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The given paper is devoted to the application of Classroom Assessment Techniques
(CATs) in EFL class in Armenian schools. CATs are generally simple, non-graded,
anonymous, in-class activities designed to give the instructors and students useful
feedback on the teaching/learning process as it is happening. The observation over the
assessment techniques enabled us to come to the following conclusion: most teachers
and lecturers use traditional grading system and very few use CATs in their teaching
practice. To overcome this gap a few lesson plans were developed by us and teaching
with the application of CATs was delivered during the second term of this academic
year. The experimental teaching was delivered with the 8th grade students of Gavar
school N¢ 4 after Avetik Isahakyan (Gegharkunik region of the Republic of Armenia) in
the second term f this academic year (2019-2020). During the teaching the “Invented
Dialogue” assessment technique was applied. This technique belongs to the group of
CATs which assess students’ skill in synthesis and creative thinking. All the stages of
experimental teaching are presented in the paper: planning the teaching, delivering the
teaching, evaluation of the teaching. To evaluate the efficiency of the experimental
teaching with the implementation of CATs SWOT analysis was used (for self-evaluation)
as well as feedback was provided from the students. The SWOT analysis matrix and the
results of the feedback are also presented in the given paper.

Keywords: assessment, formative assessment, Classroom Assessment Techniques (CATs),
application of CAls, experimental teaching, SWOT analysis of the teaching experience,
feedback.

Introduction
Classroom Assessment Techniques (CATs) are generally simple, non-graded, anonymous,
in-class activities designed to give the instructors and students useful feedback on the

teaching/learning process as it is happening. CATs are “relatively quick and easy formative
evaluation methods that help you check student understanding in “real time”. These
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formative evaluations provide information that can be used to modify/improve course
content, adjust teaching metheds, and, ultimately improve student learning” [3].

CATs are widely used at all levels of learning and teaching starting from pre-school
education and finishing with post-graduate studies as well as in all types of learning
(formal, non-formal and informal learning). They can be easily applied while teaching all
subjects and disciplines,

Tomas A. Angelo and K. Patricia Cross present fifty CATs in their book “Classroom
Assessment Techniques: A Handbook for College Teachers” [1].

In the focus of our attention is applying CATs in a foreign language class (EFL) in the
Armenian setting.

The importance of the topic of the research can be explained by its relevance. It is well
known that Armenian educators prefer using grading system for assessment and mostly
avoid using CATs. Therefore, the application of CATs can be highly beneficial not only for
the instructors but for the learners as well. The relevance of our research is determined
by the reforms in the educational sector in Armenia. These reforms are aimed at the
modernization of school curricula, methods of teaching and learning, as well as
assessment system. A lot of efforts have been made to improve the teaching content,
methodology of teaching and little has been done to improve the assessment techniques.
Most schools and teachers are “addicted” to the old grading system and resist the new
assessment techniques. This paper is an attempt to fill that “misbelief” towards the non-
grading assessment. We are hopeful that it can become a humble contribution to the
improvement of the whole assessment process in Armenian schools.

The main goal during the research was to analyze different types of CATs and to
check their didactic potential via the application of CATs while teaching/learning EFL in an
Armenian classroom.

The main object of the expedition was the set of CATs which could be applied during
the EFL class in the Armenian setting.

Methodology of the research

The methodology of our research was determined by the overall goal and the specific
objectives put forward and hence included the following steps:

+ to study different scientific approaches towards the notion of assessment in general
and formative assessment particularly;

+ to discuss the role of formative assessment and CATs in the teaching/learning
process;

+ to conduct comparative analysis of various CATs;
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+ to monitor the teaching delivered by other instructors in order to see if CATs are
used by them in class or not;

+ to deliver teaching with the use of CATs in EFL classroom in the Armenian setting;

+ to analyze the results of the teaching using SWOT analysis method for self-
evaluation as well as interviews and questionnaires with learners.

During the research the following methods were applied:

e theoretical: study of relevant scientific literature covering the same or similar topics;

» social and pedagogical: observation and monitoring of the learning/teaching
process;

» experimental: delivering teaching sessions with the use of CATs;

» statistic: statistic analysis of the data received:

»  SWOT analysis method (for self-evaluation of the teaching delivered).

