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The given paper dwells upon different types of Language Learning
Strategies and their use in the process of target language learning in order
to refine foreign language and communication skills. LLS assist learners in
accomplishing their goals, improving target language abilities, and making
learning more enjoyable.

One of the great challenges facing LLS researchers is the lack of
consensus on the definition and classification of LLS. There are hundreds
of LLS and it is reasonable that attempts to define or categorize them will
generate various results.

Several factors relate to the choice of language learning strategies.
Taking into consideration the relationship between gender (sex), the field
of specialization (major), nationality, motivation, and LLS is not fully
discovered, we decided to have our contribution to that study and conduct
our own research on it. The research has been conducted with the help of
an international online survey. The survey has 156 respondents from 31
countries. The survey has been developed taking into account all the
peculiarities of LLS as well as the four basic skills of language learning:
speaking, listening, reading, and writing. The survey includes questions
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about gender, nationality, major in studying, degree of motivation, as well
as questions about the most specific activities taken by the respondents
while developing their speaking, listening, reading, and writing skills.

The results of the survey came to prove the hypotheses put forward
during our research: 1) Female learners tend to use more cognitive
strategies than males while learning a target language, 2) Professional
orientation (field of specialization, major), nationality, and the degree of
motivation influence the choice of LLS.

Keywords: Language Learning Strategies (LLS), classification of LLS,
Taxonomy by R. Oxford, EFL (English as a foreign language), foreign language
teaching/learning.

INTRODUCTION

The educational system all over the world has experienced various changes
that have transformed learners from passive recipients to active participants in
the lesson. Teachers' main purpose nowadays is to assist students to understand
how to learn and how to rely on their own strengths or capacities during the
learning process. Good learners set themselves apart from the rest by
employing a variety of strategies to make learning easier, faster, and more
effective. This also includes language learning strategies that assist learners in
accomplishing their goals, improving target language abilities, and making
learning more enjoyable.

The relevance of the research is determined by the current demand of
contemporary education to learn and use language learning strategies in the
process of target language learning in order to refine their foreign language
and communication skills.

The general objective of the research is to analyze the application of
language learning strategies in ELC in the Armenian setting used by learners of
different backgrounds and compare them with the results of the international
community.

METHODOLOGY
We put forward the following hypotheses during our research.
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e Female learners tend to use more cognitive strategies than males while
learning a target language.

o Professional orientation, nationality and the degree of motivation
influence the choice of LLS.

The whole research was aimed at proving or rejecting the hypotheses.

In accordance with the goal and hypotheses the following specific
objectives have been outlined:

» to study various definitions of the notion of “language learning strategy”
and its features;

« to indicate different classifications of language learning strategies;

¢ to investigate the differences between the language learning strategies
used by female and male students with the help of a questionnaire;

o to explore the relationship between professional orientation, motivation,
nationality, and the choice of language learning strategies using a questionnaire;

¢ to analyze the outcomes of the survey;

e to recommend activities to increase the awareness of LLS and its
application by different students of various backgrounds.

During the research the following research methods were applied:

e qualitative: studying relevant scientific literature (using print and non-
print resources);

e quantitative: conducting primary quantitative research with an online
international survey (156 respondents from 31 countries);

e statistic: conducting statistical analysis of the data received;

e correlational: studying the relationship between different variables
(gender, nationality, motivation, LLS).

In order to analyze the research data an Android application was created by
the Android developer of “Luseen” mobile technologies and “Armath”
engineering laboratories Gevorg Gharibyan.

LITERATURE REVIEW

Language learning strategies (hereinafter LLS) are not new phenomena and
have been applied for thousands of years. However, only recently they have
become a heated topic of discussions and scientific research in psychology,
didactics and linguistics. Learning strategies in general and LLS, in particular,
are dynamic and flexible, and tightly dependent on the learners’ abilities.
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The word “strategy” comes from the Greek word “stratégos” meaning
“the art of war”. Within the long historical processes the primary meaning has
fallen away, and now it denotes “a plan that is intended to achieve a
particular purpose”.

One of the great challenges facing LLS researchers is the lack of consensus
on the definition and classification of LLS. There are hundreds of LLS and it is
reasonable that attempts to define or categorize them will generate various
results.

During the 1970s Rubin provided a very compact definition of LLS as “the
techniques or devices which a learner may use to acquire knowledge”.> She
divided learning strategies into direct and indirect ones including
communication strategies in her indirect strategies sub-domain.

In 1983 Tarone defined the LLS as “an attempt to develop linguistic and
sociolinguistic competence in the target language- to incorporate these into
one’s interlanguage competence'. Concerning to the debates of other scholars,
Tarone (1981) commented “the relationship of learning strategies to
communication strategies is somewhat problematic™.

