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BOOK CLUBS:
BUILDING A LEARNING COMMUNITY AND IMPROYVING
LITERACY FOR UNDER-PERFORMING STUDENTS

Although literature has extensively
documented the stereotypes of developing
learning communities in schools through
book clubs - especially to improve literacy
- little is revealed about varied indicators
of improvements, such as student self-
identification, authentic dialogues, and
transforming small groups into learning
communities. This paper presents
research findings that seek to explore the
effect of book clubs on improving literacy
and building a learning community
among seventh-grade, under-performing
students in Canada. This paper is
contextualized through a thorough review
of related literature and discussion of
findings from classroom observations,
and students’ interviews. This paper
indicates a positive, causal relationship
between using a book club as a learning
tool and building a learning community,
to improving literacy. Keywords: Literacy,
Learning Community, Under-Performing
Elementary Students, Identity, Academic
Performance,  Authentic  Dialogue
INTRODUCTION This study helps to
explore the impact of using a book club
in building a learning community and
on the students’ academic performance.
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It explores the impact of reading in a
social context among under-performing
students and self-identification and offers
further suggestions for new or improved
teaching practices that may assist the
learning and teaching of literacy. Two
researchers met in a ‘Communities of
Learning’ graduate course in the 2010
summer and were asked to conduct a
research project. At that time, one of the
researchers, Robert, was also teaching a
summer school literacy course to under-
performing grade 7 and 8 students. After
sharing a personal anecdote about book
clubs with the students regarding his
own schooling at the time, the students
became interested in establishing their
own book club, the same way Robert was
asked to do in his course. Since he had
already read the students the picture book
“Listen to the Wind” by Greg Mortenson,
the students naturally were inclined to
select his complete text, “Three Cups
of Tea”, as they had many outstanding
questions. Robert was extremely hesitant
to permit the students to establish a book
club in order to gain their literacy credit
for several reasons, but primarily he was
concerned it would be a complete failure



given their gaps in knowledge in the 24
Canadian International Journal of Social
Science and Education various literacy
areas. He brought his concerns back to
his graduate course. After reviewing the
knowledge on book clubs, one of his
classmates and eventually the second
researcher, Dalia, asked Robert to be
more critical about the situation he was
experiencing with his students. Why was
he so opposed to trying something new?
Why did he believe that these students
would not effectively manage the book
club or experience success with this text,
given their intense interest? Through
a lengthy discussion and after great
reflection, Dalia convinced Robert to
implement a book club with his students
and volunteered to help. The book
club was implemented as an optional,
additional task, and this is how the study
began. This researchexplores the use of
a book club in a classroom of students
underachieving in literacy and how it
assisted them in their re-identification
which ultimately changed their reading,
writing, oral communication, and
eventually critical thinking habits and
perceptions. It acts upon informed
classroom practices and their findings
in order to attempt to better understand
the full spectrum of effects the book club
had on the students. Furthermore, it
addresses why traditional practices are
failing to connect with students’ learning
strategies and realities although, further
investigation needs to be conducted
to examine the underlying reasons for
these students’initial underperformance.
This article reviews the importance of
reading and writing for students and