The theoretical part of our research dealt with many types of CATs. They were
explored and compared with each other. Naturally, we were unable to test all CATs
suggested by Angelo and Cross {there are 50 of them), therefore, only some of the CATs
were applied during our teaching.

Implementing CATs while teaching EFL: Assessing skills in synthesis and creative
thinking (“Invented Dialogue™)

Before applying CATs we had monitored the teaching delivered by several instructors
(both school teachers and university lecturers). The observation over the assessment
techniques enabled us to come to the following conclusion: most teachers and lecturers
use traditional grading system and very few {(at least from the ones we worked with) use
CATs in their teaching practice. To overcome this gap a few lesson plans were developed
by us and teaching with the application of CATs was delivered during the second term of
this academic year.

The experimental teaching was delivered with the 8" grade students of Gavar school
#4 after Avetik Isahakyan (Gegharkunik region of the Republic of Armenia) in the second
term of this academic year (2019-2020) before the State of Emergency due to COVID-19
was announced.! Unit 7, “Travelling is my dream”, from the textbook by Lusine Grigoryan
[2], was selected for the teaching. In total 29 students were involved in the teaching.

! We had nlanned several teaching sessions during the second term of the year, but, unfortunately, due to the
cuthreak of COVID-19 we did not have the opportunity to implement cur planned activities on a large scale. The main
problem was that enline lessons were not delivered regularly in schools which deprived us of the oppertunity to continue
with the implementation of CATs.
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Planning the teaching session

Learning Outcomes

By the end of the teaching session the students were expected to

* improve reading skills (reading the text),

* improve rendering skills {rendering the text),

* express their opinion on the topic of the lesson,

e improve their oral and written skills (doing exercises, having discussions, etc.),

* use the new vocabulary in discussions,

* improve communicative skills {e.g. by conducting pair work activities),

e improve their creative thinking skills (through the implementation of CATs /
“Invented Dialog”).

Teacher’s objectives during the teaching session were the following:

> to motivate learners to be involved in active discussions on the topic,

> to enhance learners’ speaking and writing skills,

» to improve learner’s creative and critical thinking,

» to manifest the spirit of competition,

» to get content-based feedback.

Delivering the teaching session

The delivery of the teaching was planned as a combination of three main sections, The
table below represents the structure of the lesson with the time framework.

Table 1: The structure of the experimental lesson.

Section Duration
Introduction 5 minutes
Explicit instruction 20 minutes
CATs application and closing 20 minutes

Introduction (5 minutes)

The lesson was initiated with the greeting, identifying the absent students and the
announcement of the topic of the lesson.

Explicit Instruction (20 minutes).

The topic of the lesson was “The Pool of Tears”, an adapted text from “Alice’s
Adventures in Wonderland” by Lewis Carroll.

After announcing the topic of the lesson the new words were introduced. Learners
were asked to guess their meanings (while reading the text) and of course the proper
synonyms for those words were found. Here “Matching the words with the meanings”

strategy was applied. Learners were asked to answer the questions written under the text
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on page 118. While doing that they expressed their ideas about “Our hero Alice”. As the
second step we applied “Thick vs Thin Questions” or “Questioning” strategy to deal with
the text. Doing this it was possible to see how they had understood the contents of the text
and the new words. Learners should answer the questions using their newly gained
vocabulary. While developing questions we had paid great attention to the new vocabulary
items urging the learners to think critically and use it in their answers. Qur third step was
to do the exercises concerning the text after reading it. We did exercises 30, 31, on page
118. Then we did exercises 32 using “True/False Statement” Strategy.

CATs application and closing (20 minutes)

As our new material had actions and heroes, which was relevant for “Invented
Dialogue” technique, it had been decided to apply that CAT during the lesson.

The Invented Dialogue assessment technique helps teachers to study students’
creative thinking abilities. This technique belongs to the group of CATs which assess
students’ skill in synthesis and creative thinking.! By inventing (making up) dialogues,
learners combine their understanding of topics, people, incidents or times into an
imaginative and deliberately organized discussion. They can study and use existing
examples from primary sources to construct more plausible situations, or they can concoct
alternative words that may have been used in this sense. As a consequence, students build
imaginative coping abilities, draw inferences from experiences and extrapolate from the
content they have learned. It is a perfect opportunity to involve students in challenging
debates and evaluate their capacity to turn supportive statements into conversations or
even essays.

