparatively fewer (4%).
Without taking into account mistakes made, these adolescent boys tend to repeat past
experiences and past mistakes without extracting necessary situational knowledge from
present circumstances and drawing practical conclusions for general life experience.

Both genders demonstrate strong engagement with analyzing life experiences, with girls
showing slightly higher rates of medium-level reflection (88% vs. 80%). However, the
emotional quality of this reflection differs by gender. Girls more frequently combine analytical
reflection with anxiety about repeating past mistakes, as evidenced by higher rates of unstable
self-assessment. Boys demonstrate more varied patterns, with some achieving highly
constructive reflection that integrates past learning without excessive self-criticism (12%),
while others show minimal reflective engagement (8%). These gender-differentiated patterns
may reflect socialization influences on how adolescents process self-evaluative information.

Value Orientations. Terminal Values. Using Rokeach's Value Orientations diagnostic
test, we found that the majority of studied female participants (96%) significantly valued
health among terminal values, followed by love (88%) and active life (60%). Other terminal
values were significantly valued by fewer girls.

Thus, in the value orientations of studied adolescent girls, health represents a more
preferable goal or form of existence than other beliefs and goals. The significance of this value
is high for their person, which can serve as a strong motive in various forms of their activity.

Following health with gradual decrease in significance for studied girls are love and active life.
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Essentially, among them, predominantly "concrete" values stand out with high significance—
professional self-realization and personal life values.

Health emerged as a highly significant terminal value for both genders, though with
notable prevalence differences: nearly all girls (96%) prioritized health, compared to three-
quarters of boys (76%). This 20-percentage-point gender gap represents the largest disparity
observed among terminal values.

Among the values constituting the content side of boys' personal orientation, both
"concrete" and "abstract" values are significant, as well as professional self-realization and
personal life values.

Thus, for both adolescent girls and boys among the studied participants, health represents
a value of high significance. Moreover, the sequential decrease in significance of terminal
values among girls and boys follows different patterns.

The above-mentioned values represent high school students' beliefs that certain ultimate
goals of individual existence (e.g., health, love, active life, and other significant values) are
worth striving for from personal and social perspectives.

Instrumental Values. The majority of studied adolescent girls (76%) significantly valued
responsibility among instrumental values. A considerable portion of them (64%) gave such an
evaluation to independence and honesty, and 56% to education. The remaining significant
instrumental values were chosen by fewer girls. Among indifferent instrumental values, a
considerable portion of girls (60%) noted rationalism, which is inferior in indicators to other
indifferent instrumental values.

Thus, adolescent girls' personal value orientation is expressed by the gradual prioritization
of the following instrumental values of high significance for them in any situation;
responsibility, independence, honesty, education, strong will, and other values. It can be stated
that the latter constitute the set of girls' self-affirmation values.

The leading significant instrumental values of studied adolescent boys were accuracy and
education (both at 60%), followed by strong will and independence (both at 56%). Other
instrumental values of high significance for boys demonstrated less prevalence.

Thus, for adolescent boys and girls, common significant values are characteristically

independence and education among instrumental values. These form adolescents' beliefs that
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a specific course of action; independence and education, and in boys' case also accuracy and
strong will as individual characteristics; is preferable in any situation. That is, in any situation
from personal and social perspectives, boys prefer the following course of action—accuracy,
education, strong will, and independence, while girls prefer responsibility, independence,
honesty, and so forth. The latter form the set of instrumental individualistic and self-
affirmation values determining their personal orientation.

Social Identity Self-Assessment. Application of Kuhn's "Who Am I?" test for studying
social identity self-assessment helped us determine that the predominant portion of
adolescents (58%) demonstrated adequate positive self-assessment of social identity, while
inadequately high, inadequately low, and unstable self-assessment characterized fewer
individuals (12%, 16%, and 14%, respectively).

From the results of implementing the social identity self-assessment determination
method, it became evident that a considerable portion of adolescent girls (36%) demonstrated
adequate positive self-assessment. Comparatively fewer girls demonstrated unstable self-
assessment (28%) and inadequately low self-assessment (24%). Only 12% of studied girls
demonstrated inadequately high self-assessment.