how a student’s performance of these
activities influences their identity and self-
perception. It discusses the disconnect
between research and practice with
regards to remedial courses and the
affect they have on students’ identities.
Furthermore, it explores how student
identity impacts student performance;
specifically, how students’ perception
and performance are closely linked and
inform one another. Following this, it
introduces current research on reading
and writing, and finally, authentic
dialogue and communities of learning
and the impact the community has on
its learners. RESEARCH QUESTIONS
How does using a book club as a
literacy tool assist in building learning
communities that improve academic
performances among under-achieving
elementary students? « How does a
small group become a community of
learning? « How do the social dialogical
interactions affect and shape learning?
Are there other unanticipated outcomes
from using a book club? If so, what
are they and how were they changed?
LITERATURE REVIEW Current literature
argues that transformative practice is
important and necessary in order to
help underachieving students engage
with the literacy curriculum and to
become successful in school. Students
who are unsuccessful require different
approaches and differentiated instruction
in order to be successful. Unfortunately,
the collection of current Book Clubs:
Building A Learning Community and
Improving Literacy. 25 research suggests
a variety of different reasons as to why
students are not engaged or successful,
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but limited research exists that provides
practical support for educators to help
these students in the classroom. The
research provides educators with limited
concrete examples to implement and
support struggling students. Thus, it is
important to review current literature on
the topics, Reading and Writing, |dentity,
and Communities of Learning and
Authentic Dialogue to better understand
how this paper helps educators support
students struggling or underachieving
in literacy. READING & WRITING Since
1997, there appears to be a shift of
paradigms away from the traditional act
of reading - that is reading independently
and in isolation, to an intermediary model
- where reading was shared between a few
students as partner or buddy reading.
Stahl et al. (1997) worked with classroom
teachers to revise the traditional basal
reading lessons from a more traditional
directed reading activity format to a
model that combines elements of shared
reading, partner reading, and choice.
The evaluation of the results of this
model suggests that a fluency-oriented
model of instruction produces significant
positive effects on not only fluency but
also word recognition, comprehension,
attitude toward reading, and students’
view of themselves as readers. (Guthrie
&Alvermann, 1999, p. 55) Current
research on writing dictates that reading
and writing are not separable but instead
linked. An individuals’ identity as a reader
informs their identity as a writer and vice
versa. Language develops contextually
throughout the engagement of the
learner. What this means is that these
skills should be integrated and taught in
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combination instead of in isolation as was
previously done in traditional practice.
According to the “Writing Development
Continuum”:

o Language learning takes place
through interactions in meaningful
events, rather than through isolated

language activities.

« Language learning is seen as holistic,
that is, each mode of language
supports and enhances
language development.

overall

« Language develops in relation to the
context in which it is used; that is, it
develops according to the situation,
the topic under discussion, and the
relationship between the participants.

o Language develops through the active
engagement of the learners.

« Language learning can be enhanced
by learners monitoring their own
progress.

The way in which children begin to
make sense of the world is constructed
through the language they use and
reflects cultural understandings and
values (Raison, Rivalland, Cowan, &
Australia, 1994, pp. 5-6) 26 Canadian
International Journal of Social Science
and Education But what happens when the
reading and writing learning continuums
are interrupted? What happens to these
students? Arguably, they end up being
labelled as underperforming students.
This label is provided to them by teachers
in a myriad of ways such as in their
grades, their assignments, and through
the way they are spoken to by teachers
and other students. In reading and
writing, there are numerous articles to



specifically address concerns of under-
performing students. Most of the research
indicates that students have significant
gaps of knowledge and speculate why
these gaps exist (e.g., poor attendance,
lack of support at home or at school,
disengagement), the research does
not investigate the cause between self-
perception and academic performance.
Why is it that many students believe they
cannot read or write? Why do they not
see themselves as poets and authors?

Identity

Students are more engaged and
prepared to learn when they feel they
are represented in what is being studied
in school; when their work reflects their
lives, interests, and realities (Ligorio,
2010). A large body of research currently
exists discussing the link between self-
perception and academic performance
level; however, much
of this research does not specifically
investigate the influence it has on literacy.
The current research that does exist on
literacy, simply stresses the importance
of having a solid understanding and
knowledge base in literacy, but neglects
to provide tangible activities that can be
implemented class-wide (Raphael T. E.,
Florio-Ruane, Kehus, George, Hasty,
&Highfield, 2001) (Beers, 2003) (Bloom
& Egan-Robertson, 1993) (Chall, Jacobs,
& Baldwin, 1990) (Christie &Derewianka,
2010) (Ehri&Wilce, 1985) (Kweon& Kim,
2008) (Petrosky, 1982). In today’s social
and economic climate, it is imperative
that our students are literate in all forms
of text, in all areas such as reading,
writing, and oral abilities (Giroux, 1992).