When O’Malley and his colleagues came to conduct their research in 1985
they used the definition of LLS which had been originally developed by Rigney in
1978. According to them, LLS are “operations or steps used by a learner that
will facilitate the acquisition, storage, retrieval or use of information™.

In 1987 Rubin, as a dedicated and prominent LLS researcher, published a
new book cooperating with Wenden. They both supported the idea that LLS are

! Oxford Advanced Learner's Dictionary,
URL:https://www.oxfordlearnersdictionaries.com/definition/english/strategy

2 Rubin J., What the "Good Language Learner" Can Teach Us, TESOL Quarterly, 1975, Vol. 9, No.
1., p. 43URL:

https://www.academia.edu/1195701/What_the_good_language_learner_can_teach_us

3 TaroneE.,Some thoughts on the notion of ‘communication strategy’. In C. Faerch, & G. Kasper,
(Eds.), Strategies in interlanguage communication,1983, New York: Longman, p. 67

4 Tarone E. Some thoughts on the notion of communication strategy, TESOL Quarterly, 1981,
15/3,p.290

5 O’Malley, ).Michael, A. UhlChamot, G.Stewner-Manzanares, L. Kupper& R. P Russo,Learning
strategies used by beginning and intermediate ESL students,1985, Language Learning, 35/1, pp.
21-46
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“any sets of operations, steps, plans, routines used by the learner to facilitate
the obtaining, storage, retrieval, and use of information."™.

In 1987 Chamot defined learning strategies as “techniques, approaches, or
deliberate actions that students take in order to facilitate the learning and recall
of both linguistic and content area information" .

In 1990 O’Malley and Chamot highlighted the internal characteristics of the
LLS defining them as “thoughts and behaviors” which help individuals to
comprehend, learn and retain the new information’’®.

The most comprehensive and inclusive definition up to now has been
developed by Rebecca Oxford written in her book “lLanguage Learning
Strategies: What Every Teacher Should Know” published in 1990. The book
gives practical and helpful recommendations to teachers for developing their
students’ foreign LLS. According to her definition, LLS are “specific actions
taken by the learner to make learning easier, faster, more enjoyable, more self-
directed, more effective, and more transferable to new situations’”®. We should
agree that this is a concise and more inclusive definition compared to the above-
mentioned ones.

After comparing all the definitions, we offer a new LLS definition which is
to fill the gaps in the existing definitions: Language learning strategies are
physical, cognitive and metacognitive actions applicable in the
communication and learning processes that are developed by the learners
according to their specific needs to compensate for their target language
inadequate resources and make the new information learning, storage,
acquisition more effective, flexible and social interaction more enjoyable
and faster.

Our definition is not a fusion of the existing definitions but a highlight of the
most important aspects of LLS in one place. We would like to highlight the idea
of having a “faster social interaction”. We believe that the most important
rationale behind the usage of LLS by the learners is saving time not to bore

& Wenden A., Rubin J., Learner Strategies in Language Learning, 1987, New Jersey, Prentice Hall,
p.- 19

7 Chamot, A. U., The learning strategies of ESL students, 1987, Prentice Hall, New Jersey, p.71

8 O’Malley J., Chamot A.U, Learning Strategies in Second Language Acquisition, 1990, Cambridge
University Press, p. 1

9 Oxford R, Language Learning Strategies: What Every Teacher Should Know,1990, Boston,
Massachusetts Heinle&Heinle publishers, p.8
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themselves within the learning and communicating process and their
interlocutors during the social interaction. Furthermore, we, as researchers,
take the side of the scholars who believe that LLS is used to fulfill the final
communication goals. Whatever language the learner learns the ultimate goal is
to communicate with people using the target language as a tool.

Although there is no consensus on the definition of LLS, the importance of
LLS remains unquestionable. Using the right strategies helps students master
the language in the long run and differ from each other. However, there is
generally no right or wrong strategies, but there are strategies that are suitable
to specific learners according to their abilities and motivation. Furthermore, LLS
are the main tools that help learners to become more independent and
autonomous and enhance successful learning. There is an undeniable
connection between proficiency and fluency in a foreign language and the usage
of LLS. The flexible usage of strategies that result in fluent speech production
increases the learner’s self-efficiency and self-confidence. Therefore, teachers
should never underestimate the role of LLS in helping their students identify
and acquire strategies that are appropriate for their abilities.

Researchers have been trying to categorize LLS since the 1970s, taking into
account their key characteristics. Many discrepancies and mismatches exist
between current taxonomies as a result of the use of multiple criteria for
categorizing language learning strategies. There are several classifications
suggested by different scholars. They all have their privileges if we look at them
from different viewpoints. There are also cases where the differences between
classifications are so subtle that it is hard to even highlight. However, it is more
than obvious that the taxonomy suggested by R. Oxford is rather inclusive,
taking into consideration all the perspectives of LLS. We accept her
classification as a firm basis to build our research on it.

