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Abstract
This article discusses the peculiarities of psychological work, which are
considered an integral part of the educational system, with a special emphasis on
working with early, middle, and older adolescents. The adolescent-parent-teacher
relationship is also discussed in the article in the context of psychological work. The
changes taking place in all the spheres of the rapidly developing world require revising
of values and establishment of new ones. After the collapse of the Soviet Union,
completely new realities have been established in the post-soviet countries. The
economic collapse and the hard social conditions have had an adverse impact also on
the whole educational process. Since 1991 the public educational system of the
Republic of Armenia, being the successor of the Soviet educational system, has entered
the phase of difficult transitional changes that can be characterized as a survival period
of the system. From 1996-to 1997, along with the economic development of the
country, reformation of the educational sector has started, being mainly of constructive
nature. [2]. Globalization, intensifying integration processes, democracy the
establishment of civic society requires a new quality of a human being, not only with
knowledge but also with capacities of indulgence, cooperation, orientating in various
situations, estimating his/her or others' actions. The reformation that has been
implemented in our country since 2003, within the framework of the program on
“Quality of Education And Appropriacy”, is aimed at the formation of citizens
prepared and ready for establishing a free, independent, and developed society. Along
with the performance and high efficiency, as well as cooperation capacities of students,
great importance is attached to providing a higher level of psychological health. To get
the anticipated outcomes within the planned period, public care is to be continued, at
the same time making the psychological-pedagogical requirements for the teachers
stricter. Teachers must know the regularities and problems of the spiritual development
of students and take into account the social environment where they were born and
brought up. Based on the interests of comprehensive education of students, teachers
must often meet their parents and provide psychological-pedagogical consulting.
However, it is not a secret that far not all teachers can deeply understand the
peculiarities of the spiritual world of the students. Following the way of educational
reformations, the pedagogical institutes of higher education still have many things to
do in preparing pedagogues- psychologists that meet the requirements of the time, in
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terms of revising numerous questions occurring in the theory and practice of pedagogy
and psychology.

Keywords and phrases: teenagers, early, middle, and senior teenagers,
educational component, teacher, parent, student, school, psychological service at
school, psychological-pedagogical work.
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Cwdwnnunwghp

Unyu hnnwdénd  putwpyynwd Gu  hngbpwuwlwt  wpfuwwnwuph
wnwuduwhwwynieniuutipp, npnup hwdwpynid Gu Yppwlwu hwdwlwpgh
wupwdwubh Jdwup, Ywpunpgnd Gu hwwnywwbu qwn, dhoht b wywag
wmwpphph nbnwhwuubiph hGun  wofuwwmwuputipp:  Hnwhwu-dunn-nwunighy
Gnwynnd  hwpwpbpnyeniuubpp hnnwénd  pluwpyynid  Gu - uwl
hngbpwuwlywu woluwwmwuph hwdwwnbipuwnnid:

Upwg qwpgugnn wofuwphh pninp ninpunubpnid - wnbinh  niubgnn
thnthnfunieyniuutipp wwhwugnud  Gu wpdbipubph  Gpwuwynud W unpbiph
hwuwmwwnd: Funphpnwiht Uhnuejwt  thinignuwdhg  hGinn - hbinfunphpnwjhu
Gpypubpnd pninpnyhu unp hpnnnipyniuutp G hwunwwnyb): Sunbuwlwu
dquwdwdp U unghwjwywu Swup wwjdwuubpu ppbiug pwgwuwlwu
wqanbgnieiniuu Gu pnnbp twb Yppwlwu nne gnpdpupwgh Ypw: 1991
pYwlwuhg <wjwuwnwuh Lwupwwbinniejwu hwupwyppwywu hwdwlywpgp,
thutiind. funphpnuyht Yppwlwu hwdwhwngh hpwdwhwonpnp, plwynfut £
wugnuwjhu  pwpn thnthnfunieniuutiph thny, npp Yupbh £ punipwgnt
npwbu  hwdwlwpgh gnuuwnbdwt  opowt:  1996-1997pR.-hg  tipyph
wlnbuwlwt qupqugdwup gqnigpupwg’ ulhqe £ npyti Yppwlywl ninpunh
pwpbthnfudwup, npp hhduwlwunwd Ypnud £ Yunnignnwwu punye: Snpw-
(hqugdwl, hunbigpugdwu gnpdpupwgubiph wpwgwwgnidp, dnnnypnuyw-
pwlwu  pwnwpwghwwu hwuwpwynipjwtu  Yuwjwgndp  wwhwuond |
dwpnnt unp npwly' odindwd ny dhwju ghwnbihpny, wyl wdbuwennniyejwu,
hwdwgnpdéwygtint, wwpptp ppwypbwyubpnwd Ynndunpnaybint, hp Yuwd
wy|ng gnhpdnnniejntuutipp guwhwwnbiint Yupnnnieniuubipny:

«Yppnirjwu npuly b hwdwwwnwufuwunigintu»  dpwgnph 2powtwly-
ubipnd 2003 p-hg dbip Gpypnud hpwlywuwgynn pwpbthnfunwdubpu ninnywéd
GU wqww, wulwfu L qupgugwd hwuwpwynijwl Yuwjugdwup wwwn-
pwunywd U wwwpwuwn pwnwpwgnt duwynpdwup: Nwwunnubph Yuwnw-
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pnnulwuntejwu b pwpdp wprynituwybinniejwu, huswybiv bwl hwdwagnpdwy-
gnipjwu  Ywpnnneyniuubph hbin dbynbn' J66 upwuwlnyeniu |
hwwnlwgynd upwug hngbpwuwlwu wnnnonipjwu wybh pwpép dwywp-
nwyh wwwhnlwup:Lwuwwnbujwsd dwdwiuwywhwnywodnd wlyuywynn
wpryntupubpht hwutint hwdwp wbwp £ owpniwwybp  hwupwjhu
hnqudnieniup’  Jhwdwdwuwy  fuunwgubind  nwnghsubph  uluwwndwdp
hngqbpwu-dwuwjwpdwwu wwhwugubpp: Nwnighsubipp wbwnp £ hdwuwu
wowybpunubph hnglinp qupqwugdwu ophtwswihnyeniubin nu futunhputipp
L hwodph wnublu wju unghwwlwu dhowywipp, npnbin upwup Sduyb) L
nwunhwpwyyt] Gu: Gubing nwwunnubph  hwdwynndwuh  Yppnyejwu
owhbphg' nwnighsubpp hwéwpu wbwp £ hwunhwybu dunnubph hbn L
unpwdwnpbu hngbpwuwwu-dwuywjwpdwywu funphpnwwnynieiniu:
Uwlwju gqwnuuhp sk, np nbinbu ny pninp nwnighsubpu G Yuwpnnwuntd
funpwwbu hwuwuw] wpwybpnubph hngunp  wofuwphp  wnwuduw-
hwwniejniuubpp: Yppwlwu pwpbhnfunwiubph wuwwwphpu hbnubiny'
pnthtiph Jwujwywpdwywu huunpnnunubipp nbin 2w wubjhpubp nlubu
dwdwuwyh wwhwugubpht hwdwwywwwujuwtu Jwulwldwpd-hngtipwuubp
wwuwpwunbnt  dwulwdwpdngyuu W hngbpwunipjut  nbunypjwu L
wpwynhwnud dwann pwqdwehy hwpgtiph yepwuwjdwu wnndny:
Pwuwih pwnbp b pwnwlwwwlgnipyniuubp. nwpngh hngbipwuw-
Ywu dwnwjnyentt, nwnngh hngbipwu, nGnwhwutbn, nunghsubin, dunnutp:
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NCUXOJOI'MYECKASA CI1YKBA KAK KOMIIOHEHT OBLIEI'O
OBPA30OBAHUA

APMUHE MYPAJISIH
HammonanpHas akagemus Hayk PecryOimku ApMeHus
MexryHapOoaHBIH Hay9HO-00pa30BaTeIbHBIN LEHTP
KaHJHUAAT IICUXOJIOTMYECKUX HAYK
armine.muradyan@isec.am

