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Abstract

Adolescence, undoubtedly, is actually assigned to a very important and rather
crisis period in the formation of personality. New social roles and requirements related
to it determine the need to gain your own experience, to recognize yourself and the
world around you. One of the manifestations of such knowledge is the identification of
your own “I”, an integral part of which is gender identity [4]. In the context of the
consideration of the formation of a socio-psychological image of a person, an
awareness of his own sexual role affects a number of vital indicators, such as self-
confidence, the adoption of his “I”, social relations and moral categories, adaptation to
communicative relations.

Gender identity is one of the main characteristics of a person and indicates
belonging to a certain sex. According to the definition of V.E. Kagan [2], gender
identity is an aspect of self -esteem that describes the experience of a teenager as a
representative of a certain gender or the experience of his correlation with the
characteristics of the sex, which in turn defines identity as a system of personal
motives, ideals, values characterizing human ideas about yourself as a representative of
a certain gender, as well as the behavior that realize these ideas.

Although, the terms “gender identity” and “sexual identity” are often used as
interchangeable, they do not belong to the same concept. “Gender identity” refers to a
wide set of characteristic qualities that distinguish masculinity and femininity and
include personal attributes, social roles, social customs and behavior. In addition, the
characteristic qualities associated with a certain gender differ over time and in different
cultures. For example, when it was not considered very feminine playing sports.
However, in modern societies, men and women are playing sports with equal zeal.
Unlike the “gender”, the term “sex” is constant in time and culture and refers to the
biological, chromosomal definition of how the man (XY) and the woman (XX) are
different. Simply put, sex is a biological concept, while the gender is socio -
psychological.

Thus, one of the specific components of the development of identity is the
development of gender identity. This phenomenon also refers to social behavior, which
reflects various degrees of aggression, dominance, dependence and tolerance, manners
and style of behavior, gestures and other non -verbal actions identified as male or
female. In general, gender roles develop as a kind of social relations, including in the
context of imitating the sex of friends and the nearest environment.

Keywords and phrases: Gender identity, adolescent, social environment,
cognitive, emotional, behavioral component.
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AHHOTAIUSA

[ToapocTkoBBIN BO3pacT, HECOMMHEHHHO, aBJISIETCS OUYEHb BaXKHBIM U JJOBOJIBHO
KPU3UCHBIM TIEPHOJOM B (POPMHUPOBAHWH JINYHOCTH. HOBBIE COIMAIbHBIE POIH H
TpeOOBaHMs, CBSA3aHHBIE C HHUM, ONPEACNSIIOT HEOOXOIUMOCTh TOJIYYHUTh CBOM
CcOOCTBEHHBIH OIIBIT, Y3HATH c€0s1 CAMOTO M OKPY)KArOIIUH Mup. OTHUM H3 MPOSBICHUH
TAKOTO 3HAHWS SIBISCTCS HIACHTH(HKAIUS COOCTBEHHOTO «S1», HEOTbeMieMasi 4acTh
KOTOPOW SIBIISICTCS TIOJIOpOJIeBass HMIACHTHYHOCTH [4]. B KoHTekcTe paccMoTpeHwHs
(bOpMHPOBaHHS  COLMAIBLHO-IICUXOJIOTMYECKOTO  00pa3a  JIMYHOCTH, OCO3HAHHE
MOJPOCTKOM COOCTBEHHOW TMOJIOBOW POJM 3aTparuBaeT psJA KU3HEHHO Ba)KHBIX
MoKa3artesiell, TaKuX KaKk YBEPEHHOCTh B ceOe, MPUHITHE CBOETO «1», COIUANBHBIX
OTHOIIICHUI U MOPAJIbHBIX KaTETOPHUi, aanTalii K KOMMYHUKATUBHBIM CBSI3SM.