Oxford (1990) designed a complete and elaborate categorization system of
LLS categorizing them in terms of four language skills. According to her,
strategies are divided into two main classes: direct and indirect. Direct
strategies directly involve the target language whereas indirect strategies
support language learning without directly applying the target language. Direct
strategies are divided into memory strategies, cognitive strategies, and
compensation strategies. Indirect strategies include meta-cognitive strategies,
affective strategies, and social strategies (see figure 1).
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Memory strategies
Language learning
strategies
Metacognitive strategies
Indirect strategies ta Affective strategies

Social strategies

Figure 1. LLS categorization by Oxford R.

RESEARCH

Each learner's LLS application is different. Learners do not all have the
same strategies, and the same strategy is not necessarily beneficial for all of
them. The way people employ strategies differs from person to person, since it
is closely linked to their personality, character and the environment. The choice
of language learning strategies is heavily influenced by language styles. Learning
styles, like learning strategies, do not have a widely accepted definition.
According to McDermott and Beitman, “learning style is the unique way of
learning expressed in the learning process, which includes observable strategies
for problem solving, decision making behavior, restrictions encountered in the
learning situation and reaction under the expectations of others.”'® Keefe points
out that learning style is “characteristic cognitive, affective, and psychological
behaviors that serve as relatively stable indicators of how learners perceive,
interact with, and respond to the learning environment’. None of the
definitions encompass all the features identified by different researchers.

Learning strategies are specific ways to deal with language tasks in various
settings, whereas learning styles are generic approaches to language learning.
Students typically use learning strategies that reflect their basic learning styles.

Besides language learning styles that play a pivotal role in this topic, there
are several other factors which relate to the choice of language learning
strategies. According to Oxford (1991) these factors include:

10 McDermott P. &Beitman B. Standardization of a scale for the study of children’s learning styles:
structure, stability, and criterion validity, 1984, Psychology in the Schools 21, 5-14

" Keefe ). Learning Style: Cognitive and Thinking Skills, 1991, National Association of Secondary
School Principals, Virginia, Reston.
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1) “language being learned

2) level of language learning, proficiency, or course

3) degree of meta-cognitive awareness

4) sex

5) affective variables such as attitudes, motivation, and language learning
goals

6) specific personality traits

7) overall personality type

8) learning style

9) career orientation or field of specialization

10) national origin

11) aptitude

12) language teaching methods

13) task requirements

14) type of strategy training”"”

Most factors such as nationality, the field of specialization, language
teaching methods, and language learning level are proved to be strongly related
to LLS, meanwhile, the factors of sex, motivation, degree of metacognitive
awareness, etc. are still a subject of study.

Taking into consideration the relationship between gender (sex), the field of
specialization (major), nationality, motivation, and LLS is not fully discovered, we
decided to have our contribution to that study and conduct our own research on
it. We put forward the following hypotheses to study during our research.

e Female learners tend to use more cognitive strategies than males while
learning a target language.

e Professional orientation (field of specialization, major), nationality, and
the degree of motivation influence the choice of LLS.

The research has been conducted with the help of an international online
survey. The survey has 156 respondents from 31 countries. It is a self-developed
survey that includes all the variables that will be studied. The survey has been
developed taking into account all the peculiarities of LLS as well as the four
basic skills of language learning: speaking, listening, reading, and writing. The
survey includes questions about gender, nationality, major, degree of
motivation, as well as questions about the most specific activities taken by the
respondents while developing their speaking, listening, reading, and writing

12 Oxford, R. & M. Nyikos, Variables affecting choice of language learning strategies by university
students, 1989, The  Modern Language  Journal 73. i, 291292, URL:
https://www.jstor.org/stable/3270037seq=1
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skills. The questions about four skills could be answered with multiple choices.
The choices numbered from 1 to 12 include strategies peculiar to different
strategic groups (see figure 2).

y.
\f = social strategies |

WV’

* cognitive strategies |

\-" = metacognitive strategies |

» affective strategies |

.
\-" + compensation strategies |

* mMemory sn‘a.Legi::s |

Figure 2. The enrollment number of LLS in the survey.

This division with above mentioned serial numbers is characteristic of all
the questions referring to the four skills. Table 1 represents the offered choices
about four language skills that the respondent could select; they are presented
with their short explanation about the relation with LLS.

Table 1. The interrelation between LLS and choices offered in the survey.

