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Abstract

In the era of global computerization, changes are taking place in the whole
educational system, including language teaching as well as English grammar.

Traditional grammar is the whole system and structure of a language in
general, usually taken as consisting of syntax and morphology and sometimes also
phonology and semantics. However, mastering grammar causes many difficulties,
which are compounded by grammatical rules and a vast expanse of exceptions.
The tendency of students' negative attitude to grammar is increasing, which
negatively affects their communicative competence. In addition, the most difficult
stage in the formation of grammatical skill is the stage of its application in speech
activity.

Analyzing the complexity of grammar learning and its impact on
communicative abilities, the authors give priority arising difficulties, the role of
speech patterns in communication drawing learners’ attention to their specific
functions that is grammatical accuracy, structure, meaning, functions, and
realization of communicative intentions.

Key words and expressions: grammar, grammatical model, grammatical
accuracy, communicative language competence, language activity, speech pattern.
Introduction

At present, great importance is attached to global computerisation, which
allows intensifying the mental development of students. Along with the
development of foreign language communicative competence is the development
of information competence, which allows students not only to retrieve the
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necessary material from the Internet but also to create and share information
resource and exchange them'.

In today's increasingly interconnected world, the ability to effectively
communicate in English has become a crucial skill for individuals across various
personal, professional, and academic domains. In recent years, there has been a
shift in language education paradigms, with a greater emphasis on communicative
language teaching. Grammar provides the structural framework that allows
individuals to convey their ideas accurately, precisely, and coherently?. It enables
learners to understand the relationships between words, construct grammatically
correct sentences, and express themselves in a manner that is comprehensible to
others. Without a solid understanding of grammar, learners may struggle with
coherence, clarity, and the ability to convey their intended messages accurately.
Intensifying English grammar teaching involves incorporating explicit instruction,
practice, and feedback to develop learners' grammatical knowledge and skills. By
highlighting the rules and structures of the English language, educators can
empower students to express themselves with confidence and accuracy. Grammar
teaching also aids learners in comprehending more complex texts, deciphering
nuances, and developing critical thinking skills. Moreover, a strong foundation in
grammar equips learners with the tools to adapt their language use in different
contexts and registers.

Communicative Language Competence

The ability to employ grammar appropriately and flexibly enhances overall
language proficiency and contributes to the development of communicative
competence. Whenever the learner acquires the skills of the language and
manages to use them effectively and appropriately according to the context in
which a learner is involved, we can say that she/he achieves the required level of
the communicative competence®.

Foreign language communicative language competence is one of the most
important components of modern specialists’ professional development. The
communicative language competence asserts that knowledge of a language not
only lies in knowing the grammatical forms of that language, but also of knowing

1 K. L II.B.Csicoes, M.H. Epcrursrees. (2010). MeTozuka o6yueHUs HHOCTPAaHHOMY S3BIKY C
HCII0/IB30BaHIEM HOBBIX HH(OPMAIHOHHO-KOMMYHUKAILOHHBIX TEXHOIOTHHA. M.,
TJIOCCA TIPECC, Pocros Ha Jlony, 2010. c. 182.

2 Savage, G. Bitterlin, and D. Price. (2010). Grammar matters: teaching grammar in adult
ESL programs. Cambridge: Cambridge University Press. p. 22.

3 Council of Europe. (2018). Common European Framework of Reference for Languages:
Learning, Teaching, Assessment - Companion Volume. Council of Europe Publishing.

165



208U4abSUUUL 2ULYEU

how to use them appropriately in different communication contextst. The
formation and development of communicative language competence of students in
learning a foreign language is a long and complex process. It involves the
realization of competences aimed at the formation and improvement of not one
type of communicative skills, but communicative competence in general, i.e. for
the development of speaking, listening, reading and writing activities. Teaching
grammar is directly related to the speech situations through so called speech
patterns aimed at the development of communicative skills’.

Methodological Aspect of Teaching Grammar

Teaching and learning Grammar is of great importance in the field of
language education and methodology. It serves as a basis for developing effective
communication skills and interaction. However, its effectiveness is greatly
enhanced when combined with various types of speech activities, including
perception, reception, reproduction, interaction, and mediation. Grammar is not
only making up correct sentences. It also presupposes impulsive participation in
communicative activities in authentic contexts and real-life situations. Language
teachers want their learners to practice the given language by using
communicative grammar and develop necessary interactive skills.