on an overall

Communities of Learning &
Authentic Dialogue

According to Alvermann and Phelps
(2002) “creating a favorable learning
environment in which students learn
to respect and listen to each other is
without doubt much easier to write
about than to do” (p. 68). This favorable
learning environment wouldn’t be built
without that connection between the
students and their teachers when they
feel that they are all like one family.
Moreover, when they feel that they can
express their opinions with respect to
others. These communities of learning,
as discussed above, allow for authentic
and genuine dialogue which results in -
statistically significant positive changes
in attitudes, feelings and behaviours
(Dessel, 2010). This claim is supported
by - [q]ualitative data analysis [which]
confirmed positive changes as a result
of dialogue participation (Dessel, 2010).
Authentic dialogue and learning not only
influence positive changes in regards to
attitudes about school, it can specifically
and positively influence a students’
attitude towards Book Clubs: Building
A Learning Community and Improving
Literacy. 27 reading and writing when
those discussions are extended to include
or focus on these topics respectively.
According to Maurer, when permitted
to engage in conversation, children
could meet and construct understanding
(Maurer, 2010), of any topic they chose
and encountered in their daily lives. It
is the collaborative dialogue that lead to
this authentic learning and conceptual
understanding of an idea, not the specific
activity that students are asked to complete
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(Maurer, 2010). Recent research shows,
as demonstrated above, that authentic
dialogue between and amongst students
is imperative to their cognitive abilities,
critical thinking, and sound, conceptual
understandings (Polleck, 2010) (Maurer,
2010) (Ruzich&Canan, 2010). As book
clubs create a space in which authentic
dialogue can take place, they are a
vital resource that can be used in our
classrooms and in practice to induce
learning within and around our students.
This research then comments on how
these dialogues can impact student
performance in and outside of the
classroom. Unfortunately, most of the
evidence is anecdotal and inferred; data
is not provided to support these claims
or what the researchers used to measure
this change was absent.

Research Design &

Methodology
Ourstudyusesanethnomethodological
approach, combining both
phenomenological and narrative

analysis. In order to ensure accuracy
and reliability of the data, all recorded
data was transcribed and coded and
categorized. This combined qualitative
approach focused on verbal and holistic
information rather than numerical data
or value; however, to provide support for
this information, quantitative results have
been provided for illustrative purposes
only. The study included four research
participants, all whom volunteered and
were selected from a remedial middle
school literacy course. Participants were
not provided compensation; however,
they were provided with a copy of the
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text. Participants, given their age, also
had parental consent to participate in the
study, and were informed that they could
withdraw from the study at any point
without repercussion and would still be
permitted to keepthe book. All participants
have been assigned pseudonyms in order
to protect their identity. PARTICIPANTS’
PSEUDONYMS All participants were
assigned a pseudonym in order to
protect their identity and personal
information. Rena: Rena is a reserved
student. She volunteered for the study
as she was interested in finding out more
about the context of Dr. Mortenson
and how he accomplished so much so
easily. She found him to be a fascinating
individual. She is willing to speak during
small and large group instructions but
rarely challenges peers’ ideas or defends
her ideas when challenged by others. In
writing, she tends to be very brief and
has stated that she does not enjoy writing
activities. Her writing scores are below
the academic standard as measured
by Ontario’s Ministry of Education’s
expectations. 28 Canadian International
Journal of Social Science and Education
Anita: Anita is a very quiet student who
rarely if ever shares ideas orally during
classroom or small group conversations.
She has stated that she feels she has very
little to contribute to these discussions
and that her ideas often are not ready to
be shared or are not worthy of being said.
She also does not enjoy writing activities
and her reading and oral communication
scores are below the academic standard
as measured by Ontario’s Ministry of
Education’s expectations. Lena: Lena is
an upbeat student who will share her



ideas in group discussions. She appears
very artistic and prefers to show her
understanding in various ways different
that expected of her such as through
visual arts instead of writing. She does
not mind reading according to her initial
response when asked but feels as though
she is not a strong reader. Her oral
communication grades are approaching
the academic standard as measured
by Ontario’s Ministry of Education’s
expectations but her reading and writing
scores are at least one full grade below.
Sarah: Sarah is a very sensitive individual
often seeking out how others are feeling
and inquiring the reasons behind their
feelings. She is easily affected by the
mood of others around. She reads,
according to her, because she has to but
does not find reading to be an enjoyable
activity. Her oral communication grades
are approaching the academic standard
as measured by Ontario’s Ministry of
Education’s expectations but her reading
and writing scores are at least one full
grade below.