Strategy Choices in thesurvey Explanation
Social | usually practice English with native Questions are based on
speakers, friends, or teachers. the following social

| ask somebody to correct me when | practices: cooperating
talk. with others, asking for
| ask for clarification when | don’t correction, clarification
understand some words in or verification.
conversation.

| carefully listen to the patterns used by

proficient users and native speakers to

learn.

| improve my reading skills by reading

letters from my friends.

| discuss reading passages with my

friends.
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| write a message to my friends in
English for practice.
| ask my friends or my teachers to
correct my writing.
Coghnitive | write out the answers before | Questions are based on

Metacognitive

respond to questions orally.

| translate sentences from my mother
tongue into English and say them
loudly.

| take notes when | listen to a story.

| listen to audio or videos several times
to understand them better.

| translate the passage | read into my
mother tongue to understand it better.

| highlight the unknown words in the
text.

| write sentences to apply certain
grammar rules.

| try to remember the meanings of
words or the patterns by writing them.

| always try to correct the mistakes that
| make in speaking.

| often try to evaluate my utterances
after speaking.

| check and recheck my understanding
after a listening practice.

| delay answering or tell my opinion to
focus on listening.

| closely pay attention to the new
patterns in the text to remember.

| decide the number of pages that |
need to read daily in English.

| read my writing and correct the
mistakes.

| identify my purpose and pre-plan
carefully when | need to write a story in
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the following cognitive
practices: note taking,
translating,
highlighting,
recognizing and using

repeating,

formulas and patterns.

Questions are based on

the following
metacognitive

practices: self-
monitoring, self-
evaluating, paying

attention, planning for
a language  task,
identifying the purpose
of a language task,
delaying speech

production.



Affective

Compensation

English.

| share my feelings about language
learning with friends and relatives.

| encourage myself loudly when |
succeed in learning English.

| listen to stories of a higher language
level than | have currently.

| listen to music when | study English.

| like to read humorous books, or jokes
to learn English.

| relax my muscles when | am tired of
reading and continue reading the
passage.

| write a language learning diary to
follow my progress.

| write a checklist of tasks | have to
accomplish in learning English.

| switch to my mother tongue when |
don’t remember some words while
speaking in English.

| switch the topic when | don’t have
adequate vocabulary to speak about it.

| associate unknown words that | hear
to the ones | know in other languages.

| try to guess the meaning of the
unknown words that | hear in a story or
conversation.

| don’t read the text where | notice
many unfamiliar words.

| select to read texts that correspond to
my interest or language level.

| use synonyms when | miss some
words while writing.

| check the dictionary or ask friends to
provide the words that | miss while
writing.
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Questions are based on
the following affective

practices: taking the
emotional
temperature,
encouraging yourself,
taking  risks,  using
laughter, using

progressive relaxation.

Questions are based on
the

compensation
strategies: switching to

following

mother tongue,
selecting the topic,
guessing intelligently,
avoidance, getting
help, using

circumlocutions and

synonyms.



Memory | retell myself new language The options are
information or restate it loudly in my connected with the
own words. following memory
| use new learned words in a practices: reviewing,
conversation to remember. using keywords, using
| keep in mind the keywords of the physical response or
story that | hear to remember the sensation, semantic
storyline. mapping, mental

| imagine and feel the events in the linkages.
story that | hear in order to remember
them.

| link the information | read to my own
experience to remember.

| group the information | read into
some semantic units to remember.

| use new learned words in writing a
sentence or a story to remember.

| write down the keywords from the
passage | read to remember.

The international online survey has generated a huge number of
respondents of different backgrounds. We will use deductive methods for our
analyses; we will start by presenting the overall results of the research then we
will continue more detailed analyses of the outcomes.

Among 156 participants we had 106 (68,2%) female and 50 (31,8%) male
respondents (see figure 3).

Gender
156 responses

@ Male
® Female

Figure 3. Gender division in the survey.
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This contrast of the numbers was predictable; it once again proved that
there is a gender bias in online survey response behavior.

Our questionnaire didn’t limit any nationality to take part in the survey as a
results we had respondents representing 31 nationalities (see figure 4) among
them 39.1% Armenians, 27.6% Italians, 3.2% Russians and Germans, 2.6%
Hungarians, other nationalities including: Slovak, Belarusian, Serbian, Nigerian,
Turkish, Azerbaijani, Ukrainian, Tajik, French, South Korean, Portuguese,
Spanish, Zambian, Albanian, Mexican, Polish, Kosovan, Latvian, Romanian,
Ecuadorean, Pakistani, Moroccan, Belgian, Jordanian, Indian, Greek people had
less than 2% response rate. We succeeded to have respondents of different
nationalities in our research due to having a 6-month exchange semester at the
Sapienza University in Italy. However, we will concentrate our analysis on the
responses from Armenians (61 respondent) and Italians (43 respondent)
because their response number will help us generate reliable data for scientific
research. We will randomly select 43 survey responses from the Armenians so
that we can compare them equally with the 43 responses of the Italians.