Overall language
proficiency

Communicative Communicative Communicative

General competenices nces activities language strategies

ge L l'm 2EET

Savoir Linguistic Reception Reception

Savoir-faire Saciolinguistic Production Production

Savoir-étre Pragmatic Interaction Interaction

Savoir apprendre Mediation Mediation

4 Nassaji, H., & Fotos, S. (2011). Teaching Grammar in Second Language Classrooms:
Integrating Form-Focused Instruction in Communicative Context. New York: Routledge. p.
17.

> LL. Bim. Schritte 1. Lehrerbeiheft. Proswestschenie., M. I1.B.Csicoes, M.H. Escruriees.
(2001). cc. 23-24.
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Developing Basic Conversation Skills through Speech Patterns
There is no doubt that the development of language activities (oral and
written speech) proceed basic through so called speech patterns. Speech patterns
are the structural semantic units that exist for the basic types of sentences in a
language. They describe the grammatical structure of simple sentences, which
consist of obligatory elements. The speech pattern types are characterised by
different combinations of some functional constituents, namely subject, verb,
direct object, indirect object and as well as by basic vocabulary®.
The following designations are used for speech patterns (SP) in methodological
literature:
- language pattern
- speech pattern
- language model
Speech pattern - an initial speech unit, which is a UNIT of
1) a sentence (a regular sequence (a regular sequence in the arrangement of
its members)
2) morphological form of the elements of this structure
3) rhythmic and intonational organization, determined by its communicative
function and context
4) determined by the type of sentence
Thus, speech patterns are the structural frameworks that exist for the basic types
of sentences in a language. They describe the grammatical structure of simple
sentences that consist of the obligatory sentence elements’.

The linguistic model (e.g., S + V +O - subject, verb (predicate) speech
patterns represent nothing but a communicative and situational realisation of the
linguistic model in a particular situation of communication (S+ V+ O).

Using the modeling method of the structural-functional approach speech patterns
are for

- naming an object, a quality, an action

- indication of action, location, possession of something

- indication of subject and local direction

- expression of desire for duty etc.

6 C.®.Ilatunos. (2002). Meronuka 00ydeHNsT HEMEIIKOMY SA3BIKY B CpefiHell MKoe. 2-e
nsganue, [Ipocsemenwne JI., cc. 36-37.

7 Gemeisamer europdischer Referenzrahmen fiir Sprachen. Begleitban,. Ernst Klett
Sprachen, Stuttgart, 2020, S. 156.
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It is possible to present the main types of simple sentences in a predictable
form and make them the subject of sequential learning, thus creating an initial
grammatical basis that ensures the formation of the language system in the
learners' minds.

In order to strengthen the communicative focus within each of the highlighted
types communicative variants (A, B, C, D, E) are distinguished, which ensures that
each one is launched into elementary dialogic speech:

A - assertion

B - interrogation (question. motion without question word).

C - rebuttal/refutation (negative sentence)

D - request for information (question sentence with question word)

E - urge/request (imperative sentence)
Below are specific examples of speech patterns that express different reactions to
replicated stimulus “7've just bought a yellow blouse”

R1 Ithink, you'll look nice in it. (Statement/assertion)
R2 How much did you pay for it? (Question/request)
R3 I'd like to have a look at it (Wish)

R4. Could you show it to me, please. (Request)

R5. How nice! (Exclamation)

The sentence patterns with their variants (R1-R5) selected on the basis of
the structural-functional and communicative approach and with the help of the
modelling method form the basis for the formation of lexical-grammatical
knowledge, skills and abilities. They allow to master communicative intentions of
speech in its unity with phonetics and lexis (mastering intonation and lexical
meaning).

In fact, speech patterns fulfill a dual function: on the one hand, the
presentation of grammatical structure within a sentence, and on the other hand,
an indirect link to the realisation of communicative intention in a mini-context.

Grammatical accuracy

This scale concerns both the user/learner’s ability to recall “prefabricated”
expressions correctly and the capacity to focus on grammatical forms while
articulating thought. This is difficult because, when formulating thoughts or
performing more demanding tasks, the user/learner has to devote the majority of
their mental processing capacity to fulfilling the task. In addition, research in
English, French and German suggests that inaccuracy increases at around B1 as the
learner is beginning to use language more independently and creatively.