While applying this technique our teaching goals were:

+ to improve the students” ability to make logical inferences from observations;

+ to develop the students’ capacity to synthesize and combine knowledge and new
ideas;

+ to improve the capacity to think creatively and improve imagination of learners;

+ to study how to grasp the viewpoints and principles of the topic;

+ to introduce the strategies and techniques used to gain new knowledge in this
topic;

+ to learn how to analyze techniques and materials in this context;

+ to show that all students’ contributions are important and valued;

+ to make learners work together as a whole and be responsible for the result
equally.

' Other CATs which assess students’ skill in synthesis and creative thinking are “One-Sentence Summary”, “Word
Journal”, “Approximate Analogies”, “Concept Maps”, “Annotated Portfolios” to name just a few.
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The procedure of the implementation of the CAT / Invented Dialogue

First of all, we explained what we were going to do. Getting into details helped to
motivate |earners to be as creative as possible, even in the case when they would not get a
mark for that work. As we already had a chosen topic, we asked to build a creative
dialogue between Alice and White Rabbit. Learners should work in pairs. The time limit
was 10 minutes. The working process was noisy, which was difficult to control. In this
phase of CATs implementation, we were a little embarrassed, because we had planned to
analyze the dialogues during the lesson, but our time management did not work well and
did not let us do that. Therefore, all the works were collected to be checked and discussed
during the next lesson. What we did during the last 10 minutes was listening and watching
the performance of a pair, that fulfilled the task first. While reading and analyzing the
dialogues we came up to the conclusion that the majority of the class thought nearly the
same way.

In most of the dialogues created by the students Alice was asking for help (she needed
candies, she wanted to get out and return home, she was tired and asked for a place to
sleep, she lost the way and asked for a map, she sang to get money), she asked the White
Rabbit to take photos of her. In some other dialogues Alice was sad, she was crying or she
was quarreling. And in the two of the invented dialogues, the White Rabbit announced he
was busy and did not let Alice speak.

As a result, we got acquainted with the learners’ way of thinking, we adopted the
manner they prefer to fulfill the given task, we got information about their working pace
and level of understanding. All this was needed to improve our teaching approaches.

For students, this task was beneficial because they were allowed to be flexible while
choosing ideas and scenarios, they could freely express their feelings and wishes, we had a
good partnership and competition, which motivated the learners to think as creatively as
possible.

Self-evaluation and feedback on teaching with the implementation of CATs

1. Applying SWOT analysis for self-evaluation

To sum up the experimental teaching session with the implementation of CATs the
SWOT analysis was used. SWOT is an acronym which stands for:

» S-Strengths,

*  W-Weaknesses,

* O-Opportunities,

e T-Threats.

SWOT analysis is a strategic planning technique used originally to help a person or
organization identify strengths, weaknesses, opportunities, and threats related to business
competition or project planning. Nowadays SWOT analysis is used not only in business or

related fields but in educational sciences as well. Strengths and weaknesses are internal
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and can be directly managed, while the opportunities and threats are external and can be

only anticipated and reacted.

Below is the SWOT analysis matrix designed to assess our experimental teaching with

the implementation of some CATs.

Table 2: Personal SWOT analysis matrix on experimental teaching

PERSONAL SWOT ANALYSIS MATRIX FOR THE EXPERIMENTAL TEACHING
SESSION WITH THE IMPLEMENTATION OF CATs

STRENGTHS

» Application of new assessment
techniques, rejection of traditional ways of
assessment by means of grading system.

» Using
teaching alongside CATs which enabled
the students to be involved in teaching and
learning activities and assessment as well.

» Making use of both individual and
group/pair learning styles through a set of
activities, enhancing the students’ social
competence through cooperative learning.

* Promoting students’ reflection, self-
evaluation and self-assessment skills as
life-long learning skills.

interactive  methods of

WEAKNESSES

» New techniques of classroom
assessment were perceived with difficulties
at first since most of the students are not
used to assessment beyond grades. In
majority cases students are not used to
giving feedback or self-evaluation and
reflection. The introduction of CATs needs
explanations and time.