Nationality

156 responses

@ Afghan
@ Albanian
Algerian
® Andomran
@ Angolan
® Argentinian
® Armenian
® Australian

2V
Figure 4. Nationalitiesinvolved in the survey.

The question about the field of specialization was a close ended question.
However, to decrease the possibility of leaving out some respondents due to our
limited selection criteria we offered them to add their option if they didn’t
belong to any of the suggested criteria. Respondents had a chance to choose out
of Arts-Related Major, Science and Math-Related Major, Environment-Related
Major, Business-Related Major, Engineering and Technology Major, Literature,
Language, and Social Science Major (see figure 5). As a result, we had 54.5%
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respondents having Language, and Social Science Major, 15.4% Business-
Related Major, 8.3 % Engineering and Technology Major, 6.4% Science and
Math-Related Major, 2.6% Arts-Related Major, 2.6% Environment-Related Major.
People belonging to other studying criteria had less than 2% response rate each.
Detailed analysis of all answers can be found in the appendices. To have
scientifically comparable variables and reliable results we will present only the
detailed analysis of the respondents having Language, and Social Science Major
(85 respondents) and Business-Related Major (24 respondents) in the main text
of the Thesis by taking equal numbers of the respondents from two domains,
i.e. 24 participants.

What is your major (field of specialization)?
156 responses

@ Ans-Related Major

® Science and Math-Related Major
Environment-Related Major

@ Business-Related Major

@ Engineering and Technology Major

@ Literature, Language, and Social Scie

® Law

@ Non-specialized class in highschool

1713V

Figure 5. Field of specializations in the survey.

The close ended question about language learning motivation make
participants decide the degree of their motivation to learn English. 99 (63.5%)
participants have high motivation, 51 (32.7%) have medium-level motivation and
only 6 (3.8%) have low motivation toward English learning (see figure 17). We
will introduce the detailed analyses of all the responses in the appendices;
however only the comparison of the responses of high and medium motivation
holders will be included in the body of the thesis. We will randomly select 51
answers from highly motivated people to compare with 51 answers of the people
having medium-level motivation.
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What is the degree of your motivation to learn English?
156 responses

® Low
@® Medium
@ High

Figure 6. Motivation level of the respondents.

The general analyses of four language skills of the respondents are
presented in figure 18. According to the results more than 50% of the
respondents tend to use social, metacognitive and memory strategies while
developing their speaking skills, meanwhile cognitive and compensation
strategies have the lowest rates.

Choose the strategies which you apply in your speaking activities in the target language.
156 responses

1. | usually practice English wit B7 (55.8%)
2. | ask somebody to comect m, 43 (27 68%)
3. | write out the answers, befor...

4. | translate sentences fromm...

5. | always try to correct the mi 86 (55.1%)

6. | often try to evaluate my utt. ..
71 share my feelings about lan
8. | encourage myself loudly w

46 (29.5%)

23 (14.7%)

9. | switch to mother tongue wh... 37 (23.7%)
10. | switch the topic when | do... —20 (12.8%)
11. | retell myself new languag 26 (16.7%)

12. | use new leamed words in 86 (55.1%)

0 20 40 60 80 100

Figure 7. LLS choice in speaking activities.

To develop their listening skills people tend to use mostly social (68.6%),
cognitive  (50.6%) and compensation (57.7%) strategies meanwhile
metacognitive, affective and memory strategies have significantly lower level (see
figure 19).
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Choose the strategies which you apply in your listening activities in the target language.
156 responses

1. | ask for clarification when |...
2. | carefully listen to the patter. ..
3. | take notes when | listen to...
4. | listen to audios or videos s...
5. | check and recheck my und. ..
6. | delay to answer or tell my o...
7. | listen to stories of a higher ...
8. | listen to music when | study...
9. | associate unknown words 1.
10. | try to guess the meaning...
11. | keep in mind the keyword...
12. 1 imagine and feel the event...

107 (68.6%)
-82 (52.6%)

56 (35.9%)
79 (50.6%)
—38 (24.4%)

20 (12.8%)
43 (27.6%)

90 (57.7%)
46 (29.5%)
37 (23.7%)

0 25 50 75 100 125

Figure 8. LLS choice in listening activities.

The results about reading activities highlight that most people are prone to
use cognitive strategies (67.3%) which cannot be stated about affective strategies
(8.3%) (see figure 20).

Choose the strategies which you apply in your reading activities in the target language.
156 responses

1. | improve my reading skills b...