From the results of implementing the social identity self-assessment determination
method, it became evident that the predominant portion of adolescent boys (80%) were
characterized by adequate positive self-assessment, which is higher than the same indicator
for their female peers. That is, among both adolescent boys and girls, adequate positive self-
assessment is most expressed, however, unlike girls, among boys it demonstrates a higher
indicator. Indicators of inadequately high and inadequately low self-assessment are lower
compared to adequate positive self-assessment indicators both among adolescent girls (12%
and 24%, respectively) and boys (12% and 8%, respectively). It should also be noted that boys,
unlike girls, don't demonstrate unstable self-assessment, while unstable self-assessment among
girls ranks second after adequate positive self-assessment in indicators. That is, unstable self-
assessment characterizes a considerable portion of adolescent girls (28%), while it doesn't
characterize boys. Girls with inadequately low self-assessment also constitute a larger number

compared to boys (24% vs. 8%).
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We can conclude that compared to adolescent girls, adolescent boys are more
characteristically capable of realistically recognizing and evaluating their own strengths and
weaknesses, maintaining a positive attitude toward themselves, demonstrating respect, self-
acceptance, and a sense of self-worth. The majority of adolescent boys set realistically
achievable goals and tasks that correspond to their capabilities, can take responsibility for their
failures and successes, are confident in themselves, and are capable of self-realization in life.
Their self-confidence allows them to regulate the level of aspirations and correctly evaluate
their own capabilities in relation to various life situations. Among people, boys behave more
freely and naturally, know how to establish relationships with others, and are satisfied with

themselves and their surroundings.

DISCUSSION

The content characteristics of identity in adolescent girls and boys differ significantly.
Boys' attitudes toward themselves as a whole or toward individual aspects of person and
activity are more adequate and positive than those of girls. Predominantly adolescent boys'
self-assessment demonstrates a higher degree of adequacy than girls'. This indicates that boys'
representations about themselves correspond more closely to the objective basis of their ideas
about themselves or its individual aspects. That is, unlike adolescent girls, adolescent boys'
self-assessment level is more adequate and expresses the degree of their more realistic
representations about themselves. These content differences of identity, we believe, can be
related to gender characteristics of adolescents' self-perception.

From the obtained data, it becomes clear that adolescent girls with a low level of reflection
demonstrate unstable self-assessment. They mainly chose educational roles of social identity
and less frequently gender roles. Adolescent girls with a medium level of reflection
predominantly demonstrate adequate positive self-assessment, while a considerable portion
demonstrate inadequately low and unstable self-assessment. Adolescent girls with medium
level of reflection and adequate positive self-assessment mainly chose educational roles from
social identity roles, while those with medium level of reflection and inadequately low and

unstable self-assessment predominantly chose gender and group affiliation roles. Girls with
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medium level of reflection and inadequately high self-assessment chose ethnic identity from
social identity roles.

Adolescent girls with a high level of reflection demonstrate adequate positive self-
assessment and mainly chose educational roles from social identity roles.

Thus, the majority of adolescent girls demonstrate a medium level of reflection, adequate
positive self-assessment, and predominantly choose educational and professional roles of social
identity.

Among adolescent boys with a low level of reflection, inadequate and adequate positive
self-assessment is mainly expressed, they primarily noted gender identity. Among boys with a
medium level of reflection, adequate positive self-assessment is mainly expressed, they
primarily noted group affiliation, followed by educational and professional roles. Among boys
with medium level of reflection and inadequately high self-assessment, worldview and gender
roles of social identity are expressed, and in rare cases family affiliation roles as well.

Among adolescent boys with a high level of reflection, adequate positive self-assessment
is mainly expressed, and from social identity roles they noted family affiliation. Thus, among
adolescent boys, medium level of reflection and adequate positive self-assessment are also
mainly expressed, they primarily noted group affiliation and educational/professional roles of
social identity.

Summarizing the above, we can conclude that among adolescents, medium level of
reflection and adequate positive self-assessment are mainly expressed. Moreover, girls noted
more educational and professional roles of social identity, while boys mainly noted group
affiliation, followed by educational and professional roles.

CONCLUSION

Summarizing the results of research on gender and age characteristics of value
orientations and social identity during adolescence, we have reached the following
conclusions:

1. Value orientations form the motivation of human activity, orient individuals in social
reality, and play a decisive role in volitional processes. Value orientations appear as life goals
and general ideological guidelines that serve as the basis for building moral ideals, forming

effective self-assessment of the individual, and setting life goals.
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2. Value orientation patterns demonstrate both convergence and gender-specific
emphases. Both genders prioritize education and independence as instrumental values and
identify health as a significant terminal value, though with different emphasis levels (health:
girls 96%, boys 76%). Gender-differentiated patterns include: girls prioritizing interpersonal
and ethical values (responsibility 76%, honesty 64%) alongside professional self-realization
values, boys showing more balanced distribution across competence-related values (accuracy
and education both 60%, strong will and independence both 56%) and material security (68%).
These patterns suggest that girls organize values around interpersonal accountability and
achievement in specific domains, while boys emphasize pragmatic effectiveness and broader
instrumental flexibility.