Findings

After conducting our research, our
findings demonstrate that book clubs have
direct and indirect positive outcomes. To
better explain these outcomes, below is
a concept map to detail our research.
Using book clubs as a learning tool
has a direct and positive impact on
building a learning community. When
learning communities are established as
supportive and encouraging, they have
a positive impact on students’ academic
performance  and  selfidentification.
Figure 1. Conceptual map of relationships

within the research variables Book Clubs:
Building A Learning Community and
Improving Literacy. 29 So, how does
using a book club as a literacy tool assist
in building learning communities that
improve academic performances among
under-achieving elementary students?
To better address these questions, our
research findings have been divided into
five areas: small community of learners,
large community of learners, social
interactions and performances, identity,
and academic performance.

Small Community of Learners

After completion of the book club,
a significant observation regarding
the members of the book club (the
small community), was noted by the
researchers. Students appeared to
undergo a transformational change in
attitude both within the book club and
within the larger class community. Inside
the book club, students’ attitudes had a
positive transformation. Initially, students
were reluctant and shy not wanting to
share ideas or discuss the book. They sat
in a traditional sense, one student per
chair, feet on the floor. Towards the end
of the book club, students demonstrated
a positive change in attitude and behavior
noted by the observers when seen sitting
on desks, sitting on each others’ legs,
playing with each others hair, talking with
one another in rapid succession instead
of waiting and raising their hands, and
without waiting for instructor’s prompts.
Outside of the book club, the students
became collegial with one another calling
each other at home, and making plans
to socialize that did not include the
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book club. Anita [Regarding her initial
experience in the group]: | felt invisible in
the group. At first, we didn’t really know
anyone, it is just like we knew about five
students and then when you like get to
know them from the book club you like
know who they are and their personality

. in recess we didn’t usually talk but
when we started the book club, then we
kind of knew each other and we started
to talk about the book and then in recess
time, we started like to talk to each other
when we have free time.

Large Community Of Learners

In addition to impacting the smaller
group, the book club appears to have
an impact on the broader classroom
community, in which it was situated, as
well. Following the study, members of
the book club displayed a greater level
of confidence speaking in the class. This
was observed by the number of times
they independently offered to share
their ideas and participate in whole-class
discussions. The quality of their ideas
shared appeared to be well-thought out
and logical compared to their previous
whole-class responses which seemed
scattered and hesitant. This lead to a
richer, deeper,and more meaningful
whole-class discussions. 30 Canadian
International Journal of Social Science
and Education Lena: | got comfortable
[speaking and interacting] around my
classmates. Surprisingly, there appears
to be a positive impact on non-book-club
members as well. Non-members started
to show interest in the book by asking
questions about the story. Some students
went as far as to ask to borrow the
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members’ books after they had completed
the story in order to read it themselves.
These non-members were not known for
selecting reading as a leisure activity both
by their original teacher as well as their
summer school teacher. Furthermore,
non-members also began to direct
questions and concerns, not only about
the book, towards their peers and
members of the book club demonstrating
a perceptional shift amongst all students.
All students no longer viewed the teacher
as the gatekeeper of knowledge. They
discontinued  participating in  their
learning in a traditional sense where they
only felt it was appropriate to ask and seek
support from the teacher, to a more social
model where they felt they could work
collaboratively to seek and explore ideas.
By seeking out and enlisting book club
members to support them in their quest
for new knowledge and understanding,
non-members demonstrated a shift in
perception from the old model to a social
model of learning since the members
of the book club had become experts of
the book and literacy and were viewed
accordingly.