2 | discuss reading passages.
3. | translate the passage | rea...
4. | highlight the unknown word
5. | closely pay attention to the. .
6. | decide the number of page.
7. | like to read humorous book. ..
& | relax my muscles when i a

9. | don't read the text where |
10, | select to read texts that co
11. 1 link the information | read t...
12, 1 group the information | rea

-39 (25%)
25 (16%)

63 (40.4%)
105 (67 3%)
59 (37.8%)

—13(B.3%)
43 (27.6%)
13 (8.3%)

27 (17.3%)
59 (37.8%)
31 (19.9%)
30 (19.2%)
Q z5 S50 5 100 125

Figure 9. LLS choice in reading activities.

Strategies used in writing activities are quite diverse. It seems people
actively use all of them except for affective strategies which have the lowest rate
in this section (7-8 %). Social, metacognitive, and compensation strategies cross
the line by 40% (see figure 10).
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Choose the strategies which you apply in your writing activities in the target language.
156 responses

1. | write a message to my frien TE (4B.7%)
2. | ask my friends or my teach... 57 (36.5%)

A write sentences (o apply ce
Y to remember the meanin T2 (46.2%)
my writing and correct. ..
my purpose and pr

7 | write a language learning di

B. | write a checklist of tasks | h
8. | use synon) hen | mss
10. | check the di

78 (50.8%)
nary of as
11. | use new learmed words In
12 | write down the keywords f

L] 20 40 60 a0

Figure 10. LLS choice in writing activities.

Having the general image of the survey results, we will continue our
research by taking two separate variables from the survey and start comparing
them to find the internal linkages.

% The relationship between LLS and gender

Our research has generated a huge number of responses from both
genders, precisely 106 females and 50 males. To be able to equally compare the
LLS preferences, we randomly took out 50 responses from female participants
and compared them with 50 responses from males. We compared their LLS
preferences while developing their four language skills.

Speaking: to develop their speaking skills males mostly tend to use social,
metacognitive, and memory strategies, meanwhile women seem to use all
strategies more actively even though the highest rates have the same strategies
as in the case of males, i.e. social, metacognitive, and memory. The numbers
clearly demonstrate that women apply cognitive, affective, and compensation
strategies more in speaking activities than males.

Listening: males tend to use social, cognitive, compensation, and affective
strategies, the least used strategies are memory and metacognitive strategies.
Women prefer social, cognitive, and compensation strategies more than the
rest.

Reading: social strategies used by males in their reading activities again
surpass the numbers of women. What refers to cognitive strategies women use
more than males. Compensation strategies are nearly used equally by both
sides. The number of affective strategies of males exceeds the number of
women, women have a leading role with compensation strategies, and males are
significantly forward with the use of memory strategies.
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Writing: Though there are some slight differences between the numbers of
LLS preferences in writing, they are not drastic; we may assume both sides
apply the same amount of strategies in their writing activities. However, what
refers to social strategies, males are more active in applying them than women.

To sum up, we may claim that women apply more cognitive and affective
strategies than males; meanwhile, males use social strategies to develop their
four language skills more than women. What refers to other strategies, they are
nearly used in the same amount. With this conclusion, we accept that our null
hypothesis is true.

% The relationship between LLS and nationality

Having 156 participants from 31 nationalities, we selected 2 nations
(Armenians, Italians) to compare their responses about the application of LLS in
speaking, listening, reading, and writing activities. As the Armenian
respondents’ number (61) was more than that of the Italians’ we randomly chose
43 Armenian respondents to compare with the answers of 43 Italians.

Speaking activities: In the speaking activities Armenians are mostly prone to
use metacognitive (53%) and memory strategies (58%), meanwhile Italians are
also into social strategies (60%), which are again accompanied by metacognitive
(65%) and memory strategies (53%). It is interesting to mention that the usage
of social strategies in speaking activities is in the middle rate among Armenians
(34%).

Listening activities. While conducting listening activities, it is typical for
Armenians to use social (48%), cognitive (55%), and compensation strategies
(53%), this generally corresponds to the choice of Italians, though the usage
percentage of social strategies by Italians (69%) is significantly higher than
Armenians’.

Reading activities. Reading activities are held mostly using the same type of
strategies by both nations: cognitive, metacognitive, and compensation having an
average of more than 30% response rate, however here we could outline that
Armenians use more social strategies (30%) than Italians (13%).

