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DIAGRAM INSTRUCTION AS A METHOD TO BETTER GRAMMAR SKILLS

Although we think of instruction in
English grammar as a traditional part of
education, it is in fact a relatively recent
phenomenon and it has a central place
within the curriculum for only about the
last hundred years. The changing role of
grammar is in large part due to changing
attitudes toward the language itself. The
methods for teaching grammar to a class
of college students are not those most
appropriate for primary and secondary
students. Wisdom and discretion must be
used in formulating our plans of instruction.
We must also consider our goals carefully.
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Different methods are appropriate when
teaching applied grammar (grammatical
knowledge that students apply in their
reading and writing). Applied grammar is best
taught by teaching, reading, and writing. As
students become more experienced readers
and writers, their unconscious grammatical
knowledge improves as well. There is no
point in teaching grammar if students do
not understand it, or even worse, if they
detest it. Grammar should be made clear
enough for students to understand, it should

be interesting and fun as well. How well
grammar is taught depends on the wisdom
and skills of the teacher. Students should
not simply be told about grammar, they
should do grammar for themselves. We can
adapt similar methods of discovery to the
abilities and needs of any great level. We
must keep grammatical analysis sufficiently
simple so that they can be understood by
other students. The purpose of applied
grammar study is to help students develop
their language skills and the purpose of
direct instruction is to provide the students
with an understanding and appreciation of
the English language.

Primary and secondary school students
do not need a sophisticated command of
theoretical grammar. Instead, they really
need to understand general principles
about language and to be acquainted with
the major grammatical constructions of the
English language.

Diagrams can be a useful tool because
they make structures clear but they are
not an end themselves. It is not important
either to understand all details particularly
when those details are complicated. If
through their instruction students learn
to speak, read and write with competence
and confidence, if they gain a better
understanding and love of the English
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language and if they develop a curious and
requiring attitude toward the language then
their schooling will serve them well.

They will be well prepared for using the
language in everyday life and they will be
prepared for whatever advanced linguistic
study they undertake in the future.

Now I'd like to introduce some schematic
diagrams which have proved to be useful in
teaching English grammar.

QUESTION TAGS

Questions may be asked in more than one
way. If the person who asks the question
does not know the answer (if he is asking
the question merely to obtain information),
he will use the simple interrogative.

e.g. Is he busy?

Did he go to Rome?

Questions tags are short questions at
the end of statements. They are mainly
used in speech when we want to confirm
something or when we want to find out if
something is true or not.

Question tags are formed with the
auxiliary or modal verb from the main
sentence and the appropriate subject
pronoun. When the verb of the sentence is
in the present or past simple, we form the
question tag with do, does or did and the
subject pronoun. (see diagr.1)

e.g. a) Helen lives in the USA, doesn’t
she?

b) They sold their house, didn’t
they?

A positive statement is followed by
a negative question tag, and a negative
statement is followed by a positive question
tag (see diagr.1(2,3)).

e.g. a) She looks beautiful, doesn’t
she?

b) You don’t eat meat, do you?

In some cases, however, we ask questions
to which we expect to receive the answer
“Yes”. We ask the questions merely to
have our ideas or beliefs confirmed. In such
cases we make an affirmative statement to

which is added an interrogative negative
phrase. (see diagr.1.2)

e.g. a) Miss Green is very busy, isn’t
she?

b) Mr. Green went to Paris, didn’t
he?

If we expect the answer “No” to our
question, we make a negative statement to
which is added an interrogative affirmative
phrase. (see diagr. 1.3)

e.g. a) Miss Smith isn’t very busy, is
she?

b) Mr. Green didn’t go to Paris,
did he?

Negation can be formed both by means
of grammar (diagr. 1.4) and by means of
lexics when the sentence contains a word
with a negative meaning like never, hardly/
hardly ever, seldom, rarely, little, etc.(diagr
14).

Some verbs/expressions
question tags differently.

form

e Somethin

Anything——— aux. +it

Nothing7
Everythin
e.g. Something happened to him, didn’t it?

. Somebod\
Anybody— aux. +they

Nobody

Everybod;/v

e.g. Somebody helped her yesterday,
didn’t they?

e This
\ a
That —

ux.+it

e.g. This is my book, isn’t it?