3. Medium-level reflection predominates in both genders (girls 88%, boys 80%) and most
commonly corresponds with adequate positive self-assessment. However, substantial gender
differences emerged in self-assessment distribution (adequate positive: girls 36%, boys 80%)
and in the identity role emphases associated with positive self-concept. Girls with adequate
positive self-assessment predominantly emphasize educational and professional identity roles,
suggesting that scholastic achievement provides a primary foundation for positive self-concept
among female adolescents. Boys with adequate positive self-assessment prioritize group
affiliation, followed by educational/professional roles, indicating that peer relationships and
group membership constitute central identity anchors, with educational achievement serving

as an important but secondary foundation.
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PE3IOME
TEHJIEPHBIE Y BO3PACTHBIE XAPAKTEPUCTUKY ITEHHOCTHBIX
OPUEHTAIINY U COIIMAJIBHOM UIEHTUYHOCTH IIOIPOCTKOB

Pysanna Kamkousan, Hapune Mypazau

[TompocTKOBBIM BO3pacT IMpeACTaBiseT COOOM STall HCCIeNOBaHUS HAEHTUYHOCTH, B
TeueHHe KOTOPOrO MHAWBHUABI MBITAIOTCS ITOHATH, KEM OHU SIBJIAIOTCSA B PAMKaX CBOEU CEMbH,
coobmectBa u obmecrtBa. ColuanbHast HIEHTUYHOCTh (GOPMHUPYETCA B Pa3TUIHBIX
COI[MAJIBHBIX TPYNINax IPU OJHOBPEMEHHOM YydueTe IIeHHOCTeH, NPUHATHIX OOLIECTBOM.
lleHHOCTHBIE OPHEHTALMN U COI[UATBHAS UAEHTHYIHOCTH B3aUMOCBS3aHBI — KaXKJas BIUIET
Ha JIPYTYIO, U OTO B3aUMOJEHCTBHE IIOCTOSHHO M3MEHSeTCsS Ha NMPOTSDKEHWM JKU3HEHHOTO
myTH. B maHHON craTbe IIpeJCTaBIeHbl TeHIEepHble U BO3PACTHBIE XapaKTEPUCTUKU
I[EHHOCTHBIX OPHEHTALMHN U COLMATBHON UIeHTUYHOCTH IOZPOCTKOB. Llenpio mccmenoBanus
SABUJIOCh M3yYeHUe TeHJEPHBIX U BO3PACTHBIX OCOOEHHOCTEM II€HHOCTHBIX OpPUEHTALUH U
COIIMAJIBHON HIEHTUYHOCTH IIOLPOCTKOB. B wMcCleoBaHMM TPUHAMM ydacTHe CTO
nogpoctkoB: 50 manbunkoB u 50 meBouek. PesynbpTaTel JeMOHCTPHPYIOT CylleCTBEHHEIE
TeHJepHble  pas3IM4YNsA B  PasBUTUMU  COLUHMAIBHON  HOEHTUYHOCTA.  Manpauku
IIPOJIEMOHCTPUPOBAIN 3HAYUTENBHO OOJiee BBHICOKME ITOKa3aTenu afeKBaTHOM ITO3UTHUBHOM
camoolieHku (80%) mo cpaBHeHmi0 c geBoukamu (36%), xoTa oba TOJAa IIOKA3aIH
IIPeUMYILIeCTBEHHO CpeJHUU ypoBeHb pedeKCHBHOI BoBleueHHOCTH (meBouku: 88%,
manpuuku: 80%). IlaTTepHbI I€HHOCTHBIX OPMEHTAIWY BBISBIIN KaK CXOJACTBO, TaK M
pasnuyusa: obe TPyl IPUOPUTHU3UPOBAIKN 00pa3oBaHue U He3aBHCHMOCTb, B TO BpeMs Kak
NIEBOYKHU JeJIai aKI[EHT Ha MEXJIMIHOCTHBIX IEHHOCTSX (OTBETCTBEHHOCTb, Y€CTHOCTH), a
MaJbYMKM — Ha arpubyTaxX, CBA3aHHBIX C KOMIIETEHTHOCTHIO (TOYHOCTH, CHJIa BOJIN).
[Tony4yeHHBIe pe3yIbTaThl CBUAETETBCTBYIOT O TOM, YTO IIOJPOCTKHU C a/IeKBaTHOMH ITIO3UTHBHOMN
CaMOOILIEHKOM  O00/JaZaloT  CHUCTeMOM  IIeHHOCTHBIX OpHeHTalui, aKIeHTHUPYIOoIeit
podeCcCHOHAIBHYIO0 CAMOPeaIN3aluio, CAMOYTBep)X/JeHIe U LIeHHOCTH JTUYHOM JKU3HMU.