[TonmopomneBasi MACHTUYHOCTH SIBISIETCS OMHOW W3 OCHOBHBIX XapaKTEPHUCTHK
YyeJOBEKAa M YKa3blBaeT HA MPUHAIICKHOCTH K oOlpeneneHHoMy mnoay. Ilo
onpenenenuo B. E. Karan [2], mosoposieBas HMASHTHYHOCThH SIBIISETCS AacCIEKTOM
CaMOYBa)XKE€HHS, OMHUCHIBAIOLIAS OMBIT MOAPOCTKA KaK MPEICTABUTENS OIPEAEIEHHOIO
M0JIa WJIHA OTIBIT €r0 KOPPENSIIUU C XapaKTepUCTHUKAMH TI0JIa, KOTOopasi B CBOIO O4epellb
oTpeneNsieT MICHTUYHOCTh KaK CHCTEMY JHYHBIX MOTHBOB, HIIEaliOB, IIEHHOCTEH,
XapaKTepHU3YIOIIYI0 UJEH YeIoBeKa 0 cebe Kak O MpeACcTaBUTENe ONpPEeACICHHOr0 1o0a,
a TaKXKe MOBEACHUS, KOTOPBIE PEaTU3yIOT 3TH HACH.

XOTs,, TEPMHUHBI «I0JIOPOJEBas HIEHTUYHOCTb» M «CEKCyaJlbHasi WACHTUY-
HOCTB» YacTO HCIOJIb3YyeTCsA KaK B3aUMO3aMEHSIeMbIe, OHH HE OTHOCSTCS K OTHOMY H
TOMy e MOHATHIO. «[lom» OTHOCUTCS K IIMPOKOMY HabOpYy XapaKTepHBIX KadecTB,
KOTOpbIE PAa3IMYal0T MY>KECTBEHHOCTh M JKEHCTBEHHOCTh W BKIIOYAIOT JIUYHBIC
aTpuOyTHI, COLUMANBHBIC POJH, COIMANBbHBIE OOBIYaW M mMoBeneHHEe. Kpome ToOTO,
XapaKTepHblE KauyecTBa, CBSI3aHHBIE C OMNpEACJICHHBIM II0JIOM, Pa3IU4YaloTCcs Co
BpeMEHEM W B pa3HBIX KylbTypax. Hampumep, Korma -To HE CYHTAIOCH OYCHb
JKEHCTBEHHBIM 3aHATHS cropToM. OIHAKO, B COBPEMEHHBIX OOMIECTBAX MY>KYHHBI U
KCHIIMHBI 3aHUMAIOTCS CIIOPTOM C PAaBHBIM PBEHHEM. B oTiimuune oT «a1oiay, TepMHUH
«CEKC» SBJISIETCSI IMOCTOSHHBIM BO BPEMEHHM M KYyJbTYpe M OTHOCUTCS K
OMOJIOTHYECKOMY, XPOMOCOMHOMY OTIPE/ICJICHHUIO TOTO, YeM OTJIMYAIOTCA MYXYHHA
(XY) u xenmuna (XX). [porre roBopsi, cekc - MOHATHE OHOJIOTHYECKOE, B TO BpeMs
KaK IMOJI COLIUOIBHO-TICUXOJIOTUYECKOE.

Taxum 06pa3om, OTHIM K3 KOHKPETHBIX KOMIIOHEHTOB PAa3BUTHS HACHTUIHOCTH
SIBJIIETCS] Pa3BUTHE TOJIOPOJIEBOM WM F€HAEPHON UAEHTUYHOCTH. DTO SIBJICHUE TaKOKe
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OTHOCUTCA K COLMAJIBHOMY IIOBEJICHUIO, KOTOPOE OTPAKACT Pa3UYHbIC CTCIICHH
arpeccuu, TOMHUHAPOBAHUS, 3aBUCUMOCTH M MATKOCTH, MaHEpPaM U CTHITIO TIOBEICHHMS,
JKECTaM M JPYTruM HeBepOalbHbIM ACUCTBUSAM, UICHTU(PHUIIMPOBAHHBIM KaK MY)KCKHE
WIH >KCHCKHe. B 1enoMm, moJIopoJsieBbie pOJIM Pa3BUBAIOTCA Kak CBOCTO poja
COIMaJibHbIE OTHOIICHHS, B TOM YHCJIE B KOHTEKCTE MOJpa)kaHWus MOy Apy3eill u
Oy KalIero OKpyKEeHUI.