AHHOTAIUSA

B naHHO# cTaThe paccMmarpuBacTcs chenU(UKa MCHUXOJOIHMYECKOil paboTshl,
KOTOpast CYHMTaeTcd HEOTHEMJIEMOHW 4YaCThIO CHUCTEMBI OO0pa3oBaHUS, C OCOOBIM
AKLEHTOM Ha paboTy C MOAPOCTKAMHU PAHHETO, CPEJHEr0 M CTaplLIero BO3pacTa.
TpexcTOpoHHHE OTHOILIEHUS MOJIPOCTOK-POANUTEIb-YIUTENb TAKXKE PACCMATPHBAIOTCS
B CTaThe B KOHTEKCTE NCHXOJIOTHYeCKON paboTsl V3MeHeHus Bo Bcex cdepax OypHO
pa3BUBAIOLIETOCS] MHpa TPEOYIOT INEpecMOTpa LEHHOCTEHl M YCTaHOBJIECHUS HOBBIX.
Ilocne pacnmaga Coerckoro Coro3a B IIOCTCOBETCKUX CTpaHaX YCTAHOBUIIUCH
COBEPIICHHO HOBBIC peaMH. OKOHOMHUYECKMH KOJJIANC U TSDKENble COLUAlbHbIE
YCIIOBHSL HETATHBHO CKa3alllich Ha BceM oOpaszoBaTtenpHOM mporecce. C 1991 roma
cucremMa ooOmero oOpasoBaHusi PecnyOnmku ApMmeHHs, SBISSICH NpaBOIpPEeeMHHUICH
COBETCKOM CHCTEMBI OOpa30BaHUs, BCTYINHMIA B CTAAMIO CIOXKHBIX IT€PEXOIHBIX
U3MEHEHUI, KOTOPYIO MOXHO OXapaKTepH30BaTh Kak NEPHOJ BbKMBAHHS CUCTEMBL. B
1996-1997 romax, Hapsay ¢ SKOHOMHUYECKHM Pa3BUTHEM CTpaHbI, HaYalach pedopma
cdeppl 00pa3oBaHUs, HOCSIIas B OCHOBHOM KOHCTPYKTHBHBIH Xapakrep. [moOa-
TU3aIusl, HTeHCU(UKAIUS MHTETPAllMOHHBIX TPOIECCOB, JEMOKPATHs, CTAHOBIICHHE
rpaXkJaHCKOro o0mecTBa TpeOyIOT HOBOTO KadecTBa UEJIOBEKa, HAJIEJICHHOTO He
TOJBKO 3HAaHMAMH, HO M CIIOCOOHOCTBIO OBITh TOJEPAHTHBIM, COTPYJHHUYATH,
OPHEHTHPOBATHCS B PA3IMIHBIX CHTYalUsX, OIEHHBATH IOCTYIKH ce0s WM APYTHUX.
Pedopmbl, mpoBoammble B Hamed crtpaHe ¢ 2003 roma B pamKax IpOrpaMMbl
«KauectBo 00pa3oBaHHA U COOTBETCTBHE», HaNpaBlieHBl Ha (DOpMHpOBaHHE
CcBOOOJHOT0, CaMOCTOSITENILHOTO, MOJTOTOBICHHOIO TIpa)KJaHWHA, TOTOBOIO Ha
JIOCTIDKEHHE OoJiee BBICOKOTO YPOBHS 3A0pOBbA. [yl OCTIDKEHMS OXHMIAEMBIX
pe3yIbTaTOB B IUIAHUPYEMBIH MEPHOA CIEAYeT MPOAODKaTh OOIIECTBEHHYIO 3a00Ty,
OJIHOBPEMEHHO Y’KecTouasi IICHUXOJIOrOo-IIearornieckue TpeOOBaHUA K YUUTEISIM.
Ilemaroram HEOOXOAMMO 3HATH 3aKOHOMEPHOCTH H ITPOOJIEMBI ICHXUYECKOTO Pa3BUTHS
yJaluxcs, yUUTbIBaTh COLMANBHYIO Cpedy, B KOTOPOH OHU POAMIUCH U BhIpociH. B
MHTEpecaXx BCECTOPOHHETO OOpa30BAHUS YYAIIMXCS YUUTENISAM YacTO NPHXOAUTCA
BCTPEUaThCA C POJUTENSAMU JUIS ICHXOJOTO-TIeJarOTHYECKOr0 KOHCYJIBTUPOBAHUS.
Wns nmo mytu oOpa3oBaTenbHBIX pedopM, MENaroru4eckKUM HHCTHTYTaM BY30B
HOPEACTOUT €II€ MHOroe cjenaTb B IUIAaHE HOATOTOBKM IIE€JArOroB IICHUXOJIOTOB B
COOTBETCTBUHU C TpeOOBAHUSIMM BPEMEHH, B IIJIaHE PACCMOTPEHUS MHOTHX BOIPOCOB,
BO3HHKAIOIINX B TI€AArOTHKE, TCOPUH NICHXOJIOTHUH U MPAKTHKE.
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KiroueBbie cj10Ba W CJI0BOCOYETAHMSI: IIKOJBHAS MCUXOJIOTHIECKas CITyx0a,
IIKOJIBHBIA TICUXOJIOT, TOJPOCTOK, YYUTENs, POAMTENH, COIMajbHAs, TCUXOJIO-
rHYecKas,IeJarorndeckas AeITCIbHOCTD.

