Up wlqbptbnud, hwybpGbnud L rnwubptOnid, ll.«gpnifu» pwend nwpddwéwpwlwywb dhw-
ynpGGpp hwibdwwnwywb niuntdGwuhpnipynilp wbgtptGned, hwyGpGanid L nniubpGOney:

HUCCJIEIOBAHHUE U CPABHUTEJIBHBIN AHAJIH3 ®PABEOJIOTHUECKUX EAUHUIL
C KOMITIOHEHTOM “I'OJIOBA” B AHIVIHHCKOM, PYCCKOM H APMAHCKOM SA3bIKAX

C. M. ABargu

PasoTa nocBsiiena Heee10BaHuIO (hPa3eoNOrHUECKHX €/MHHIL CO CIOBOM “rojioBa” B aHIVIHACKOM H HX
9KBHBAJICHTOB B PYCCKOM H apMSIHCKOM SI3bIKaX.

B pasote naercs oblee NpeacTaBlIeHHE O NepeBoe (OPa3eoNOrHUeCKUX €IHHHI,

Hccnenosanbl (hpa3eoiOruuecKHe €IHHUIbI CO CIOBOM “ToJIoBa” B aHIJIHACKOM, apMSIHCKOM H PYCCKOM
sa3plkax. HcenenoBanus BblIM DpOBeAEHDI O TpeM HanpasieHusM: 1. Ilepesoa ¢ppazeoaornueckux eauHuIL
CO CJIOBOM “TojioBa” ¢ aHIVIMACKOro Ha apMsIHCKHi u pycckuil. 2. CeMaHTHUeCcKas Kiaccuchukanus ppase-
OJIOTHUECKHX €/IHHHI] CO CJIOBOM “Tojioa” B aHIJIMAICKOM, apMSIHCKOM H PYcCKOM. 3. CpaBHHTENbHOE HCCIIE-
noBanue (hPa3eoNOrHUECKUX €AMHHIL CO CIOBOM “IojioBa’ B aHIVIMACKOM, apMSIHCKOM H PYCCKOM SI3bIKAX.

HOW TO SELECT CULTURAL DATA
FOR THE ENGLISH LESSON

N. BURDULI

Rapid globalization has increased the need for cross-cultural communication so that
people have access to information all over the world. This growing and extending need
leads to growth in the foreign language teaching profession. Many acknowledge that learn-
ing a foreign language is a requirement to survive in today’s world. The English language
plays an important role, because it has become the lingua franca of the world. According
to Jonson (2001) there are a billion people in the world today learning English as a foreign
language. If you add to this the number of individuals whose native language is English,
then you realize how many people on the planet are engaged in the process of English lan-
guage learning.

While understanding the necessity of English language learning, it becomes obvious,
that second language acquisition is not a process that occurs in a vacuum. Students get to
be involved and actually act in various sociolinguistic situations. Second language acqui-
sition can’t be isolated from the sociolinguistic and socio-cultural norms. As Seelye says
(1984) “Second or foreign language learning is a socially constructed process just as are all
the other socially mediated activities. Since culture is embedded within every aspect of
society, language learning should not be isolated from the society that uses it.” Despite
knowing this it would not be an exaggeration to say that English classes have a tendency
to focus on linguistic aspects of the language and hardly ever present to the learners the
lifestyle and standards of the target language community to enrich their cultural under-
standing and to help them build an international awareness and socio-cultural competence.
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These happens due to some problems which occur while English language teaching. There
appear questions: First, what exactly we are going to teach? (As cultural materials are enor-
mous) and second, how are we going to teach? (What kind of techniques should be used
for teaching culture?) And also, we shouldn’t forget about the target learners, given mate-
rials ought to be appropriate for their age and level.

When the question comes, what to teach, it’s advisable to cope with the fact that it
absurd trying to cover everything. We simply can't. A culture is enormous. It consists of all
the institutions, all the behavior, values, assumptions, traditions and lots of aspects. All that
we can do is to provide some pathways to enter into learning more about the culture. We
should try to get them motivated and enthusiastic to find out more about other culture them-
selves. After all, we don’t know everything about our own culture. As for teaching tech-
niques there are plenty of practical techniques that can be successful, and some tips that can
help to make the teaching of culture a better experience for both teachers and students.
There are different information sources and activities which would be very helpful.

As for information sources it’s a combination of visual, audio and tactile materials, like:
video, DVD, TV, readings, internet, stories, students own information, songs, newspapers,
realia, anecdotes, photographs and different kinds of illustrations; and activities games such
as: quizzes, role play, reading, listening and writing activities, discussions and singing
.According my own experience I have tried most of them and saw that such kind of sources
and activities are really helpful and useful. Students love doing cultural activities, especial-
ly quizzes. They enjoy doing them immensely. I would like to speak about one lesson
which was held with the first course students from the faculty of humanities (18 students,
level: pre-intermediate). The lesson was focused on speaking skill and the topic was:
Conversation Topics. At the beginning of the lesson I asked students to go through the fol-
lowing topics/ideas (which were written on the board) and decide if they were acceptable
for introduction into a conversation with person whom they met for the first time at an
informal social event like a party.

® Age: could you ask someone’s age?

® Family relationships: could you talk about problems and conflicts in your family?
Could you ask if someone is married?

® Relationships: could you talk about your private life?

Health: could you talk about any health problems?

Politics: could you criticize government or opposition parties or politicians?
Jokes: could you tell a joke? What topics would be taboo?