KuiroueBrble cj10Ba U cjaoBocouyeranusi: [lomopoiieBast HIEHTUIHOCTD, MTOAPOC-
TOK, COIIMaJIbHAS CpeJla, KOTHUTUBHBIN, SMOIIMOHAIBHBIN, TOBEIEHYECKUN KOMIIOHEHT.

Introduction

During early to mid-adolescence, youths' understanding of gender is quite rigid
and stereotyped. As a result, younger adolescents will typically participate in more
gender-stereotyped behaviors than do older adolescents. This means that girls will
gravitate toward more "girly" activities and present an ultra-feminine appearance,
while guys will lean toward more "guy" activities and present an ultra-masculine
appearance. There are a number of reasons for these gender-stereotyped behaviors.

First, teens' bodies have changed so much during puberty that their bodies now
begin to resemble adult bodies. Of course, youth like some of these physical changes,
but dislike others. As a result may want to enhance the physical changes they find
desirable or appealing, and downplay or conceal the changes they dislike. For instance,
girls may enjoy shopping for bras that accentuate their new feminine figure, but they
may also begin to use a great deal of cosmetics to conceal acne blemishes. Meanwhile,
guys may be quite pleased with their new facial hair and relish their new shaving ritual,
but insist upon spraying themselves with heavy colognes and deodorants to mask their
new powerful body odor. Thus, some gender-stereotyped behaviors result from these
efforts to "play-up" or "play-down" the physical changes to their bodies [6].

Second, because teens are becoming more interested in dating and forming
romantic relationships, they will perform stereotypic, gender-specific behaviors in an
effort to be attractive to the opposite sex. In general, guys tend to be attracted to young
ladies who have feminine hair styles, feminine shaped bodies, feminine facial features,
and feminine scents. Therefore, teen girls begin to spend a lot of time trying to achieve
a feminine appearance by fixing their hair, applying makeup to emphasize rosy lips and
cheeks, choosing feminine and/or revealing clothing styles, and wearing scented
lotions and sprays to make them smell nice. They do all of this in an effort to capture
the guys' attention. Likewise, guys begin to spend a lot of time enhancing their
masculine appearance because teen girls are generally attracted to guys who appear
masculine, strong, tough, and handsome. Guys may lift weights at the gym to enlarge
their muscles, learn to play a masculine sport like football or skateboarding, and choose
clothing they consider rugged and handsome. They do all of this in an effort to show
the girls just how strong and masculine they are. Therefore, some increase in gender-
stereotyped behavior results from these efforts to attract the opposite sex [12].

115



Third, during early adolescence, friends and families will influence how teens
express their gender. Thus, stereotypical behaviors are passed down from one
generation to the next. When fathers, grandfathers, uncles, older brothers, and friends
tell youth what it means "to be a man," or describe what men are expected to do, this
shapes youths' perception of masculinity, and influences their behavior. For instance, a
father may insist that his son help his mother by carrying the groceries upstairs and he
may notice his sisters are not required to perform this task. This teen might conclude
that it is masculine to carry or lift heavy items for women and so he may volunteer to
carry his girlfriend's backpack on their way home from school. Similarly, mothers,
grandmothers, aunts, older sisters, and friends will tell teen girls what is "lady-like,"
which will shape girls' perceptions of femininity and influence their behavior. For
example, a mother may correct her daughter for laughing too loudly, stating that it is
not "lady-like" to guffaw. As a result, this young teen may learn to "giggle" in a
stereotypically feminine manner [11].

Gender roles are influenced by the media, family, environment, and society. In
addition to biological maturation, children develop within a set of gender-specific
social and behavioral norms embedded in family structure, natural play patterns, close
friendships, and the teeming social jungle of school life.

Literature review

Social changes, a growing interest in studying differences in the capabilities of a
man and woman require answers to many important questions. Who are a real man and
woman? Who is a real man and how to become for them? How to effectively interact
with the opposite sex? These questions, like many others, require an answer, but taking
into account the specifics of modern society [16; 17].

We discuss gender identity in the context of social adaptation and the
psychological education of the personality (men and /or women, boys and /or girls),
including ideas about the typicality for the sex of their behavior or functions,
expressing as generalized judgments about masculinity and femininity and attitude to
them. Based on this definition, we can talk about the three components of this
education - cognitive, behavioral, and emotional (affective).