Introduction

The changes taking place in all the spheres of the rapidly developing world
require revising of values and establishment of new ones. After the collapse of the
Soviet Union, completely new realities have been established in the post-soviet
countries. The economic collapse and the hard social conditions have had an adverse
impact also on the whole educational process. Since 1991 the public educational
system of the Republic of Armenia, being the successor of the Soviet educational
system, has entered the phase of difficult transitional changes that can be characterized
as a survival period of the system. From 1996 to 1997, along with the economic
development of the country, reformation of the education sector started, being mainly
of constructive nature [2]. Globalization, intensifying integration processes, democracy
the establishment of civic society requires a new quality of a human being, not only
with knowledge but also with capacities of indulgence, cooperation, orientating in
various situations, estimating his/her or others' actions. The reformation that has been
implemented in our country since 2003, within the framework of the program on
“Education quality and appropriacy”, is aimed at the formation of citizens prepared and
ready for establishing a free, independent, and developed society. Along with the
performance and high efficiency, as well as cooperation capacities of students, great
importance is attached to providing a higher level of psychological health. To get the
anticipated outcomes within the planned period, public care is to be continued, at the
same time making the psychological-pedagogical requirements for the teachers stricter.
Teachers must know the regularities and problems of the spiritual development of
students and take into account the social environment where they were born and
brought up. Based on the interests of comprehensive education of students, teachers
must often meet their parents and provide psychological-pedagogical consulting [11].

However, it is not a secret that far not all teachers can deeply understand the
peculiarities of the spiritual world of the students. Following the way of educational
reformations, the pedagogical institutes of higher education still have many things to
do in preparing pedagogues - psychologists that meet the requirements of the time, in
terms of revising numerous questions occurring in the theory and practice of pedagogy
and psychology. In recent years, organizing the education of disabled children in public
schools has become an urgent issue. The well-known psychologist L.S. Vigodski gave
special importance to the establishment of such a system, expressing a belief that
separating children in special schools distorts their psychology essentially.
Recognizing the importance of the process, it is to be emphasized that the role of
school psychological service and school psychological problems mentioned above are
necessary to efficiently organize the difficult process of education in public schools.
The schools have tried to fill the gap with their own initiative and resources or at the
best with the help of appropriate educational institutes [4].
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It is to be mentioned with satisfaction that in 2010 the schools received, at last,
the methodological guideline on “Description of the Activity of Public Psychologist
and Ethical Standards” [2].