Social Interactions &
Performances

As previously discussed, positive
impact on both members and non-
members took place following the book
club. Students learned about their selves
as well as each other. Rena: | learned
new things about myself and others ... [i]
f | think | have a good point | share it ...
[book clubs] help you participate more
in class discussions ... For us in summer
school, we didn’t really know anyone, it



is just like we knew about five students
and then when you like get to know them
from the book club you like know who
they are and their personality

Identity

Over the course of our research,
members of the book club experienced
and demonstrated a transformative
perception of self and their self-
identification. Initially, members of the
book club shared that they were not
readers and writers, that they didn’t
like these activities, and believed they
were not able to complete activities that
involved these skills with any degree of
success. Following the book club, these
same students felt as though they could
read and write successfully. They gained
a significant amount of self-confidence
and no longer believed they were under-
performing or under-achieving as
they were labelling upon entering the
summer school program. The students
now felt that they could attempt most
of the work that they had and would be
presented with in school and, outside of
school. They began to enjoy literacy rich
activities such as reading to a relative and
keeping a journal or diary. The lens in
which these students used to view their
completely transformed.
Sarah said, “| enjoy reading to my own
limit”, while Anita said, “I did enjoy the
book club. It was an amazing experience.
| would organize a Book Clubs: Building
A Learning Community and Improving
Literacy. 31 book club [in my own
school].” “l would love to participate in
this [the book club] again if it was in a
regular classroom”, shared Rena.

selves was

Academic Performance

The study found a significant
improvement in the students’ grades
in all areas (Figure 2). The academic

performance after the book clubs
showed almost a full letter-grade
improvement in all literacy areas

compared to the beginning of the club.
Furthermore, a study, including 50% of
the original participants, was conducted
approximately one year later (Late
Winter 2011). The students’ perception of
self and academics appeared to remain
positive. These participants shared that
they were implementing similar high-
yield strategies learned in book clubs, in
their classes and with their schoolwork
(i.e., collaboration, organization,
initiative, communal learning outside
of the classroom). Most notably, they
had become empowered to advocate
for themselves, which they had not felt
comfortable doing before. Rena: my
marks are improving | guess for reading
and writing and just like oral marks ...
They really were Cs maybe C- or C+
and they went like to high Bs. Anita: for
me my reading and writing marks have
improved because last year | got like high
Cs. Now | am getting high B’s because
in summer school [book clubs], I learned
how to answer questions and we do
that a lot this year. My oral marks had
increased too. Participant Strand Grade
(before book clubs) Grades (after book
club) Reading D or 54-56% B- or 70-
73% Anita Writing D or 54-56% C or 64-
66% Oral comm. C or less B- or 70-73%
Reading C- or less B or greater or 74%-
79% Rena Writing C- or less B or greater
or 74%-79% Oral comm. C- or less B or
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greater or 74%-79% Reading D or 54-
56% B- or 70-73% Lena Writing D or 54-
56% C or 64-66% Oral comm. C or less
C or 64-66% Reading D or 54-56% C or
64-66% Sarah Writing D or 54-56% C or
64-66% Oral comm. C or less B- or 70-
73% Figure 2. Chart shows the students’
academic performance before and after
the book club 32 Canadian International
Journal of Social Science and Education
ELEMENTS FOR EFFECTIVE LEARNING
COMMUNITIES Analyzing our data and
speaking with students provided us with
five key elements necessary for starting
an effective book club: choice, structure
and format, collective establishment,
collective and collaborative learning, safe
and comfortable environment. Although
separated for our discussion purposes,
these areas are interconnected and
directly relate and impact one another.
CHOICE Students were given multiple
choices throughout the study, which led
to higher engagement and accountability.
From the beginning of the study, where
students were given the option of joining
the group and participating how they felt,
to selecting the text and how they felt it was
best to demonstrate their understanding,
students choice is imperative to student
success. This is true for most students,
especially students who are struggling
learners as it allows them to re-engage
with school and academic work, and form
a new identity for themselves. Make sure
when starting a book club that students
have as many choices as possible.

