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METHODS OF GRAMMAR INSTRUCTION

The main reason we study grammar is
that we, human beings are curious and want
to learn more about ourselves. Curiosity
about what we are and what kind of world
we inhabit has led humans to study such
fields as psychology, biology, history, and
linguistics. In particular the discovery of how
complex and yet elegant our grammars are
will give us an appreciation of humanity’s
achievement in creating this marvelous
instrument. Our language knowledge is
mostly unconscious, not conscious, but the
best way to become a good writer or speaker
is to read widely and practise often.
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Conscious grammatical knowledge can
help us to understand what we are doing
and allow us to make some enlightened
choices. Knowledge of grammar can also
give us a tool or analyzing our writing and
a vocabulary for discussing it.

Another practical goal is to gain a
background for teaching grammar in the
schools. There is still one final reason for
studying grammar, and that is that it can be
a very exciting and even pleasurable activity.

There is no point in teaching grammar if
students do not understand it or, even worse,
if they detest it. Two primary goals of grammar
teaching are for students to gain insight into
the workings of the English language and to
gain love for it as well. Grammar instruction
that fails to accomplish these goals is worse
than useless. This is the reason why teachers

1.should involve students in discovering

grammar. Grammar-as-discovery is the best
teaching method in the schools as well as in
college courses. Students should not simply
be told about grammar; they should do
grammar for themselves,

2. should make it clear. Analyses that
is appropriate for college students would not
always be clear to high-school-age or younger
students. Teachers must keep grammatical
analyses sufficiently simple so that they can
be understood by their students.

3. should make it fun. The more
the teachers involve students in making
discoveries for themselves, the more likely
they are to accomplish their goals.

4.should adapt and supplement the
available materials. Mandated textbooks
may include some of the worst features
of traditional grammar. Good teachers
can adapt those materials to worthwhile
purposes, and they can provide their own
supplementary exercises and discussions as
well. They can also use many innovative
and nontraditional strategies.

5. should not lose sight of real goals.
The purpose of applied grammar study is to
help students develop their language skills,
and the purpose of direct instruction is to
provide students with an understanding
and appreciation of the English language.
Training in advanced linguistics is not a
goal of the schools. Primary and secondary
students do not need a sophisticated
command of theoretical grammar. Instead,
they really need to understand the main
principles about language and be familiar
with the major grammatical constructions
of our language.

This is the reason why we consider
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diagrams a useful tool. They make the
material clear and the students usually enjoy
drawing them. If through their instruction
students learn to speak, read and write
with competence and confidence they gain
an understanding and love of the English
language, thus developing a curious and
inquiring attitude toward language. Their
schooling in this case serves them well. They
will be well prepared for using language
in everyday life, and will be prepared for
whatever more advanced linguistic study
they undertake in the future.

AGE
We most often talk about people’s ages
using the following structures.

O be +number
She is thirty.
He is fourteen.

®be +number+years old
He is fifty years old.

© * be +smb’s age

When I was your age.

In other structures at is used before
age.

Oat the age of+number
He could read at the age of five.

©A woman of forty.
A boy of nine.

Note: The two boys are the same age.
At an early age.
How old are you?

LAST

It has proved to be very productive to
introduce the word last as follows.

l.last as a regular verb

Last-lasted lasted (yplil)

e.g.. The meeting lasted two hours.

2.]ast + a time word (wugjyuwyj )

last week, last year, last month, last
time, etc.

e.g. I met an old friend of mine last

week.

Note: Here last is used without a definite
article.

3.THE last +noun (iJkpohi1)

the last hope, the last time, the last week,
the last day

e.g. We spent the last week of our
holiday at a nice hotel.

4.a) Last+ unnnpngjuj (Uhownwu L)

In the sentence before the predicate
verb, last means iJkpohit waqud and is
equal to for the last time at the end of
the sentence.

e.g. I last saw him two years ago=I saw
him two years ago_for the last time.

b)First-P.I-for the first time (wnwgohtu
wugud)

Last can be contradicted to first in
the_middle of the sentence and for the
first time at the end of the sentence.
e.g. | first met him two years ago=I met him
two years ago for the first time.

Note: The past Indefinite tense is used in
last=for the last time, and first=for the first
time structures.

5. This is the last time is followed
by the Present Indefinite, the Future
indefinite or the Present Continuous
tense forms.

DIAGRAM 1

I pay for you
e.g. This is the last time —— 1 shall pay for you

I’m paying for you
This can be compared with ‘This is the
first time’ structure which, as a rule, is
followed by the Present Perfect tense form.
e.g. This is the first time I have driven
a car.
OTHER ANOTHER

When introducing these words great
attention should be paid to the different
meanings of the word other. On the one
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hand it means djniu, and on the other hand
it means nipfip. When meaning djniu it is
proceeded by the definite article the and
can be used without a noun.

When it means niphj it is proceeded

Uiniu

/

by a zero article and is followed by a plural
noun.

In this sense we use another (an=uh) for
singular nouns.

DIAGRAM 2

the other book=the other
the other books=the others
the other day-wugwdé opp

OTHER
Miphp+ hnguwyh
gnyuljuu books, people
book
Another + tiq. gnyjuljuu —
game

e.g. Some boys like football, others
don’t.

