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Abstract

The media and its use in the educational process, which has global importance, are
the twenty-first century's challenge. In the pedagogical process, media education is
addressed to each child within the context of any subject, ensuring the academic subject's
required objectives and successful instructional activity, as well as the final results.

Media is a tool in the pedagogical process for early learning games, aesthetic
education, language skills, mathematics, religion or ethics. It is not enough to have the
developed equipment to use the media. In elementary school, the classroom equipped with
appropriate media is more attractive for the students; it will facilitate the educational,
developing and upbringing process and make it more stimulating.

For the development of imagination, creativity, and independent search skills in
elementary school, the supervised use of media during the educational process is
particularly important. The media equipment is selected in accordance with the secondary
school's curriculum, with targets set and the experience evaluated regularly. The controlled
use of technological equipment is necessary in this case. Students' cognitive and artistic
skills might be harmed by excessive media use in elementary school.

It is justified that today's primary school students are extremely informed due to the
media, their thinking skills are more developed. Today, there is a need for parent-teacher
support processes for the child, strict content control, and pedagogical guidance from
computer & Internet prevention.

The use of technologies in the educational process is one of the urgent problems of
modern pedagogy. The introduction of media technology in primary school has both
advantages and disadvantages. Media education helps students navigate the information.
They contribute to the development of positive motivation for learning, activate the
cognitive, research and creative activities of younger schoolchildren, but can harm their
health and negatively affect their worldview.

The fact is that the 21st century is the age of high technologies. Therefore,
education, which provides a high level of general knowledge, should be replaced by
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education focused on the creative development of each student's personality. Therefore,
today it is necessary to revise the content of higher education, methods and types of
education, that is, to apply pedagogical innovation.

Keywords and phrases: media education, elementary school, media literacy, media
tools, media competencies, pedagogical conditions.
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AHHOTAIUA

3amaga XXI| Beka — Menua U €ro MpUMEHEHHE B 00pa30BaTEIbHOM TIpoIiecce,
uMeronIee 00IeyeNIoBeYecKue OPHEHTHPOBAHHOCTE U 3HaueHune. Meana-o0pa3zoBaHue,
IPUMEHAEMOE B MEJaroruueckoM MPOLECcce, aJpecOBaHO KaKAOMY peOCHKY B paMKax
Ka)XJIO0ro TIpeaMeTa, o0ecrednBaeT HeoOXOMWMBIe IeH y4eOHOTO IpeaMeTa u
3G PEKTUBHYIO YICOHYIO NesTEIBHOCTD, (PUHATBHEIC PE3YIIbTATHL

Menua - 3TO HHCTPYMEHT B NEAArOTHIECKOM IIpoIiecce, HeOOXOAUMBIH ISl Urp
B paHHEM BO3pacTe, 3CTETHMUYECKOTO0 BOCIIMTAHMS, S$3bIKOBBIX HABBIKOB, a TaKXke
W3y4EHUs TaKuX [pPEIMETOB, KaKk MaTeMaTuKa, peaurus Wik J3Tuka. Jnd
WCTIONB30BAHUSl MEIMa HEJOCTaTOYHO HMMETh TOJBKO 00opynoBaHue. B HadampHOM
MIKOJIe Kiacc, oOOpYIOBaHHBIA COOTBETCTBYIOIIMMH MEAHa- CPEACTBAMH, KOHEYHO,
Oyner sBIATBCA OoJiee NPHUBICKATENBHBIM JUIS YYEHHUKOB, OH ITIOMOXET CJelaTh
y4eOHBIH Tporiecc OoJiee JIerKnM, OYE€BUIHBIM 1 MOTHBUPYIOIIINM.

Kontponupyemoe ncronb3oBaHne Meaua py OpraHU3aLiy yaeOHOTO Mporecca
B HAa4YaJBHOM IIKOJIE OCOOCHHO HEOOXOIMUMO ISl Pa3BUTHUSI BOOOPaXKEHMUS, TBOPUCCKUX
CIIOCOOHOCTEH ¥ HAaBBIKOB CaMOCTOSITENBHOTO IIOHMCKA. Meana-obopyaoBaHue
BBIOMpaeTcs B COOTBETCTBMM C y4eOHOH mHporpaMMoi CpemHeil IIKONbBI, MyTeM
MOCTAaHOBKU IleJed U PErylsipHOM OLIEHKU OMbITA. 31ECh YMECTHO KOHTPOIMPOBATH
WCTIONIb30BaHME TEXHOJOTHYECKOTO o00opynoBaHHs. UpesMepHOEe HCIONB30BaHHE
MeINa-CPEACTB B HAYaIbHOM IIKOJIE MOXKET MHOIJIa MEIIATh PA3BUTUI0 KOTHUTHBHBIX U
TBOPYECKUX CIIOCOOHOCTEH yUalTHXCsl.