281



aux. +they | believe
Those | suppose
| take it
e.g. Those are my books, aren’t they? | wonder the subordinate clause
| reckon > predicate takes the
« Imperative will/won’t you | guess
| am afraid
e.g. Open the door , will you? | feel
Don’t open the door, will you?
Let him open the door, will you? —
Let’s go to the cinema, shall we? e.g. I reckon/guess she doesn’t respect you,
does she’?
(had) Dbetler ~ ----seeeveee- , hadn’t 1?7 I really feel she is making a mistake,
e Id — isn’t she’?
T (ol rather e » wouldn’t I? I think Tom is a nice boy, isn’t he?
I suppose he is clever, isn’t he?
e.g. I'd better go there alone, hadn’t I? I am sure, he will come in the evening,
I'd rather do my shopping tomorrow,  won’t he?
wouldn’t I? I take it, you won’t be coming then, will
you?
« Discourse markers (softening and In that case he’ll have to get a new one
correcting) made, won’t he?

DIAGRAM 1

QUESTION TAGS

o MIAIS SEXTENCE, AUXILIARY YERB | ponbra-csitractod s APPROPRIATE SUBJECT PROMOLN

W o P —= 'YES" 1§ EXPECTED
i . = “NO¥ IS EXPECTED
dom't ilsn*t pren’t, aven'i)
4 App. |\ — )

2. Hardly tever, rurvly, seldmm, never, Niile)

(4
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AGREEMENTS AND DISAGREEMENTS
WITH REMARKS (Diagram 2)

Agreements with affirmative remarks are
made with yes/so/of course + affirmative

Mother mustn’t be angry.-No, she
mustn’t.
Disagreements with affirmative remarks
are expressed by no/oh no + negative
auxiliary.

auxiliary. If there is an auxiliary in the first
verb this is repeated. If there is no auxiliary
do, does or did is used:
e.g. He goes swimming every day.- Yes,
he does.
Living in Yerevan will be very
expensive.-Yes/of course, it will.
That’s your mother.-Yes/so it is.
Agreement with negative remarks are
made with no + negative auxiliary.
e.g. [ haven’t spoken to him yet.-No, you
haven't,
The book can’t have been translated.-
No, it can'’t.

Agresment !

1 1w e
Yes, you do.

Disagreement

1Tk rea
Mo, you don't.

T afirmetive emark (ke

¥m

e.g. They are leaving for London. —Oh
no, they aren’t.
There is a lot of work to do.-No,
there isn’t.
You have been working very hard
lately. -No, I haven't.
Disagreement with negative remarks

are made with yes/oh yes + affirmative

auxiliary.
e.g. Chocolate won’t make you fat.-Oh

yes, it will.

There isn’t any sugar in my tea.- Yes,
there is.

My alarm didn’t ring.-Oh yes, it did.

DIAGRAM 2

{&hown k)

|
I hon'y like tes.
Mo, you doa't.

{(&hpw sk)

1 don’y like res.
Yes, you do.

negative remark (don't Eke)
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AFFIRMATIONS AND NEGATIONS (Diagram 3)

We can use_so to avoid repeating a
clause after the following verbs: be afraid,
believe, expect, guess, hope, imagine,
suppose, think, it seems/appears, etc.

e.g. ‘Is Alice going to be late? T'm afraid
s0.”

(=I'm afraid she is going to be late.)

We can form negations in two ways:

a) negative verb +so (I don’t expect so)

b) positive verb +not (I guess not)

The negative of the verbs appear,
believe, seem and suppose is formed in

AFFIRMATION
I think so, I'm
afraid so...
be afraid appear
believe helieve
expect seem
guess suppose |
A
hope £ »
imagine capect 1
s imagine -
it seems think J
it appears _/
e.g. - He is going 1o be
late, 2
= I'm afraid so be afraid |
guess

hope

RESPONSES WITH NEITHER AND SO
(Diagram 4)

In order to avoid unnecessary repetition
in the construction we can use so and
neither (nor) instead of too or also and
either .Suppose that we wish to declare that
a statement concerning one person or thing
is equally true concerning another person

(=) verb + so

i+) verh + not

either way.

e.g.’Is he leaving tonight? ‘I don’t
suppose so.’ or ‘I suppose not.’

The negative of the verbs expect,
imagine and think is usually formed with
negative verb + so.

e.g. 'Is Helen working upstairs? ‘I don’t
think so.”

The negative of the verbs be afraid,
guess and hope is formed with positive
verb +not.

e.g. 'Are you going on holiday this year?’

‘I'm afraid not.’

DIAGRAM 3

NEGATION

(=) verb +s0 or(+) verb +not

e.g. Is Helen working upstairs?

e.g.l don’t suppose so or | suppose not.

i~) verh + so

e.g. - Is he leaving tonight?