The latter argues that the psychological service represents a vitally integral part
of the public education system that provides personal, rational, and professional
development of the potential of the society. At the same time, it determines that the
school psychologist provides development of individual peculiarities of each child and
their creative attitude to life, assists to the formation of the growing generation,
formation of the personality and the way of life developing an individual. Six years old
children with their limited experience of communication gained in kindergarten and
playlot, attend a school where inter-personal communications are quite different. Not
all children are psychologically prepared to directly adapt to the new rules and changes
that are to develop them.

In this difficult situation, the teacher and the schoolchildren must receive
psychological support from the school psychologist. Applying the effective means of
influencing children, he/she can communicate a sense of safety to children and support
them become social in the school environment. The school practice shows that some
first-grade schoolchildren attend school with fear, which is mainly the result of
unreasonable expression by their parents in their presence. Thus, as a result of the
cooperative purposeful activity of the teacher and the school psychologist, the child
must attend school willingly and not with fear which can cause so-called “school
phobia”. This phenomenon is possible also in the period of adolescence when children
are extremely sensitive and unprepared for the reality of being separated from people
closely connected with them. The school psychologist should render professional
assistance to the parents and teachers of the children who appeared in such a situation
and provide psychological consultancy. He/she must treat children very carefully and
strictly follow the scientifically justified methods of psycho-diagnosis and
psychotherapy. The most efficient results are obtained by game therapy, working with
“small groups”, which promotes the child’s self-affirmation and independence, and
understanding of self-importance. It is necessary for primary school children to feel
that their feelings are not ignored and the school psychologist undoubtedly has a key
role here. In some cases, an appreciable result can be obtained also through separate
work with the siblings of the child. It is very important to carry out so-called
“psychological monitoring” of the children with problems, to solve the question of
when the family and the child can be “released”, being sure that they will be able to
overcome the problems by themselves [5].

One of the problems in public schools that is difficult to overcome
pedagogically and psychologically is treating education with indifference by the
majority of high school female pupils. The carried out group and individual
psychological activities show that a certain phenomenon is rooted in schools when the
boys consider it beneath their dignity for a man to do or answer their lessons. Boys do
not want to harm their self-appraisal and these psychological mechanisms form the
basis for this phenomenon. Even those with talent and gift for knowledge suffer inward
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conflicts, overcoming which often turns out to be very difficult for teachers and
parents.

Among other major factors, this situation was caused also by the following
negative circumstances — the overall female environment of teachers in the modern
Armenian school. The small number or lack of male teachers causes undesirable social-
psychological consequences in education for boys, formation of their “self”.
Psychologists know how important the presence of both father and mother in the
family is for the natural psychological development of adolescents. Mainly feminine
education in the school has led to the fact that schoolchildren meet merely feminine
images here. Even parallels may be drawn between a family without a father and a
school without male teachers.

The educating power of the father, paternal word, manhood, and influential
person of the same sex is a necessity. It is to be noted that leaving the school by male
teachers has mainly social and economic reasons and can not be promptly overcome;
overcoming its social-psychological consequences, however, is an urgent problem.

Love and deep respect for knowledge and education are inherent in our nation.
Under the present conditions of mixed values, people who are interested in the future
of the country people who are responsible for the education of adolescents —
pedagogues, psychologists, parents, society, must combine their efforts to solve the
problems of personality formation based on the positive national traditions, advanced
international experience, and achievements of modern science. Still, Goethe or genius
said: “l hate the knowledge that does not make me act and does not fecundate my
mind”.