Writing activities. The three most used strategies by Armenians in writing
activities are social, metacognitive, and compensation strategies, yet Italians
prefer cognitive strategies to the metacognitive ones, besides they mostly use
social and compensation strategies like Armenians.
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To sum up the comparison, we should highlight that the choice of LLS of
the two nations doesn’t differ drastically. However, Italians tend to use more
social strategies in their language learning activities than Armenians. The most
common strategies used by both nations are cognitive, metacognitive,
compensation, and social strategies. Ultimately, we may accept that the
nationality aspect included in our 2nd hypothesis influences the choice of LLS.

% The relationship between LLS and motivation

The respondents of the online survey selected their motivation level to learn
English. Due to their choices, the respondents are divided into three groups:
people with high motivation (99), medium-level motivation (51), and low
motivation (6). As the number of people having low motivation is not enough, we
decided to compare only two variables. We randomly selected 51 respondents
with high motivation to be able to equally compare with the respondents with
medium-level motivation.

Speaking: While conducting speaking activities people of high and medium-
level motivation have nearly the same LLS choice. The most used strategies by
them are social, metacognitive and memory strategies which have been selected
by more than 40% of participants of both comparable sides.

Listening: People having high and medium-level motivation similarly use
social, cognitive, and compensation strategies as most used strategies while
developing their listening activities.

Reading: The choice of LLS strategies of both sides in the reading activities
doesn’t significantly differ; they prefer cognitive, metacognitive, compensation
strategies, besides the three strategies people of medium-level motivation also
tend to use memory strategies.

Writing: Social, cognitive, metacognitive, compensation, and memory
strategies are the most common strategies for people having high and medium-
level motivation to develop their writing skills.

To sum up, we may conclude that people having high and medium-level
motivation have mostly similar behavior in choosing language learning
strategies. Hence, the aspect of motivation in the 2nd hypothesis can be partially
rejected. The rejection is partial because the third group (people having low
motivation) was not included in the comparison.
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% The relationship between LLS and the field of study

As we have already mentioned above, our study involves students having
different majors. However, we don’t have equal numbers of them. To conduct a
reliable research we decided to take two of those criteria which have the most
responses, i.e. the criteria of Literature, language, and social science major (85)
and Business-related major (24). We will randomly take 24 responses out of 85
and will compare them with 24 answers from students having Business-related
majors.

Speaking: students of both fields equally use social strategies, cognitive and
metacognitive, affective, compensation, and memory strategies are used more
by the students having literature, languages, and social sciences in their major.
Interestingly one of the affective strategies is not used by any of the students
having business-related major.

Listening: The drastic differences between strategy choices are obvious also
in listening activities. Students from the first criteria explicitly use more
strategies to learn the target language than people from the second criteria.
Moreover, one of the memory strategies is never being used by any of the 24
respondents having business-related major.

Reading: in the case of reading activities students of both criteria have
similar preferences, the most used strategies in this sector by two of them are
cognitive and compensation strategies.

Writing: students having a business-related major only have the privilege of
using social strategies in their writing activities, otherwise, the students from the
first criteria again exceed with their choice of strategies.

To sum up, we may assume that our null hypothesis is true and students of
different fields of study have totally different choices of LLS. This fact is tightly
connected with their awareness and motivation.

CONCLUSION

According to the overall objective of the research and the set specific
objectives, the following conclusions have been drawn.

1. It was found out that the gender does influence the choice of LLS and
we may claim that males tend to use more social strategies while developing
their target language skills, meanwhile females use more cognitive strategies
than males.
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2. The second part of the research referred to the relationship between the
nationality and LLS. Two nationalities, Armenians and ltalians, were taken for
the comparison purpose. The analysis of the results showed that the differences
between the LLS choice of two nations is not drastic, however, some slight
discrepancies can be noted. The most used strategies by both nations are
cognitive, metacognitive, compensation, and social strategies, though the usage
of social strategies by the Italians is way more than by the Armenians. Based on
these findings we may confirm that the aspect of nationality does influence the
choice of LLS.

3. We continued our analyses of two different motivation levels (high and
medium), and LLS choice. The results of our survey made us partially reject the
other aspect of our second hypothesis. We found out that people having high
and medium-level motivation in learning English have mostly similar behavior in
choosing LLS.