Krrovessre cioBa: connaasHas HAEHTHIHOCTH, [JEHHOCTHEIE OPHEHTAIHH, PEQIIEKCHA,

CdMOOILI€HKd, ITIOZPOCTOK.

81



uvonNoNrU
TENUZUULECh UNGBRUSHL UNMULNCNTNARULESP BY UNSPULUYUL
hLRULNPE3UL UGNRUSUCPLRUSPL UNFULRQLUZUSUNRE3NRLULED

Mmiqubbm Fudljngjuly, Luphiuk Unipunywb

“Thnwhwunipjul mwphpp htupunipjut hbvnwgnundwi thny E, nph plpwugpnid
wthwwntbpp thnpdnud o hwuljwbwg, pk ny Eu hpkup hpkug pttvnwutthpnud, hwdwjupnid
b hwuwpwlimpmniinid:  Unghwjulwt huptmpmnitp  dbwynpdnd £ wwpphp
unghwjuliuwb judpkpnid’ vhwdwdwbwl hwodh wpubing hwuwpulmpjub §nnuihg
punnijws wpdtpubpp: Updtipuyhti Ynndunpnonidubpp b unghwjuljub huptnipniup
hnpjuyulgjus ki jupupwiygmpp wgpmd B odmwh dpu, U wpu
thnpjuhwpwpbpnipniip whpinhwn  njudnd £ juuph phpwugpnid: Znpdudnid
ubpyuyugqus bt phnwhwutbph wpdbpwyhtt Ynndunpnonidubph b unghwjwlwh
hupunipjut ubnwnwuphpwhtt wnwtdtwhwwnlnipniuutpp: ZEwnwgnunnipju
tyuwunwlt Ep nuniduwuppl] gipwhwubbtph wpdbpuwhtt Ynndunpnonidubph b
unghwjuljui huptunipiniuutipnh ghunkpujht i1 wnwnphpujht
wnwidtwhwnlnpniibpp: Zknwgnunmpyuip tuutulgh) b hupnip ghowhwu’ 50
wnnu b 50 wnohly: Upmyniupubipp gnyg E tmwjhu unghwjwljwb huptinipjut qupqugdui
qquih ubkpwjhtt wwppbpnipimitiibp: Snuubkpp gnyg L wydk] qquihnpku pwpdp
dwlupnul] wpkljun ppuljuwb huphwghwhwnwluih (80% wnehlukph 36%-h
hwdbdwinmpyudp), phklh btpynt ubnbpt k) gniguwplpl] B hhdbwluwinmd dhoht
dwlupnuljh nkdbpup] tbpgpufquémpnit (unohlukp 88%, wnuubkp  80%):
Updbpuyhtt  Ynnuunpnodwt  ophtwswthmpniiikpp pugwhwynbt] ki ph’
hudpiljunudiibp, ph wwppbpmpnitlbp. bplot udpbpt ) wnwetwhbppmpnit
wnyb] Yppnipjutit nt wtjwnipjuip, thspbn wnohlutpp okownp npby ku vhowtiduughte
wpdbipubiph Jpu (unwupwiwngnipyntl, wqidnipniy), hul wnuitkpp wbjh pun
ndybknbkunnipjut hbn juyws hwnljutthputph ypw (doqpunnipinit b nidkn judp):
Uppnitipubpp gnyg L wwihu, np wpbkjun npulwt huptwqtwhwnwluiny
ntpwhwutbpp niubh wpdtpwyhtt Ynndunpnonidubph hwdwluipg, npp skonwunpmid k
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dwubwghnwljut  hupthpugnidp, huptwhwunwunnudp b whdbwlwb  Jjubph
ninpunbkpp:

Pwbhuyh punkp' Unghuywlwi hbplnipinil, wpdkpuyhll §npdanpnonidibp,
nkpikpupw, haphhwgiwhwwnwlulb, nknuhwu:

Znpyjudp mnwgyky F02.10. 2025
Znpywéh niguplp]ly Fepujunudwl 09.10. 2025
Znpuwdp Epuisjuun]npyky Fuinyugpnippui 15.11.2025
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