Structure & Format

In addition to choice, students
admitted to appreciating a unique and
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non-traditional format and structure of
the club. They enjoyed collaboratively
establishing deadlines for when they
would read sections of the book,
collaboratively deciding on the task
to demonstrate their understanding,
and they simply appreciated that it was
‘different’ and ‘relaxed’ when they came
to book club. They were not forced to
sit at a desk, write every response, or
read chapter by chapter. They were
encouraged to bring snacks as well as
encouraged to enjoy the snacks that were
brought while in the book club. One way
to include choice in your book club is to
ask students how they feel the book club
should run. When and where should you
meet? How long should each meeting
be? What should everyone bring (or not
bring) to these meetings and why? As
educators, we recognize the difficulties
in requiting control of the structure and
format of classroom activities, try to step
back and allow for student input. It will
help to reaffirm your role as a facilitator
which is integral to this process.

Collective
Estabilishment

The students felt it was necessary
and important to decide on deadlines
and tasks collaboratively. It gave them a
timeline in which to organize their time
but it also made them accountable to the
group, their friends, and their selves.
As teachers, we often feel pressured by
timelines and due dates. Recognizing the
importance of these pressures, join in the
conversations with your book club and
try sharing your concerns about them
with Book Clubs: Building A Learning



Community and Improving Literacy. 33
the students. As a group, this will provide
an opportunity to discuss important
issues external to the book club and allow
all members to feel included.

Collective & Collaborative
Learning

The students identified how important
it was to read the book together and talk
about their ideas, questions and concerns
on an on-going basis. This allowed them
to check in with one another to make
certain they understood the narrative
and to correct any misconceptions with
each other. They sometimes shared
similar questions that they were able to
solve as a group simply through their
conversations at book clubs. Other times,
they would pose a question and argue
over opinions, referencing the book
to support their ideas. As a facilitator,
allow and encourage students to bring in
outside questions into the discussion. In
our group, one member brought in the
effects of 9/11 and how that would impact
the book. From an outsider’s perspective,
this may seem off-topic and a ‘waste of
time’; however, it led to a rich discussion
that impacted their understanding of
the text. Don’t be afraid when students
ask unrelated questions. Be prepared to
say that you do not have an answer or
ask for clarification for how the question
is important to the group’s discussion
and purpose. SAFE & COMFORTABLE
ENVIRONMENT Although the participants
did not reference this element directly,
indirectly they mentioned how they finally
found a space they could ask questions
without being laughed at. They no longer

concerned about sharing ideas. No matter
how on or off-track their thoughts and
ideas were, the group was supportive and
assisted them in making sense of it. More
often than not, students admitted having
a dialogue about their ideas assisted them
in better understanding the text. More
importantly, students admitted that these
different thoughts were used to help
improve someone else’s understanding
within the group. Concerns about teasing,
feeling embarrassed, unworthy or less
than other people and their ideas, no
longer existed. As a facilitator of a book
club, ensure that students engage in rich,
authentic conversations without mocking
or teasing. Address any situation that a
student is teased in immediately, with the
group. During these situations, Robert
has found it useful to include the group
in the conversation about the actual
teasing event itself. While reaffirming
the importance and expectations of the
other key areas, this discussion has also
deepened  students’ understandings
as to why teasing happens and why it
is unproductive. It has also served to
demonstrate how teasing is different
from productive conversations in where
members disagree on an idea.

Reflections & Limitations

Overall, the researchers believe the
project and in turn, the research, was
an overwhelming success and had a
positive impact on those students directly
and indirectly involved. However, a few
outstanding questions still remain: 34
Canadian International Journal of Social
Science and Education 1- 'What can
teachers do to transform this knowledge
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to other academic subjects? For example
how would this work in a mathematics
course? What would it look like? How
would it be implemented? 2- What is the
best format or structure teachers should
use in implementing book clubs in regular
classrooms? We recognize the average
class size in Ontario is approximately
twenty-six students.How will teachers
overcome this challenge? What would a
book club look like in a class that large?
How will teachers access the necessary
materials for this strategy? How will
it be assessed? 3- How will teachers
select the text to be used? Recognizing
our study, all students were reading at
similar academic levels, in a regular
classroom, this is often not the case. How

will teachers then meet the needs of all
learners? For example, in our study, all
students agreed on one text. In our class,
our teacher provided a list of approved
texts and we were asked to select our
top two choices. These solutions may not
be reasonable for the regular classroom
teacher. 4- What is the role of mixed
gender in participating in a book club?
How would having different genders in
the book club influence its results and
outcomes? Although we suspect, based
on our larger class community, it would
have no negative impacts, since there
were no males in our study, we are
unable to make this conclusion. Book
Clubs: Building A Learning Community
and Improving Literacy.