= I don’t think so.

~ (+) verb + not

eg. - Are you going on holiday this vear?

= I'm afraid no

or thing (or other people or things).

e.g 1 can go there and you can go there
too..

In the above sentence the words go
there are unnecessarily repeated. Instead
we can use other structures.

1. I can go there and you can too.

2.1 can go there and so can you.
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But after so the subject and the auxiliary

verb must be inverted.
e.g. I saw the airship.

1. My friend did too. or

2. So did my friend.

Another construction, similar to that
with so which has just been described, is
the construction with nor or neither. In this
nor or neither is used instead of not ......
either. We use this construction to declare
that a statement that is untrue concerning a

person or thing is equally untrue concerning
another person or thing (or people or
things). As in the case of so, the subject
and the auxiliary verb are inverted after
neither or nor.
e.g. | cannot go there. You cannot go

there either.
1. I cannot go there. You cannot

or
2. 1 cannot go there. Neither (nor)
can you.

either.

DIAGRAM 4

RESPONSES (Positive, negative)

@

1. SUBJECT+AUXILIARY VERE+ TOO

I like rea.

1 lor jeina,

2. S50y + AUXILIARY VERB + SUBJECT

1ike tea
Sodo 1.

So, does she

5o, does Tum.

&

I. SUBJECT+AUXILIARY VERB+EITHER

! don 't fike tea

Fdon''t either

1. NEITHER/NOR/ + AUXILIARY VERB + SUBJECT

Neither (mor) do 1

Neither {nort does Tom

Neither{nor) does she
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L& Yupnigniniuliph wqquyht wlwnldphuw, oyt dhowqquyht Ykinppni,
nuunid il dwuh qppuwynp dwuliuglap,
puiwmuppulpul glupniginiuulph pliyiudnt

Znnuénid utinjuywugynid tu wugitpkuh niunmgdwu hdnmpmuutph qupqugiwt th
pwuh ufutidwutp, npnup dudwuwlh pupugpmu wwwgnighy Bu hpkug wprynmuwy -
pmup: Muwunnutinh hwdwp nyjuy vjpbidwubph gnpéwonipiniup 1kiqyh nunigdwu wmwp-
ptp Emwyubpnid Juplnp dbpenn B pdppubjnt pbpujuunipjwu gjfuwynp uljqpniupubpp:
Uhutidwutipu wybh dwwmgkih GBu nupdunmd phpujuuwljuwu junniygubph niunignidp b og-
unid Eu ntuwunn hu wytih yumwhnptiu oquugnpoty ghmbhputin wnopjw Yywupnid b hk-
nwqu wykih unp nuuntdfuwuhpnmpjut gnpépupwgni:

ZnJwodh ubipfuywgdwu wmwptphyp' 14.03.2015

OBYYEHWME CXEM, KAK METO[ OBJIAOEHUA
MrPAMMATUYECKMMU HABBIKAMUA

I'OAP I'PUTI'OPAH

Hayuonanvuas Axademus Hayx PA,
Mexcoynapoonviii Hayuno-Obpasosamenvhutii Llenmp,
2/IBHbIIL CHEYUAAUCT YUeOHOU Hacmuy, npenooasamens aH2AUNCK020 A3bIKA,
Kanoudam Puaos0euuecKkux HayK

B /IaHHOM CTaThe PACCMATPUBAIOTCS HEKOTOPbBIE CXEMBbI, KOTOPbIE 3apEKOMEHI0BAIN CeOsT KaK
BeChbMa IPOLYKTUBHBIE B JIeJ/ie PA3BUTHS HABBIKOB IIPU M3Y4YEHUH aHIJIMHACKOTO s3bIKa. MICITOIB30-
BaHMe MMPUBEJEHHBIX CXEM SIBJISIETCST BAXKHEHIIIUM CPEICTBOM JIJIsI IOHUMAHMSI OCHOBHBIX TpaMMa-
TUYECKUX SIBJICHUI Ha Pa3HbBIX TANAX M3YUEHUs SI3bIKA.

CxeMbl yIPOUIAIOT CHHTAKCHYECKHE KOHCTPYKIIUHM U SIBJSIFOTCSI XOPOIIUM IOJCIIOPhEM JLJIsT
BCEX YYaIIMXCs, KOTOPbIE B JAIHEHANIEM OyAyT 00pamaThcsi K HUM Kak B OOBIIEHHOW PeYH, TaK U
1pH 6oJiee TIIyGOKOM Y3ydYeHUH WHOCTPAHHOTO SI3bIKA.
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