The connection of the components of the sexual identity is carried out through
the interdependence of their cognitive, emotional (affective) and behavioral aspects
that are psycho-logical forms of manifestation of gender identity [11].

Let us turn to the consideration of the content of the components of sexual
identity.

The cognitive component involves the formation of sexual self-awareness,
which includes an idea of himself as a representative of a certain gender and an idea of
the content of a typical role-playing, corresponding to the sex of the child.

The behavioral component is the assimilation of models typical of
representatives of one or another sex of behavior and their implementation in life.
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The emotional component is the emergence of sexually random preferences,
value orientations and certain typical needs and motives that are closely related to
moral development personality. It is the emotional component, as well as the
differentiation of the sexual roles of a man and women and the corresponding content
of the features of social expectations and social pressure of society and the immediate
environment contribute to the emergence of mental differences between a

representative of different sexes.
Theoretical analysis of research [2; 4; 13; 14; 19] allow us to present an
example of classification of cognitive, emotional and behavioral components of gender
identity (Table 1).

Table 1. Cognitive, emotional and behavioral components of gender identity

No. Cognitive component Emotional component Behavioral
component
1 The presence of knowledge, | a positive attitude Manifestations of
beliefs about yourself towards themselves and | forms of behavior,
and others as representatives | others as representatives | corresponding
of the defined sex of the defined sex and definitely
the adoption of its
manifestation
2 The presence of knowledge | the experience of certain | the assimilation of the
and ideas about feelings external forms of the
ways to interact with people sexuality of the sexes
and opposite sex
3 The awareness of the emotional experiences individual attitudes of
experiences associated with | linked to establishing men (women) on how
the interaction with the relations with the they should behav
persons of their own and the | persons of their own
opposite sex and the opposite sex
4 knowledge and emotional experiences foresight of the
representations linked to the emergence | consequences of their
on the distribution of sexual | of gender preferences behavior as a
roles and value orientations representative
a certain gender, for
yourself and other
people
5 ideas about the real and ideal | attitude and assessment | the ability to establish
image of a man and a female | of the behavior of their | partner and mutual
own and the opposite assertive
sex relations with people
and opposite sex
6 ideas about the male satisfaction with own ability to monitor
(female) image through appearance own appearance
external manifestations
(hairstyle, gait, etc.)
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The increase in gender-stereotyped behaviors generally peaks during middle
adolescence, and then begins to subside. By late adolescence youths' gender identity
typically becomes more stable, but without rigidity. At this point youth feel confident
and secure enough to enjoy activities that interest them; regardless of whether or not
these activities are traditionally associated with their gender. For instance, a boy who
has watched his grandmother peacefully enjoying needlepoint may decide he'd like to
try needlepoint as a hobby. While he recognizes this is a stereotypical feminine
activity, he also recognizes that his enjoyment and participation in this activity does not
diminish his masculinity [5; 7].

Likewise, as young men and women become more secure and confident in their
gender identity they no longer feel they must always present a perfectly masculine or
feminine appearance. For example, young ladies may feel totally comfortable wearing
jeans, tee-shirts, sneakers, and ball caps, even though this outfit isn't particularly
feminine. By late adolescence youth have usually figured out their role in society,
including their gender role, and they have established a secure and comfortable
individual identity that corresponds to their values, beliefs, and interests [8; 9].

This flexibility that youth begin to enjoy in late adolescence is indicative of a
more mature understanding of gender; one that recognizes gender is best understood
along a continuum, ranging from purely masculine to purely feminine, with most
people falling somewhere in between these two extreme poles. Usually when people
examine themselves and others in a more holistic manner to include personal
preferences, physical type, interests, activities, behaviors, style, and personality traits,
they will find a mixture of masculine and feminine characteristics that compose their
identity. For example, many fathers can be described as nurturing and gentle, even
though these are stereotypically considered feminine characteristics. As well, many
women can be described as fiercely competitive and aggressive, even though these are
traditionally considered masculine characteristics. Thus, as adolescents transition into
adulthood, their understanding of gender becomes much less rigid and more broadly
defined. Nonetheless, the majority of youth will ultimately identify with the gender that
corresponds to their biological sex. However, some youth will identify with both
genders and these youth are called transgendered; meaning, they crossover both
genders [1; 105 15].