Mikael Nalbandyan considered independence, creative power, and infinite
freedom of mind to be among the main features of a comprehensively developed
personality. He interpreted the problem of inter-relation between the social
environment and education in personality formation in a scientifically-pedagogically
correct way. As society changes, humans and their requirements for them are also
changing. If one is not able to use the obtained knowledge for his/her own or for shared
benefit, then what the objective of the given educational system is [1]. The educational
experience of the developed countries shows that a revolutionary change in education
can be provided through the transition from teacher-centered to student-centered
education. The role of teachers will rather be to organize pupils’ activities during
education. Along with the traditional methods, they must be based upon the group and
cooperative ways recognized worldwide, which according to Vigodski and Piaje, have
powerful potential to “open” students up. Being an integral part and a supporter of
reformations in public school, the psychological service of the school should form with
its activity a favorable psychological atmosphere and conditions for complete
development of children inside the school. The modern school requires an active
influence of psychologists in the process of personal development of the child,
harmonization of his/her development with the age standards, which will be necessary
support to pedagogues and parents in the programs of individual development of
children. The school psychologist promotes the formation and development of the
culture of psychological knowledge application [9].
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Based on the above analysis in this article, we have put forward the following
hypothesis: we assume that the need for a psychological service and a psychologist as a
profession at school is most often taken into consideration among teenagers, their
teachers, and parents who find it expedient to apply for psychological services or need
a psychologist to overcome their problems. In this article, we have set out the
following goal: to reveal the ideas about the need for school psychology services, and
the work of a psychologist among teenagers, their teachers, and parents. To analyze the
psychological work more effectively, an experimental study was conducted, focusing
on issues related to the role of the school psychologist - the need, the student-teacher
relationship, as well as the motivation of schoolchildren.

The methodological basis of the article and the selection of participants

In terms of a more comprehensive analysis of the article, an experimental study
was conducted based on the methods of psychological observation, conversation, and
questionnaires. The questionnaire was authored and covered three main areas: middle
and high school teenagers, their teachers, and their parents were surveyed. During the
summary analysis, a correlation analysis was performed, which completed the results
of the questionnaires received from both schools. The author's questionnaires are as
follows:

1. "Questionnaire for Middle and High School Teenagers", in the framework of
which the teenagers’ opinions regarding the school psychological service and the work
of a school psychologist were examined.

2. "Questionnaire for Parents”, which examined the opinions of teenagers’
parents about the school psychological service and the work of a school psychologist.

3. "Questionnaire for Teachers", which surveyed the attitudes of teenagers’
teachers about the school psychological service and the work of a school psychologist.

The experimental studies were conducted on 80 teenage students of Norakert
Basic School in the Armavir region: 40 girls and 40 boys, 30 teachers: 25 women and 5
men, and 80 parents: 60 women and 20 men, 10 of whose families are considered
incomplete, as they are in the condition of an actual divorce and live in bad financial
situation, as well as 30 teenagers of Norakert High School: 15 boys and 15 girls, 20
teachers: 15 women and 5 men, 30 parents: 20 women and 10 men.

The experimental works were carried out in three main stages:

a. In the first stage, the set of purposeful methods was selected for the research,
the selection of the participants was substantiated, the questions of the initial
psychological conversation were compiled, preparatory conversations and discussions
were held about the steps to be taken.

b. In the second stage, experimental works were conducted, during which a
preliminary objective and participatory observation, psychological conversation in
individual and group, and author’s questionnaire in individual and group were used.

c. In the third stage, the results were summarized, adequate analyzes and
conclusions were made.

The questionnaires were conducted individually for parents and among teachers
and in groups of adolescents. The purpose of the psychological conversation,
observation, in particular, the use of questionnaires, was to find out the ideas, the
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needs, and the effectiveness of the school psychologist's work among the students and
the need among the beneficiaries: teachers, parents, and teenagers. The questionnaires
were conducted anonymously, maintaining the principle of impartiality and
psychological confidentiality. The whole process of conducting the questionnaires and
other methods took 25 days, which allowed us to work more broadly and honestly with
the test subjects. Qualitative-quantitative analyzes of the works were summarized by
digital-qualitative analyzes, as well as mathematical-statistical comparative work was
performed using the Spearman scale.

The results of summarizing the conducted questionnaires.

According to the received data, the following picture was registered among 40
boys out of 80 teenagers of Norakert basic school in the Armavir region. Twenty of the
boys considered the role of a psychologist necessary in the classroom, as they were
involved in professional work from time to time, but insisted that only individual work
should be done, as they were not ready to work in a group. 10 boys think of the
psychologist as a teacher; they mentioned that the psychologist should help them only
in terms of learning. 7 boys had no idea about the school psychology service and the
work of a psychologist, but in oral conversations, they stressed that they would not
mind working if they knew what work was being done.