Thus, grammatical accuracy refers to the ability to use acquired phrases
correctly, focusing on grammatical forms.
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Concluding from the scale key concepts involve the following area of relevant
criteria:

e  specific repertoire (Al to Bl);

e prominence of mistakes (B1 to B2);

e degree of control (B2 to C2).

Maintains consistent grammatical control of complex language, even while attention is otherwise engaged
(e.g. in forward planning, in monitoring others' reactions).

Consistently maintains a high degree of grammatical accuracy; errors are rare and difficult to spot.

Good grammatical control; occasional “slips” or non-systematic errors and minor flaws in sentence structure
may still eccur, but they are rare and can often be corrected in retrospect.

Shows a relatively high degree of grammatical control. Does not make mistakes which lead to
misunderstanding.

Has a good command of simple language structures and some complex grammatical forms, although they
tend to use complex structures rigidly with some inaccuracy.

Communicates with reasonable accuracy in familiar contexts; generally good control, though with
noticeable mother-tongue influence. Errors occur, but it is clear what they are trying to express.

Uses reasonably accurately a repertoire of frequently used “routines” and patterns associated with more
predictable situations.

Uses some simple structures correctly, but still systematically makes basic mistakes; nevertheless, it is
usually clear what they are trying to say.

Shows only limited control of a few simple grammatical structures and sentence patterns in a learnt
repertoire.

Can employ very simple principles of word/sign order in short statements.

For students with Internet access, i.e. cell phones or other devices there are
numerous possibilities for productive, communicative practice. Students can
record themselves producing the target language either with another classmate or
on their own. For instance, students can create interview questions that revolve
around the specific grammar point they are learning and conduct interviews with
a partner.

Grammar teaching via the implementation of communication makes the
learning process productive. Communicative Language Teaching (CLT) activities
commonly take the form of pair and group work requiring cooperation between
learners, fluency-based activities that encourage learners to develop their
confidence, role-plays in which students practice and develop language functions.

In order to achieve proficiency in the target language, teachers play a vital
role in guiding learners on how to apply language forms and structures while
performing various tasks, engaging in spoken conversations, and composing
written texts.
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By providing appropriate instruction and support, teachers assist learners in
effectively using the language in practical and meaningful ways. In the curriculum
for institutions of secondary education in foreign languages, communicative
competence is defined as possession of a set of speech, language, socio-cultural
norms of the language being studied, as well as compensatory and educational-
cognitive skills that allow graduates of institutions of general secondary education
to carry out intercultural communication and solve the communicative,
educational, cognitive and other tasks facing them.

Grammar is not an end in itself, it is one of the most important means of
language acquisition, an integral component of all types of speech activity.
However, everywhere knowledge of it is the most obligatory foundation, without
which understanding of the text, possession of live conversational speech is
unthinkable.

Designing activities integrating grammar with other communicative
components that fits the needs of learners is not easy. Due to different language
needs of the learners, there is no clear-cut criteria for designing and developing
the best classroom activities for Communicative language teaching classrooms.
Providing teachers with three activity concepts that can be tailored for grammar
teaching in communicative language teaching classrooms is essential. These
concepts include: 1) information-gap tasks, 2) role-play activities, and 3) problem-
solving tasks. Information-gap tasks involve learners being in need of specific
information, which promotes extended speaking practice, authentic
communication, and the development of sub-skills like clarifying meaning and
rephrasing. By incorporating these activities, teachers can create engaging and
interactive learning experiences that foster effective grammar instruction.

For the sake of clarity, the strategy of the information gap activity is an
example.

Information gap is one of the prerequisites for the development of
grammatical competence and communicative abilities.