O60CHOBAaHO, YTO CErOAHSIIHIE YYEHHKH HayaJbHBIX KJIACCOB YPE3BBIYAHHO
uHpopmupoBanbl 0 CMU B CTpOroM KOHTpOJIE CO CTOPOHBI POIUTENCH M yduTeleH
HaJl COZIEpKAHUEM M BPEMEHEM IMOJIydKens: peOCHKOM JOMOIHUTEIBHBIN HH(OPMAIUH
U TIpH HEOOXOMMMOCTH — B OrpaHWYEHHM WIM JaXe 3alpeTe HCIOIb30BaHUS
KOMITIOTEPA U UHTEPHETA.

Hcnonp3oBanue TeXHONOTHH B y4eOHOM mpolecce - OfHa M3 aKTyaJIbHBIX
mpo0JieM COBpPEMEHHOW Meaarornkd. BHeapeHne Meaua-TeXHOJOTHH B HadyaIbHOM
IIKOJIE UMEET KaK MPEenMYIIecTBa, TaK U HeJocTaTKu. Menna-o0pa3oBaHne IOMOTAeT
CTYAEHTaM OpHEHTHpoBaTbcsi B uHPopMammu. OHO CIOCOOCTBYET pa3BUTHIO
TOJIOKUTENIFHOM ~ MOTHMBAMM K  OOYYCHHIO, aKTHBU3HPYET MO3HABATEIBHYIO,
UCCIIEIOBATENBLCKYI0 U TBOPYECKYIO JESTENbHOCTh MIAJIINX IIKOJIBHUKOB, HO MOXET
HAHECTH Bpe]] UX 3[0POBbI0 U HETATUBHO MOBJIUATh HA UX MUPOBO33pPEHUE.

Henmo B toMm, uto XXI Bek - BEeK BBICOKMX TexHoJorui. OOpasoBaHwMe,
MPENoNaraoIiee BBICOKHHA YPOBEHb OOLIMX 3HAHWH, JODKHO OBITH 3aMEHEHO
o0pa3oBaHKEM, OPHUEHTHPOBAHHBIM HA TBOPYECKOE pPa3BUTHE JMYHOCTH KaxXIOTO
yuamerocsa. [losToMy ceromHs HeE0OXOAMMO IEPECMOTPETh COAEP’KaHHE BBICIIETO
00pa3oBaHMsA, METONBI W BHUABI OOYYEHHS, TO €CTb IPUMEHHUTh MeIarorndecKnue
HOBILIECTBA.
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KnawudeBble cjioBa U CJ0BOCOYETAHUA: MCZ[I/Ia-O6pa3OBaHI/IC, Ha4daJlbHaA
IKoJia, Meaua TrpaMOTHOCTbD, MEAna-UHCTPYMCHTEI, MCIUa-KOMIICTCHIIUHN,
NneJarorn4eCKrue yCiaoBus.

Introduction

In the pedagogical process, media education and media literacy presuppose
understanding, mastery, and application of various means, technologies, and tools in
support of teaching and educating. The term "media™ is borrowed from Latin (media or
medium), which means “means, trick, method, mediator”. Thus, any medium that
transmits and disseminates knowledge, from ancient petroglyphs, old parchments,
traditional books, works of art to state-of-the-art technology produced due to
technological progress, can be considered a media text or media document in this
context. [4 p. 43].

In elementary school, media is used to pique students' attention while enhancing
cultural, interpersonal, and relationship skills. In addition, it aids in the establishment
of close links between elementary school and real life, "overcoming the school's
detachment from the media, that is, establishing close ties with the realities of life" [1,
p. 5].

Media education is of vital importance nowadays. "Media education can be
considered to play an important role in the success of the school curriculum” [3, p. 13].
Children, learners or citizens of the 21st century are surrounded by the media, a key
component of their social and cultural landscape. Auditory, visual, and written
messages are continually aimed at affecting their awareness, thoughts, emotions,
attitudes, or behaviours. Unfortunately, the majority of students are unaware of how to
construct these messages. "The primary aim of media education in elementary school is
to promote the ability to live in a modern information-rich world, to participate in a
variety of activities, and to interact in the field of media culture while adhering to
etiquette.” [5, para. 43].

Methodological basis

The studies of A. Topuzyan, J. Gyulamiryan, S. Asatryan, L. Poghosyan, N.
Karapetyan, and L. Avagyan on the topic of media education in elementary school, the
theoretical provisions of A. Manukyan and H. Muradyan on media education, as well
as grounded theoretical reviews of a variety of international theorists and pedagogical
views, formed the methodological basis of this paper.

Study methods.

o Study of research literature,
e Questionnaire.
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Results and Discussion of the findings

Our study aims to determine the state of media education in the elementary
school setting. We conducted research using contemporary scientific-pedagogical
literature, electronic materials, and a questionnaire.