The 3 boys stressed that they have ideas about the role of a psychologist and the
psychological service, but they will not turn to a psychologist because they do not trust
anyone. During the summary analysis, it turned out that 35 teenage boys would still
apply to the psychological service and psychologist, 3 teenagers twice stated that they
would not apply, and two teenagers could not give a clear answer. It was noteworthy
that the vast majority of teenagers were prepared for psychological work if the
psychologist did not inform their parents, a circumstance that gives grounds for
"serious thinking™ and further work.

Figure 1. Teenage boys' perceptions of the need for psychological activity through
percentage analysis
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15 out of 40 girls from the same school thought that a psychologist was needed,;
they worked with a specialist and considered the work very effective. They participated
individually, and their parents were informed. Eighteen teenage girls found that the
psychologist contributed to school activities and academic achievement, but they
would only participate in groups because they did not feel isolated from others and
would be in the awkward spot of classmates when applying individually. Besides, they
are not ready to share it with their parents because they cannot trust them, they are
ashamed, they think their friends will understand better and it is easy with a stranger,
etc. 5 girls had heard about psychological work, but had not been in contact with a
psychologist and they do not imagine the actual work. This indicates inadequate
awareness of the work. According to the 2 girls, they are aware of psychological work,
as two of their classmates had special educational needs, and the psychologist worked
with them. They mentioned that the psychologist should work only with those children
because they do not see the need for themselves.

Figure 2. Teenage girls' perceptions of the need for psychological activity
through percentage analysis

The vast majority of the 30 teachers at the same school, 23 teachers, stated that
psychological support was needed to overcome the behavioral and educational
problems, as such work is simply urgent in today's reality. According to 7 teachers, a
psychologist is especially needed in the field of inclusive education, as other students
think that they can overcome problems on their own or with the help of a teacher.
During the oral conversation, the teachers mentioned that the organization of
psychological work and the work of a psychologist is especially effective in working
with them, as the current socio-psychological transformations have resulted in
significant changes in the peculiarities of communication with children. They also
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stated that they often wanted to apply for individual jobs, but could not overcome the
internal complexes.

Figure 3. Perceptions of teenagers’ teachers about the need for psychological
activity through percentage analysis

30 out of 60 women participant parents stated that they clearly needed
psychological services; as they were involved in the psychologist's work, they
considered that work to be effective. They made it clear that the working hours with the
psychologist should be increased, as they are often unable to fully master the effective
management of parent-child interpersonal relationships. We want to prove that these
parents had higher education and work. Ten women from incomplete families reported
that their children were often treated badly by teachers and classmates at school; the
school psychologist had a lot to do here, which they did not notice. During the
conversation, they stated that it was not the psychologist who did not work, but the
teachers did not direct them to professional work because they did not want to reveal
several details. This is of course a debatable point of view, as it was discussed
anonymously, without the participation of teachers. Eight of these parents were not
working at the time, and two were working. 10 Parents think that the work of a
psychologist should be more involved in parenting, but in their opinion, the
psychologist lacks in this area: they organize parent meetings or individual meetings
only with students studying in inclusive education. This, of course, indicates a flawed
working relationship. According to 5 parents, they are aware of the work of a
psychologist, but they thought that the whole family should be included, as everyone
needs psychological support. These parents did not work. According to 5 parents, they
are not aware of the existence of the school psychological service but would like them
to work with their children, especially in terms of conflict behavior, as their children
are quite aggressive and intolerant. During the concluding psychological conversation,
all the parents mentioned the effectiveness of the psychological service and the
importance of the value system, as they feel the need for support in the event of
possible behavioral, educational, or emotional problems, as their children undergo
rapid changes.
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Figure 4. Perceptions of teenagers’ parents about the need for psychological activity
through percentage analysis

Thus, in all three groups tested in NorakertBasic School in the Armavir region,
the role and work activity of a psychologist was valued, but in all three groups there
was skepticism about the work, which is conditioned first by the lack of awareness,
then by its own reasons: distrust, skepticism about the quality of work, one's own state
of mind, etc. The following picture was recorded in 15 boys out of 30 teenagers in
Norakert High School in the Armavir region. 7 boys stated that they were aware of the
existence of the school psychological service and psychological work in general, as
there were opportunities to apply, but added that they would not apply individually, as
they felt more confident in group work because the group is their friends: 5 boys
thought that they had not been involved in the school psychological service, they did
not know what the psychologist was doing.