References

1 Alvermann, D. E., & Phelps, S. F.
(2002). Content reading and literacy:
Succeeding in  today’s diverse
classrooms. Boston, MA: Allyn &
Bacon.

2 Beers, K. (2003). When kids can’t
read: What teachers can do: A guide
for teachers 6- 12. Portsmouth, NH:
Heinemann.

3 Bloom, D., & Egan-Robertson, A.
(1993).The social construction of
intertextuality in classroom reading
and writing lessons.Reading
Research Quarterly, 28 (4), 304-
333.

4 Chall, J. S., Jacobs, V. A., & Baldwin,
L. E. (1990). The reading crisis: Why
poor children fall behind. Cambridge,
MA: First Harvard University Press.

5 Christie, F., &Derewianka, B. (2010).
Learning to write across the years

26

of schooling. London, England:
Continuum International.
6 Dessel, A. (2010). Effects of

intergroup dialogue: public school
teachers and  sexualorientation
prejudice. Small Group Research,
41(5), 556- 592.

7 Ehri, L., &Wilce, L. (1985).
Movement into reading: Is the first
stage of printed word learning visual

or phonetic? Reading Research
Quarterly, 20(2), 163-179.

8 Giroux, H. (1992). Literacy, pedagogy,
and the politics of difference. College
Literature, 19 (1), 1-11.

9 Guthrie, J. T., &Alvermann, D. E.
(1999). Engaged reading: Processes,
practices, and policy implications.
New York, NY: Teachers College
Press.

10 Kweon, S.-0., & Kim, H.-R. (2008).



Beyond raw frequency: Incidental
vocabulary acquisition of extensive
reading. Reading in a Foreign
Language, 20 (2), 191-215.

11 Ligorio, M. B. (2010). Dialogical
relationship between identity and
learning. Culture and Psychology,
16(1), 93-107.

12 Maurer, C. (2010). Meeting academic
standards through peer dialogue
at literacy centres. Language Arts,
87(5), 353-362.

13 Petrosky, A. R. (1982). From story to
essay: Reading and writing. College
Composition and Communication,
33(1), 19-36.

14 Polleck, J. N. (2010). Creating
transformational spaces: High school

book clubs with inner- city adolescent
females. High School Journal, 93(2),
50-68.

15 Raison, G., Rivalland, J.,
E., & Australia, T. E.
Writing  development
Portsmouth, NH:

16 Raphael, T. E., Florio-Ruane, S,
Kehus, M. J., George, M., Hasty, N.
L., &Highfield, K. (2001). Thinking
for ourselves: Literacy learning in
a diverse teacher inquiry network.
The Reading Teacher, 54, 596-607.
17- Ruzich, C., &Canan, ]. (2010).
Computers, coffee shops, and
classrooms: Promoting partnerships
and fostering authentic discussion.
English  Journal, (99), 61-66.

Cowan,
(1994).
continuum.

qQrLeh UUNhUPLGEN.
nkunNrULUUUL UbRUYU3MPh A64ULNCNRU BUY
sSuor unuuhUunr@3NhL SNhSULEMN
nhuuvNILEGrh 4rUgdhSNrE3UL AUNGLUYNRY