The research was conducted with 38 students from the National School in
Aleppo, Syria, and 29 students from Medovka Secondary School in Lori Region in
order to identify the problem.

We tried to find out what steps teachers use in the educational process by
conducting a questionnaire survey with 67 students from Aleppo and Medovka
schools.

The results of a questionnaire survey given to students at Medovka Secondary
School, Lori Region, and Aleppo National School are presented below.

Medovka Secondary school
m Computer 78.2
\ | M Blackboard 5.2%

Posters, colored A\
papers, cards .¢ Videos 5.2%
100% H Pictures 5.2%

M Nothing 7.8%

Graphic 1. Application of resources used by the teacher according
to the students

The findings show that Medovka teachers do not use media tools in the
educational process, which is frustrating because media tools should be used in
elementary school, triggering all learners’ senses.

While we see the Aleppo school's pedagogues attempting to use ICTs in the
classroom, they likely use media resources based on the provision of pedagogical
requirements, taking into account the students' age differences.

o Next is the answer to the question: “Do they prefer the instructor to use media
during class, and if so, why?”

Medovka Secondary School Aleppo National School
M Yes 86.2% HYes92.1%
No 13.7% B No 7.1%

Graphic 2: Preference for the use of media in the classroom

The percentage of media preferences among Medovka students is low. The
students responded that the lesson would be simpler, more impressive, informative, and
comprehensible if the media were used in the classroom. In contrast, the students who
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responded negatively believed that media distracts them and that the traditional lesson
is easier due to their unfamiliarity with the media tools.

The percentage of media use among Aleppo students is higher in the teaching
process. The students responded that using media in the classroom makes the lesson
simpler, more impressive, engaging, and understandable, while 7.1 per cent of students
with a negative attitude believed that media distracts them and that traditional teaching
is simpler; this is due to the fact, that they are familiar with media resources and use
them in their everyday lives.

The answer got to the following question “Do they use Smart tools?”

Medovka Secondary School Aleppo National School

100 4 ' 100 7b
0 Vs ——

Yes NO Yes 100%

82.8% 17.2%

Graphic 3. Smart tools usage by pupils

Because of a lack of Smart tools, 17.2% of Medovka students do not use them,
despite the fact that using them is now necessary. 100% of Aleppo students use Smart
tools. Although using these tools is time-consuming, it is worrying when 100% of
elementary school students use them.

. Avre there any specific limits on the use of media tools at home during the day
for them?
Medovka Secondary School Aleppo National School
B 10-30 minutes W 1-2 hour 47.3%
48.2%

1 hour 31.03% /\ 4-5 hours 21.05%
‘ 8-10 hours 18.4%

2 hours 24.1%
Unlimited 13.1%

Graphic 4. Student media usage time during the day

Given that the strictly specified period for elementary school students is half an
hour, 48.2 per cent of Medovka students' responses were welcome. For the other 31.03
per cent to 24.1 per cent of students, parents have to find another necessary occupation.

The responses of Aleppo students concern, especially because of the age
peculiarity of elementary school students, who are highly dependent, which can lead to
serious health problems. There is a lot of work to be done here with educators and
parents to help students use the appropriate literate media.

e To the next question, who controls the media, the pupils answered:
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Medovka Secondary School Aleppo National School

0+ 100
(&':\- & ({\‘-’ & 0 :l/--I n. '-II -
qa‘ @5\' 'b& <0
] @D T

Graphic 5. Media usage supervisors

According to the survey, in most cases, the mother controls the students'
occupation of both schools, both parents are in second place, and the father is in third
place. The supervision of the father and mother is welcomed; here, we see the high
indicator. Teachers are expected to collaborate with parents to ensure that they know
the correct use of media and its drawbacks and control necessity.

The primary challenge of the 21st-century public school is to pedagogize the
process of media education. So the competencies teachers should have to use the
targeted, and effective media education and technology are of great importance.
"Future educators must be media literate, that is, able to search, find, process
information, adapt and interpret it to pass it on to another addressee (student) [2, p. 51].

Conclusion

We propose the following pedagogical conditions for primary school media
education based on theoretical and research findings.

e A pedagogical team that is media literate.

e  Teachers' knowledge and use of special approaches to ensure primary
school students' media literacy.

e Appropriate media forms for the subject and goals of the lesson.

e  Physical requirements for media usage in the pedagogical process:
lighting, sound, ventilation, heating, suitable media furniture, and
property.

e  Media use of educational and extracurricular activities.

e  Creating an active, welcoming environment for the use of media in
primary schools.

e  Usage of media resources that are suitable for primary school students'
age and cognitive interests.

e  Allowing primary school students to watch, debate, make their own
decisions and use the media.

e  Pedagogical conditions and situation provision for students' media
knowledge, analysis, and production of media content.
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e  Organizing workshops and webinars aimed at educating parents about
media culture.
e  Ensure that students and their parents are aware of etiquette rules.
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