In the case of information, they found it difficult to answer whether they would
apply or not. 3 boys found that they are aware of psychological work in some way, but
do not want to apply because they do not trust anyone at all. All the boys unanimously
stated that they did not want to inform their parents about their problems because they
did not see the need for it. This provision was observed:

Figure 5. Teenager boys' perceptions of the need for psychologist activity through
percentage analysis.
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A rather unreliable atmosphere in the parent-child relationship was testified as
15 girls got the opposite picture. They were aware of psychological work, the main
areas of psychological activity in school, and were involved in psychological work
through their own experience. Unlike the boys, they stated that they did not trust the
group and preferred to discuss their own problems with the psychologist individually.
According to the girls, the psychologist guided them correctly, and their parents were
aware of the work being done. The following picture was recorded in 15 female
teachers out of 20 teachers of the same school. 10 female teachers argued that
psychological services were needed at school and that it was advisable to add the
subject in the form of lessons, as they said that teaching the subject would make the
actual working relationship between students and teachers more effective. Five female
teachers argued that psychological work needed to be applied more practically, as they
felt that their specialists lacked experimental skills. According to 5 male teachers, in
the current epidemic, especially in post-war situations, it is necessary to organize
military psychology courses in schools or to hire military psychologists, because their
"children really lack coping skills". They mentioned that in this case, it is very effective
for the school psychologist to cooperate with the teachers, to understand such needs of
the children. This was a very topical and interesting point of view. 17 out of 30 parents
mentioned that they were involved in psychological services in the school system, but
10 of them think that the psychologist should do more individual work, especially
concerning behavioral problems, as children at that age are quite conflicted in
interpersonal relationships, they are no exception. These parents did not work. Five
female parents stated that they were not aware of the work of the school psychological
service, but if they were, they would be willing to cooperate. According to the parents
of the two women, they were involved in psychological work related to their children
but did not consider that work effective. According to them, the psychologist did not
spend enough time with their children, the actual problem was not overcome. These
parents were working at the time.

Figure 6. Perceptions of teenagers’ parents about the need for psychological activity
through percentage analysis

Five out of 10 male parents mentioned that they had been in contact with a
psychologist in connection with overcoming their son's behavioral conflicts at school
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and that they had achieved some success through cooperation. They mentioned that the
work was done individually, and they are satisfied with the result. 5 Parents think that
there should be psychological work, especially in terms of preventing and overcoming
delinquent behavior, because, in their opinion, age is quite a turning point, not
everyone is safe from being in such conditions.

Figure 7. Perceptions of teenagers’ male parents about the need for
psychological activity through percentage analysis

Thus, the perceptions given by the teenagers, teachers, and parents of Norakert
High School in Armavir Province have clearly indicated the approaches to the need to
organize a psychological service and the role of a psychologist, which in itself is quite
a positive perception. However, awareness of the work was quite low, a fact that also
indicates a lack of effectiveness of the work of a psychologist.

Conclusion

Thus, the results of the post-school survey showed that the majority of 110
teenagers (65.37%), 50 teachers (77%), and 110 parents (67%) think that a
psychologist is obviously needed in school, but the awareness of psychologist’s work is
quite low. It was recorded in the subjects who had contact with a psychologist.
However, there is more to be done in the school system, and the demands are great.
The school psychologist, as a full member of the pedagogical staff, does not fully or
sufficiently master the experience, especially in the school system, a circumstance that
was especially proved by the parents. According to teachers, the role of a psychologist
is irreplaceable, especially when working in an inclusive education system, but
according to teachers, more attention should be paid when working with children with
special needs. The lack of experimentation was emphasized here again. These analyzed
approaches allow psychological work to be more comprehensively organized and
analyzed in future similar work.
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