»  Students are also used to traditional
teaching style with traditional methods and
approaches. Thus the introduction of new
interactive methods initially
perceived properly.

was not

OPPORTUNITIES

»  Students be taught
instructed on using CATs in their learning
for self-reflection. There are a lot of
materials (both text and visual) on the
Internet that can help the learners to
understand better the benefits of CATs.

* They can use CATs not only under
the supervision of the
instructor but also on their own. This will

can and

teacher or

help them improve their learning style and
habits.

THREATS

» Resistance from school teachers
who do not want to use
methods of assessment and are stuck to
grading system.

= Diseases (like COVID-19) which can
interfere with the educational process and
transfer it to the virtual zone, But even
here we can use some CATs, thus
overcoming threats, modifying some CATs
for the virtual environment.

innovative
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2. Feedback from students on the experimental teaching with the implementation
of the “Invented Dialogue” CAT

It is generally accepted that one of the indispensable parts of each teaching session,
especially of experimental one, is providing feedback. We carried out a survey on the use
of CATs in the foreign language teaching among the 8™ grade students.

In order to measure the outcomes of the experimental teaching we carried out
interviews with the target audience as well as developed questionnaires to understand the
strong and weak points of the teaching and to use the feedback gained from the
participants for the assessment of the effectiveness of the experimental teaching. By the
end of the experimental teaching session the students were kindly asked to answer the
following questions using this feedback grid.

Table 3: Feedback form for the students.

Feedback form for the students
Grade:
Date:
Dear student! Please, answer the following questions choosing one of these answers.

{.Was it interesting to learn with the use of the new techniques of assessment
(Invented Dialogue)?

a) Yes, it was

b) Yes, but we need time to get used to them

c) No, it was not interesting.

2. How did you like the way of your learning?

a) It was motivating

b) It was not so interesting

¢) It was boring.

3. Did the techniques used during the teaching prompt you fo reflect on what you
have learned and how you have learned?

a} Yes, they did

b) No, they didn’t.

4. Do you want your teacher to use these assessment techniques frequently?

a) Yes

b) No.

5.Can these techniques be useful for you in learning a foreign language?

a) Yes

b) No

¢) | am not sure.
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To sum up the results from the feedback, it’s worth mentioning that the feedback was
highly positive. For the majority of students it was extremely interesting to learn English
with the use of new techniques, which helped them reflect on what they learn and how
they learn. Most students would like their teachers to use these techniques during classes
as they could help improve a foreign language proficiency level as well as enhance their
learning habits.

Conclusion

CATs application is an indivisible part of the modern educational system, which has a
strong influence not only on learners’ daily progress but also on teachers’ skills
improvement. The classroom assessment provides more proper information about
learners’ attainments or failures than traditional grading system does. Due to CATs, a
teacher evaluates different abilities and skills of his/her students. This set of techniques is
aimed at assessing the prior knowledge and understanding, learners’ skills in synthesis
and creative thinking, analysis and critical thinking, skills in application and performance,
learners’ reaction to class activities, assignments and new materials, etc. Gained data can
assist teachers in lesson organization and classroom management.

To sum it up, the assessment study offers various techniques, methods and approaches
for teaching/learning process evaluation. Teachers may choose the one, which they
consider more proper and effective for classroom assessment. CATs provide wide
opportunities for both teachers and students to be sure the work they do is assessed in an
honest way, and not graded. As for the students, they get a flow of encouragement and
motivation, have an active role in their learning because now they take responsibilities and
share them with their instructors. As for the teachers, CATs allow them to be more
informed about their student’s progress, attitudes, challenges, etc. and to be more
capable in performing their everyday tasks.
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TEXHUKN BHYTPUKIACCHOTO OLIEHMBAHWA HA YPOKE AHITIMIACKOTO A3bIKA B
APMAHCKO AYLUTOPWUU. UCMONb3OBAHWE TEXHUKM “NPULYMAHHBIA OMANOT”

CAPKUCAH PY3AHHA

Handudam nedazoeuteckux Hayx, doyeHm,

{lpenodasamens ITY

MAJIAKAH CHO3AHHA

Boinycrruya bakanaspuama omoenenus aHenulickoeo A3biKa U AUMmMepanypot
dhunonoeuyeckozo harynemema (1Y