Money: could you ask how much somebody earns?

Students were given time (about 5-6 minutes) to think about the topics. Then they began
talking about their opinions. They showed great enthusiasm to demonstrate their own expe-
riences and views on each topic. They discussed and even argued on some topics. It was
interesting to find out that, in spite of their cultural and religion similarities still there were
disagreement and different views on some topics. I told them that there were cultures where
close friends and relatives can sit together in silence, simply enjoying each others compa-
ny; this was especially common in the Eastern countries.

The most interesting topic for them was- taboo topic. Students couldn’t decide which of
the given topics could have been taboo, perhaps money, or maybe relationship, they were
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judging. Then I gave them the hand outs of some American taboos. They were written one
sheet of paper involving the most important taboos of the USA such as: religion, polygamy,
abortion, pedofilia, incest and race. They became more interested in these topics and try-
ing to find explanation to the given taboos. They were wholly involved in the work and
seemed to be quite delighted with new material.

The homework appeared to be even more interesting for them. I asked them to search
information about European and Mid-East taboos. The lesson ended with positive attitudes
from both sides, from my students and me. We were all enjoyed and satisfied as we got new
and interesting materials and at the same time we used the target language very affective-
ly. So, the integration of language and culture is quiet possible if we find appropriate mate-
rial and get student involved and interested in it. We have to be focused on the main goal:
to provide students with the skills that they need in order to increase their ability to com-
municate across cultures. As Seelye (1993) writes “get their feet wet in the waters of anoth-
er culture." Here are some goals, devised by Seelye in 1974 that will help teachers select
cultural data that will increase student skill in intercultural communication.

To teach culture teachers should achieve the following Goals:

Goal 1 = Interest- The student demonstrates curiosity about the target culture and empa-
thy toward its people.

Goal 2 = Who- The student recognizes that role expectations and other social variables
such as age, sex, social class, ethnicity, and place of residence affect the way people speak
and behave.

Goal 3 = What- The student realizes that effective communication requires discovering
the culturally conditioned images that are evoked in the minds of people when they think,
act, and react to the world around them.

Goal 4 = Where and When- The student recognizes that situational variables and con-
vention shape behavior in important ways. (S/he needs to know how people in the target
culture act in common mundane and crisis situations)

Goal 5 = Why- The student understands that people generally act the way they do
because they are using options society allows for satisfying basic physical and psycholog-
ical needs, and that cultural patterns are interrelated and tend mutually to support need sat-
isfaction.

Goal 6 = Exploration- The student can evaluate a generalization about the target culture
in terms of the amount of evidence substantiating it, and has the skills needed to locate and
organize information about the target culture from the library, the mass media, people, and
personal observation.

I think, these materials will be very helpful for every teacher to set the adequate goal
for their students and plan their teaching courses successfully. Undoubtedly, it is crucial to
carry out culturally sensitive teaching practices. We, teachers, have to teach from a inter-
cultural perspective, respecting culture diversity. We have the opportunity to help our stu-
dents consolidate their identity and at the same time give them the tools so that they can
inhabit the globalised world.
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hL2MGU LLSMEL UTUUNPEUSHL L3NPELE ULALEGNEL LE24h MUUPL
U. Bnupnnigp

Innywép Gyhpgwé £ whqbinta |Ggyp ntuntdGuuppdwOp® dGowynipwyhb inbnGywwnmynipjwb
wwnpwwnhp jncpugdwb gnpéplpwgnid: UGq GpGa |Ggnil wfuwphnid dhowqquwhb Gqyh nbp
E yuuwpnid L qGuind wybih E Yuwplnpgnid: UpLGnyb dwiwGwly wOhpwdbnnignih b nwn-
Gnud GowynipwyhG hdwnnipniGGEph jnipwignedp: Uphwh |GqyhlG winhpwwtinbip pnyyp sh tnwhu
hwuwnwuwnt dhedwynipwjhl hwpwptpnipyniGGtin:

Innwéned npwnpnepinil £ hwnugyned dowynipwihl Gyniph pGupnipjwln”™ whqtntGa
LGayp nwuwywbnnidp hGnwpnpphp L wpnynibwybun nupdbbne Guwwnwyny:

KAK BHIBPATD KYJIbTYPHBI MATEPHAJI HA YPOKE AHTJIMHACKOTIO SI3bIKA
H. Bypaym

CraTbs KacaeTcsl yUCHHsSI-H3yUeHHs aHTIHICKOro sI3bIKa B MPOIECCE OBSI3aTebCTBA YCBOCHHSI KyJlb-
TYpHbIX HH(OPMANHA. AHITIHACKHA SI3bIK CTANl HHTEPHALHOHANBHBIM SI3bIKOM B Mupe. KpoMe ycBoeHHs
S13bIKA HEOBXOJUMO OCBOCHHE KyJbTYPHBIX HAaBbIKOB.

Tonbko 3HaHHE s13bIKa HE MOXKET CIOCOBCTBOBATh YCTAHOBJICHHIO OTHOLICHHI MPH HHTEPKYJBTYPHOM
OBIICHHH.

B crarbe onboe BHUMaHHE yAETI€HO TOMY, KaK IOJKHBI BRIBPATh KyJIbTypHBIA MaTepHall, UTOBbI MPO-

[IECC YUCBbI BbUT HHTEPECHBIM H YCIICIIHBIM.

- 546 -