Information gap activities are useful for various reasons. This activity is
aimed at engaging learners’ in the search for the required information, which in
turn promotes the development of grammatical competence and communicative
abilities. Typical types of information gap activities one might find include;
describing and draw, listening, split dictations and jigsaw readings. Due to the
learners’ variety of needs, teaching grammar is considered to be a challenging task
for the language teachers. The teachers should not only equip with knowledge of
grammar but also strategies to analyze what grammar is necessary for their
learners. Therefore, the teachers should understand natures of their learners, the
contexts they live in, and their expectations from language learning. When the
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knowledge of grammar meets those learners’ needs, it will eventually help
enhance learners’ interests in language learning.
Conclusion

The holistic view about the communicative language teaching is the
teaching method that focuses on communication rather than discrete language
skill. Grammar should be taught at classrooms by integrating to other skills based
on learners’ communicative needs and their social contexts. In addition, teachers
should not merely focus on forms but also focus on meaning and function of each
form used in different occasions. Thus, to reinforce learners’ communicative
abilities, teachers should learn and seek the ways to integrate grammar with other
linguistic phenomena through appropriate tasks and activities.

In order to stimulate the formation of students' communicative competence
in teaching the grammar of a language, it is necessary to use a set of special
methodological techniques that contribute to immersion of students in a foreign
language environment and the simultaneous use of the former learned structures.
The holistic view of communicative language teaching emphasizes the importance
of prioritizing communication over isolated language habits and skills. In line with
this approach, integrating grammar instruction into classrooms should be guided
by learners' communicative needs and social contexts. Teachers must move
beyond a narrow focus on grammatical forms emphasizing the meaning and
function of each form for various purposes. To enhance learners' communicative
abilities, teachers should actively seek ways to integrate grammar with other
linguistic phenomena through engaging tasks, motivated activities, and available
Internet resources.

By providing opportunities for practical application and authentic language
use, students can develop a deeper understanding of grammatical competence and
its role in effective communication.

By emphasizing the practical application of grammar and employing
effective teaching techniques, educators can foster students' ability to effectively
communicate in English, ensuring their success in an increasingly interconnected
global society.
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Uhuiyu Uundwbwwnpjui, 3nhwup Udwjjui
Lhpuljwinipjub ntunigdwi ouyynhdwjugnidp npujku hwnnppuljgujui
1Equljul ndybwnkbghugh hhduwpwp punungphy
Udthnthnd

Pubwh  puntp b wpunwhwjunipyniiibp. phpulwinipnd,
phpujwbwlwi Unplk], phpwljwbwlwb LHunipnit, hwnnppuljguljut
Equljut §ndybnbkughw, junupwjhti gnpéniubnipintly, junupwjhtt tdniy:

Zudwphrwphwyhtt hudwljupgsuyiugdut nupuopewunid
thnthnjunipnititp Eu nbnh niukunud nne Yppulutt hwdwljupgnud, wyy
pUnd whqbpkih phpuljwimpub dhe: Uduinulul phpuljwinpniip
npunhwipwybu (Ekqyh wdpnne hwdwlwpgu nt jurnigyuépl k b onnwp 1kqyp
niunignidp hhdtwwiunid quhwhwwnynid t pun (kqh phpuljwbnipjub
&oqphwn ogrnugnpédwdp: Uwljuyt phpujuiinipjut jpipugnudp puqiuphy
ndyupnipmniubp b wnwowgunid, npnug gnidwpynud kb phpujwbwlu
dlinypubpp,  Juunbubpp, ubpdmsdwt JdEpnnubpp b junupwyghte
gnpéntubinipjut by phpuljuwunipjut Yhpunnudp: Lkpjuynidu tjunbh k
niuwbnnibph phpuiuimpjut tjundwdp puguuwlwi Jkpupkpuniiph
dhnnud, npp pwguuwpwp b winpupunumd tpwig hwunnppulgulub
Jupnnnibwlnipjut Abwynpdwt Jpu:

Mumutwuhptinyg puiwaynp hwnnppuygdu hwdwp
phipujuwinipjut nunigdwi  Jupbnpnipmiip b gpu hbkn juyyus
wnwbdtwhwlmpmnibibpp phngdnd kip phpulwbwlwi dnnkjbkph b
hunupuyhtt wdniptiph punpnipjut withpudbownnipniup, npnup pugpynud
ny Uvhuyt twhwnuunipyut  Jubpnigyuspuyht  £ogpuinipniup,  wybt
hunupuyhtt bdnipubiph hwunnppuljgujui-gnpswnwlub Ynndkpp b nppujub
wqnlignipmit mubkt  phpwjwbwlwt  Gplnypubph  mpugdwt b
hunnppujguljut (Equljut jupnnnibulnipjut qupqugdut hwdwp:

Menansa AcrBanaTtpaH, ['oap AManan
VHTeHCHUpMKanusa 06yIeHrs TpaMMaTHKH KaK GyHAaMeHTaIbHOTO KOMITOHEHTa
KOMMYHMKaTHBHOM S3BIKOBOM KOMITETEHIIHH
3aKmodeHue

KiroueBrre c0Ba M BEIDOKEHMA: I'DAMMaTHKa, I'PaMMaTHYecKasd MOJelb,
TpaMMaTHU49€CKads IIPpABHJIBHOCTH, KOMMYHMKATHMBHASA A3BIKOBAsd KOMIIETEHIINA,

pedeBas IesTelbHOCTH, peueBoii oOpaserr,.
B snoxy rio6anpHOM KOMIBIOTEPHU3AIUU IIPOMCXOAAT U3MEHEHHI BO BCel
cucreme 06pasoBaHus, B TOM YKC/IE U B 00JaCTH IPAMMATUKY AHTIMACKOTO SI3bIKA.
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TpagunyonHasd rpaMMaTHKa — STO BCA CHCTeMa IpaMMaTHYeCKHX MoJesedl u
CTPYKTYPHI 3BIKA B I[€JIOM, IIPH 3TOM CTeIIeHb OBJIAZEeHHSI MHOCTPAHHBIM S3BIKOM
TPaAULMOHHO OIeHUBAETCA B pe3yJIbTaTe IIPABUIBHOTO KCIIOIB30BAHUA A3BIKA.
OpHako ycBOeHHME M 3aKpeIlIeHHe TpPaMMAaTH4YeCKUX ABJIEHUH COIPDKEHO C
MHOTOYMCAEHHBIMH  TPYLHOCTIMM, B  YaCTHOCTH,  IieJIeHAIPaBI€HHBIM
HCIOJIb30BaHMEM A3BIKOBOTO MaTepHaja B peueBOH /[eATeNbHOCTH. B Hacrosfmiee
BpeMsA OUIYINAeTCA TeHJEeHIWA HeTaTUBHOTO OTHOIIEHHS yYaIIUXCA K OOydeHHIO
rpaMMaTHKe, YTO OKa3plBaeT OTPHIATEJbHOE BO3ZeiCTBMe Ha IIpolecc
(bopMUPOBaHIISI KOMMYHUKATHBHBIX CIIOCOGHOCTEH 00y IaOMUXC.

Wsyuyas 3HaYeHHWe TpaMMaTHKU JJI1 Pa3BUTHUA KOMMYHHMKATHUBHOU
KOMIIETEHIIMM ¥ CBA3aHHbIE C OTUM OCOOEHHOCTH, AaBTOPHI ITOAYEPKUBAIOT
HeoOX0ZuMOCTh OT6Opa TpaMMAaTHYeCKHMX Mojeneil M pedeBRIX O06GpasIoB,
OXBAaTHIBAIOI[UX BCE OCHOBHBIE ACIIEKTHI SI3BIKOBON KOMIIETEHLIMM M, YTO CaMOe
[JIaBHOE, OTPA)XAIONIVX OZHOBPEMEHHO He TOJBKO CTPYKTYPHYIO OPraHHU3aIIMIO
IpeJIOKeHUA, HO M KOMMYHHKAaTHBHO-(QYHKIMOHAJIPHYIO HAIIPaBI€HHOCTH
peYeBbIX IPOU3BeJeHUN.

Vuer BhINIeHa3BaHHBIX (AKTOPOB BeCbMa BaXKEH I OTOOpa peveBBIX
06pasloB a TaKXKe JajbHeiIIeil pa3pabOTKM MeTOAUYECKOH THUIIONOTHM, YTO
OKaXKeT IOJIOXKUTEeNTbHOe BIUAHME KaK Ha IIPOIeCC OBJIAfleHUs IPAMMAaTUYeCKIMU
SABIEHUAMY, TaK U pPa3BUTHEM pedYeBOM HeATeTBHOCTH U KOMMYHHKATHBHBIX
CII0COGHOCTE! 00y IarOMI X .
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