TULhU RUU UL ULUU Yh
Snpnuwnnjh hwdwuwpwu, Ywuwnw

NNPGNS NRNLSENrU

Snpnuwnnjh opowuh nupngwywu funphnipn, Ywuwnw

Uwutwghunwywu gpwlwuntpnitup
pwywywuht Jwupwdwul  wpdwlw-
gptiL £ nupngubipnud gpph wiynuiput-
nh dhgngny niunwluwlwt dhowydwyph
qupgugiwu Ywpdpwuwhwbpp hwwn-
Ywwbu gpwghwnypniup pwpbijwybint
wywuwnwyny: uwjwsé wju hwuqudwu-
phu’ pwwn phy pwit b pugwhwjunyt) wjn

pwpbjwynwip wwwgnignn quuwqw
gnigwuhoubph  dwupu: dbpohuubipu
ubpwnnud GU nwwunnubph hupunpn-
ondp, puwghp GpYfununipniuubpp
thnpn - wfuwwnwlpwhte fudpbipp  ni-
untfuwwu dhowdwipp ybipwihnfubint
gnpdpupwgp: SYjw| hnnywdp ubpyuw-
jugunwd £ Ywuwnwih gwdp wnwownh-
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dnipjniu ntubignn jnpbipnpn nwuwpwuh
nwunitfuwnnnubph gpuwghwniejwu pw-
pbjwydwu U nunwfuwlwu dhowdwynh
Yuqdwynpdwt Ypw gnph wynwdpubiph
nlubgwd wgnbigniejwu nwunifuwuhpnt-
pjwu wprynwtuputipp: <nnqwdp hhJu-
Jwsd £ hwdwwwwnwuluwu gpuluwunt-
[Ewu, nwuwunfubph W nuwunnubph

htitn  wugywgywd hwpgwgnpnygubiph
hhduwynp  nwnifuwuhpnigywt  Ypw:
<nnywsdp gnyg £ wwihu gnph wynwiph’
npwbiu nuunifuwlwu gnpdhp Yhpwnk-
It npwlwl  wanbgnigniup - gpwgh-
wnientup  pwpbijwybine b nwnufuw-

Ywt dhowyuwyn Yuqdwnpbine Ypw:

KNYBbl KHUMN: ¢OPMUPOBAHUE OBPA3O0BATEJIbHOIA
CPEAbI N YNYHIUEHUE KAHECTBA TPAMOTHOCTHU
YYALLUXCA C HU3KUMU TTOKA3ATENIAMU

lMpodpeccroHanbHaa nuTepatypa Ao-
BOJbHO  AeTaNbHO  AOKyMEHTMpoBana
CcTepeoTunbl pa3BUTUA y4ebHOW cpe-
Obl yepe3 KHWiHble Knybbl B LUKoOnax,
0COBEHHO B LienAX MOBbILLEHWNA YPOBHA
rpamoTHocTu. Hecmotpa Ha 370, 6bINO
obHapy#eHO OuYeHb Mano rfokasaTenei,
AOKa3blBatoLLMX 3TO yayulleHue. K Hum
OTHOCATCA camoornpefeneHne CTyLeHTOB,
opurnHanbHble puanorv U Hebonblune
paboune rpynnbl, CO3AaHHbIE ANA NO3U-
TUBHOIA pecdopmaLimn yuebHoii cpegbl.
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OANA 0AMAJIb AliIbTAMON

Ynusepcutet TopoHTO, KaHapa

POBEPT YOJITEPC

LkonbHblii CoseT paiioHa TopoHTo, KaHana

B cratbe npepcTaBneHbl pesynbrathbl
U3y4YeHUA BIWAHWUA KHUMXHbIX KNyboB Ha
noBblLLleHne
yyalLmxca cefbMOro Knacca u dopmu-
poBaHue yyebHoii cpepbl. Cratba 6as3u-
pyeTca Ha aHanu3e Hay4Holi nuTepaTypbl,

FPaMOTHOCTM  KaHapCKUX

MPOCNYLUMBAHUN YPOKOB W UHTEPBbLIO CO
CTyfeHTaMu.

B cratbe nokasaHo nonoxuTenbHoe
BIMAHME KHUMKHOrO Knyba Kak WMHCTpY-
MeHTa 0by4YeHVA Ha MOoBbILLEHME FPamOT-
HOCTU 1 co3paHune y4ebHoli cpeapl.