4. The research on the relationship between field of specializations and the
choice of LLS has been conducted by taking two different respondents’ groups,
people having- 1.Literature, Language, and Social Science Major, 2.Business-
Related Major. The results of our research proved that the field of
specialization does influence the choice of LLS. Respondents from the first
group apply a wider range of LLS than the students of the second group, thus
our second hypothesis on the impact of specialization on LLS choice was
proven.
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CTPATEIMMU OBYYEHUA A3bIKAM: UCCJIIEJOBAHUE MO BbIBOPY CTPATEINU
U ErO0 OTHOLWEHWUIO K PA3J/INYHBLIM COCTABJIAOLLL UM

XAYATPAH MAPUAM
Cmy0deHmka 8mopozo Kypca mMazucmpamypbi omoeneHus aHeulicKoeo A3bIKa u
numepamypsi hunonozuyeckozo pakynemema [TY

anexkmpoHHasa nouma: khachatryan.mariam98@gmail.com
CAPKUCAH PY3AHHA

Kanoudam nedazoeuyeckux Hayk, doueHm,

Louernm ragpedpbi A3bikos Al 3Y,

LoueHm kagpedpb! uHocmpaHHoz0 A3bika u aumepamypel [TY
9N1IeKMPOHHAA noYyma: ru-zanna@hotmail.com

B paHHOli cTaTbe paccMOTpeHbl pasfnnyHble cTpaTernn obyyeHus A3biKam U WX
MCNonb3oBaHWe Mpu 0by4eHUM MHOCTPAHHOMY A3bIKY C Liefblo YNy4llnTb A3bIKOBbIE
M KOMMyHMKaTUBHble HaBblku. CTpaTerun obyyeHuAa MoOMOraroT yHalMmcA JOCTUYb
CBOWX Lienei, NoJHATb YPOBEHb BNAAEHUA MHOCTPAHHbIM A3bIKOM, a TaKKe AenaroT
npouecc obyyeHns bonee NpUATHbIM.

OpHVYM M3 OCHOBHbIX BbI30OBOB ANA  MUccnefoBateneid, 3aHUMaroLLMXCA
cTpatermamMu obyyeHus, ABNAETCA OTCYTCTBME KOHCEHCYca MO MoBoady AedUHMLMK
(onpepenenna) n knaccucmKauum ctpateruii obyyeHws, 4TO BMOJHE pPasyMHO,
MOCKOMNbKY MOMbITKM [aTb OMpefeneHne COTHAM CTpaTerMam U KnaccuduumposaTb
nocnegHve agyT pasinyHble pe3ynbTatbl.

Pap daktopos onpegenatoT Bblbop Tol Unmn ctpaterum obyyenua. MNpuHumas Bo
BHVMMaHWe, 4TO OTHOLUEHWUA MeXAY MOJOM, HarpaBieHMEM MOArOTOBKU CTYAEHTOB,
HaLMOHANbHOCTbIO, MOTMBALMEN M CTpaTernaMiU oby4eHUA He M3y4eHbl MONHOCTbIO,
Hamn OblN0 MPUHATO peLLEHWE BOCMONHWUTL B HEKOTOPOI cTeneHn 3TOT mpoben u
npoeecTn cBoe cobcTBeHHoe wuccnepoBaHue. [locnegHee Obino nNpoBefeHo C
MOMOLLbIO MHTEPHALMOHANBHOMO OMNpoca, B KOTOPOM MpuHAAKM yyactve 156 pecrioH-
peHToB u3 31 cTpaHbl. BonpocHuk 6bin cocTaBneH Hamu C yyeTom Bcex OCODeH-
HocTeld cTpaTeruii obyydeHus, a Takme YeTbipex BUAOB PeYEBOW AeATeNbHOCTU (roBo-
peHve, aygupoBaHue, uYTeHue M nucbmo). Onpoc BKMtoyan BOMPOCbI O MONe,
HaLMOHANbHOCTU, HanpaBiEHUN NMOATOTOBKM, YPOBHE MOTMBALMK, a TaK¥e BOMPOCHI
0 AeATENbHOCTU/OENCTBUAX PECMOHAEHTOB B XOL4E FOBOPEHWA, ayANpPOBaHNA, YTeHUA
¥ nucbMma.

PesynbTtatbl MccnefoBaHuA NOATBEPAVNN FUMOTESY, BbIABUHYTYIO Hamu B XOfe
uccnegosanua: 1) Yyawmeca meHckoro nona 6onee CKIOHHbI  UCMONAb30BaTb
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KOTHWTUBHbIE CTpaTernn B Xofe OOy4YeHWA WMHOCTPaHHOMY A3bIKy, Yem yuyaliuecs
myscKoro nona, 2) HanpaBneHue noAroToBKM, HALMOHANBHOCTL U YPOBEHb
MOTUBALMW ONpepenatoT Bblbop cTpaTernm obyveHna A3biKy.

Knro4esbie cnosa: cmpamezuu obyyeHus A3bIKAM, KAaccughukayus cmpamea-
uli oby4erus, markcoHomusa P. Okcgpopo, anenulickuli kax uHocmpaHHbil, obyyeHue
aHenulicKkomy A3bIKYy.

<nnywdp ubipywjwgyb)  fudpwagpwywu funphnipn 20.04.2022p.:
<nnywdp gpwfunuyby £ 27.04.2022p..:
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