Methods and Results

The creation of this questionnaire will identify the presence of difficulties in the
formation of components of gender identity, to determine at what level- cognitive,
emotional, behavioral, certain difficulties arise, which will further evaluate the
effectiveness of developing work with youths and girls [3].

Respondents are offered instructions, “please answer the proposed question. Try
to answer the way you think. Please answer yourself - it is important for us to know
your own opinion on this issue. ”’
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In the process of creating the questionnaire, questions were compiled on the
following grounds.

Firstly, questions aimed at identifying information about the components of the
gender identity: ideas about the cognitive, emotional, behavioral component. When
compiling questions, we relied on ideas about the structure of gender identity and
highlighted criteria in the result of the analysis of scientific literature.

Secondly, the diagnosis of the cognitive component of the sexual identity is
aimed at identifying knowledge, skills that allow you to determine its gender, its signs,
emotional preferences. Based on the indicators (criteria), a block of questions was
compiled that allow you to determine this component of gender-rolled identity. When
compiling questions on the identification of information about knowledge, skills, signs
of gender, we relied on ideas about components of sexual identity in the scientific
literature [6; 11; 18].

Thirdly, the diagnosis of the emotional component of the gender identity is
aimed at revealing the relationship to the concepts of beauty, love, friendly relations
between young men and girls. The compiled questions are aimed at identifying
information about the manifestation and experience of boys and girls of certain feelings
that are more characteristic of one or another sex. When compiling questions, we relied
on the results of research by Yuferva T. I. and Kagan V.E. [6; 14].

Fourth, the diagnosis of the behavioral component of the sexual identity is
aimed at identifying the qualities of masculinity and femininity, manifestations and
preferences of men and women in different types of activity, their roles in the family,
the formation of skills and skills of behavior.

Issues aimed at identifying information about the individual characteristics of
the behavior of men and women, about behavior strategies, about the distribution of
roles in the family, about the ability to build partnerships between men and women.
When compiling questions about the strategies of the behavior of men and women,
boys and girls, we relied on the results of the works of Kagan V.E. and others [5; 6;
105 20; 21].

In the process of creating the questionnaire, an expert assessment was carried
out on the ability of the questionnaire issues to reveal certain features of the
components of gender identity. There were exper ts in the field of age psychologists
(scientists and practical psychologists with the experience of more than 5 years). The
number of experts is 7 people. They were invited to evaluate the formulated setting on
a three point system:

1 point was assigned to issues of little social, not in accordance with the
definition of the type of gender identity;

2 points were assigned to issues less significant;

3 points were assigned the most significant issues.

As subjects were high school students of city schools aged 15 to 17 years
(grades 9-11). Processing and interpretation of the results was carried out as follows.
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When analyzing the issues of the first block (cognitive component), it is
supposed to use high-quality processing of the results.

Quantitative processing lies in calculating answers on emotional and behavioral
comments. Based on the ratio of the results obtained for each of the components, a
conclusion is made about the type of sexual identity.

High-quality processing consists in the analysis of individual answers of the
respondents and the received show (cognitive, emotional, behavioral).

Conclusion

According to this, it made it possible to formulate the following criteria
(indicators) of the components of the gender identity. The structure of the gender
identity, taking into account the content of the components, can be presented as
follows:

1.) Knowledge about their gender.

2.) feeling experienced in relation to the representatives of their and opposite
sex.

3.) behavioral readiness, manifested in gaining the characteristics of a person’s
behavior of a certain gender [20].

Thus, despite the presence of a number of diagnostic techniques, the question is
quite acute about the construction of methods for evaluating the effectiveness of
psychological correction, which would allow studying the relationship between boys
and girls in their real complexity and also giving the opportunity not only of high-
quality, but also quantitative data analysis. To this end, we undertook the torte of the
creation of a technique that could diagnose some features of components of gender
identity.
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