[aHHan cTaTbA NOCBALLEHA WCMONb3CBAHWIO TEXHWK BHYTPUKIACCHOIO OLEHWBAHWA Mpu
06y‘-|eHVII/I aHrﬂHﬁCHOMy H3bIHy B LLUKONax ApMeHHH. TEXHVIHI/I BHyTpHHﬂaCCHOFO OLEHWBAHWA —
3T0, Kak MpPaBuO, MpPOCTble, AHOHUMHBLIE (B OCHOBHOM) BHYTPUKNAcCHLIE 3aOaHuA,
paspaboTaHHble C UEnbiy MNPEefOCTaBUTE  MPENOJABATENAM 1 yYallMmMcA  HeoDXOOUMYHo
obpaTHylo cBA3b O npouecce obydenus B peanbHom bpemern. HabniopeHwe Hap yd4ebHbim
npoLeccom (C TOMKWM 3PEHMA WCMOMb30BAHUA TEXHWK OUEHWBAHWA) MO3BOMMNO MPUATH K
CleayloLLeMy BbiBogy: BONbLIMHCTBO yyuTEneld 1 NpenciasaTeneil NCnonbayroT TPAANLUOHHY)
“BannbHy0” CUCTEMY OLEHVBAHWA, MWL HEKOTOPbIE WUCMONL3YIOT TEXHWKM BHYTPUKIACCHOTO
OLleHWBaHWA B CBOel npenofaBaTenbcHoil npakTuke. YTobbl BOCNONHWTE AaHHbIA npoben,
Hamu Bbina paspaboTata cepuA YPOKOB C NpUMEHEHUEM TEXHWK BHYTPUKNACCHOrO OLeHUBaHKA
ONA NPoBEfEHHA BO BTOPOM NONYraauMu atoro yyebHoro ropa (2019-2020). OneiTHoe odyyeHue
C MpWUMeHeHMEM Takux TexHWK Oblio npoBepeHo B 8-om knacce wiKonbl Nt 4 uvenn ABeTvka
Wcaakena r. laeap (lerapkyHurckas obnacte PA). Bo Bpema obyueHua Obina vcnonb3osaHa
TexHWka nog, HaseaHwem “lMpuoymadnbiid guanor” (“Invented Dialogue™), KoTopaa oTHooUTCA K
FPYNMe TEXHWK, OLEHUBAIOLLIMX TBOPYECKOE MbILUNEHWE YHALLMXCA U HaBbIky cuHTesa. B cTatee
npefcTaeneHbl BCE 3Tambl OMNbITHOrO obOy4eHWA: nnaHvposaHWe ofydyeHWA, npoeefeHWe
OMBITHOTC YPOKA, OLEeHMBaHUE (B TOM YACNE CAMOOLEHWBAHME) OonbiTHOro obydeHna. C uensio
OUEHKU 3PPEKTUBHOCTM OMbITHOrO O0Y4EHWA C MPUMEHEHMEM TEXHUK BHYTPUKNACCHOTO
oleHuBaHnA Hamu Obin mononbsosad metod SWOT aHanmsa {Bbinu BbiABNEHbI CMAbHbIE M
cnabble CTOpOHbl OOYYEHWA, BO3MOMHOCTU W Yrpo3bl), Takme ObiMM MpoaHanM3MpOBaHBbI
pesynbrathl thngbaka (obpatHoi cBa3M), nonydeHHOro o1 yyauuxea. Matpuya SWOT ananusa
u pesynbTathl huAOIKa NPEACTABNEHbI B JAHHOW CTaTbe.

Kmovyesbie cnosa: oLeHusaHue, li)OpMUpyFOLL{ee oyeHusaHue, mMexHuKt 8HympLKAACCHO20

OUEHUBAHLUSA, NhpUMEHEHUEe MEXHUK BHYMPUKIGCCHO2O OUEeHUBAHUA, onbimHoe obydeHue,
SWOT ananus obyyerus, obpamas caase (¢hudbak).

<nnywidp ubpYwwgyb £ fudpwgpuwu funphngn 12.07.2020p.:
<nnywdp gpwfunuyby £ 25.09.2020p.:

312



	Binder1_Page_302
	Binder1_Page_303
	Binder1_Page_304
	Binder1_Page_305
	Binder1_Page_306
	Binder1_Page_307
	Binder1_Page_308
	Binder1_Page_309
	Binder1_Page_310
	Binder1_Page_311
	Binder1_Page_312