Some of the boys in our group like
football, the others don’t

*However we can use another before a
plural noun in expressions with few or a
number (1,2,3) which means bu uh:

DIAGRAM 3
*But
2 days
For another — few dollars

5 miles chairs

e.g. I liked the place so much that I
wanted to stay there for another 2 days.

LIKE -AS

Non-native speakers often have
difficulties when dealing with the choice
of like and as.

Like is a preposition and can be followed
by a noun, objective pronoun and an- ing
form.

Like is used for similarities.

DIAGRAM 4
ing (speaking, dancing)

Like /

htswtiu (hddnm.) — him, this, that

a palace

e.g.

1) It sounds like a child crying.

2) Do it like this

3) Our house is like a hospital,
everyone is ill.

As on the one hand is a conjunction and
is followed by a subject+predicate, and
on the other hand it can be a preposition
and is followed by a noun. The choice here
depends on the lexical meaning of the
words.

As is used to say what smb. or smth
really is and means (npytiu)

Like is used for comparison and means
huswliu. As a conjunction as means hus-
whbiu:
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DIAGRAM 5

noun- a palace

Subject + predicate- I say.

1)This building was used as a hospital
during the war.

2)Do as I say and everything will be all
right.

After feel, look, smell, sound, taste
+like+ noun it means, nuag np:

feel

look )

smell like +
noun

sound

taste

e.g. It feels like silk.
It looks like rain.
It smells like a rose.
It tastes like a chicken.
It sounds like fun.
*regard.... I regard her as my best friend
*like smb/smth doing smth. It sounds
like a baby crying.
*like=such as. Some sports, such as
football, are popular all over the world.

BE LIKE-BE ALIKE
LOOK LIKE-LOOK ALIKE

1. Like is a preposition with different
manifestations.

BE LIKE-utippht udwunipjniu

LOOK LIKE-wpunwphtu udwunipjniu

BE AlIKE-uhdjwug udwu jhuty ubtip-
phuny

LOOK ALIKE-dhdjuwtug udwtu jhuby
wpunuwphuny

*Note that a in alike corresponds to
Armenian uhuUjwug. Consequently the
subject in these structures should be in the
plural

e.g. [ am like my mother but My mother
and I are alike

I look like my mother but My mother and
I look alike.

2.Like is also used in questions.

We use what +be... like to ask for a
description of smb’s character.

e.g. What is Tom like? He is pleasant
and friendly.

We use what +do...look like to ask for
description of smb’s physical appearance

e.g. What does he look like? He is tall,
with black hair and black eyes.

When asking about the weather we
use ‘what+be +the weather like?’

e.g. What was the weather like yesterday?
It was cold yesterday.

He is a clever boy. What is he like?

He is a tall boy. What does he look like?
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LeMuvuLnhfe3UL NhUNRSUUL UfeNLEN
+NLET FLhGNL3TL

<L qlupnyggratiliph wqquyhle wlwnbalpu, qpypudppulul dhowqquypt fktuppnt,
oypup [Eqnitliph wdphnuh wphs, pubwuppului qhpnyaniualph plliwoni,
whqylEpliuh nuuwfunu

ZnnJwonmu ubpjuywugynid Eu wyu hhduwluwu yuwmawnubtpp, ph hugm Gu ujubiduubtinu
oqunuwjuip gnpohp hwdwpynid: Lpwup Wnipu wykh hunwl Bu nupdumd, hull nuw-
unnutiphtu unynpwpwn nnip K quihu vubdwubtp uupt): Upubidwubpp joquku ntuwunn -
utiphu puluiby mwppbp phpwlwuwluwu Gplnyputp b numduwuhply (Eqniu mwpptp
thni ipnud: bpwup Yupnnuuw (Eqniu wnopyw Jyuwupnid gnpéwst b hihuku wytih wnw-
swntid 1iguljuu niuntiuwuhpnipyniu juwmwnt hu:

METOAbl OBYYEHNA TPAMMATUKA
T'OAP I'PUI'OPAH

Hayuonanvuas Axademus Hayx PA, MexcOynapoOrvlii HayuHo-00pa308amenvHblii yeHmp,
3asedyruan KaPeopori UHOCMPAHHBIX A3bIK08, KAHOUOAm PUA0A0UUECKUX HAYK,
npenooasament AH2AUICKO20 A3bIKA

B craTbe npe/icTaBieHbl OCHOBHBIE IIPUYMHBI TOTO, TI0YEMY JiMarpaMMBbl CYUTAIOTCS MOJIE3HBIM
MHCTpyMeHTOM. OHH JIeJIaloT MaTepHaJl MIOHATHBIM, U CTy/€HTaM OObIYHO HPAaBUTCS UX PHCOBATE.
OTU AMarpaMMBbl TIOMOTYT CTYJEHTaM IOHATH pa3jInYHble IPaMMAaTHUYECKHE SIBJIEHUS Ha Pa3HBIX
CTa/IusX U3y4deHHs f3bIKa. MX obydeHHe B JaHHOM CJIydae IOCIY>KUT UM XOPOIIyIo CiIyxk6y. OHM
OyIyT XOPOIIO IOArOTOBJIEHBI JJIsl UCIIOJIb30BaHUS S3bIKA B IIOBCETHEBHOM KU3HU U TOTOBBI K 60-
Jiee TIPOIBUHYTOMY JIMHTBUCTHYECKOMY HCCJI€[I0BAaHUIO B GYIYIIEM.
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