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Abstract
Nowadays the participation and the involvement of children with special needs is

the main issues of education. The learning environment, learning process, psychological
and pedagogical approaches are adapted for children with special needs, their
opportunities and development features.

We underline for the effective organizing of learning process from the teacher is required
creative approaches, appropriate methodology, teaching with interesting and different
methods, working on children’s practical capacities.

The development of children with special needs is endless and continuous process. We
need to create developer environment during the lessons in the school and home.

For the organizing effective chess lessons, for the participation and involvement of
children with special educational needs teacher should have comprehensive knowledge,
cooperative approaches, pedagogical means and tricks.

For the expansion of the cognitive area of SEN children we offer to use chess game-tasks
to develop critical and creative thinking.

It is important to take into account the variety of abilities of SEN children and plan the
lesson according that fact, use more flexible approaches to make chess assignments
suitable them.

In our research we take out the needs of chess teachers having some teaching experience
and we study the suggestions they have about chess teaching in public schools. We
introduce our research results with tables where we show which difficulties they have
during teaching the children with special educational needs. Taking into account the data
of the research as a result a system of tasks has been created, which will contribute to the
increase of the efficiency of studying chess with SEN students.

Keywords and phrases: Inclusive education, children with special needs,
accommodation of learning materials, chess assignments.

22


mailto:kostanian22@mail.ru
mailto:charchyananna56@aspu.am
https://doi.org/10.54503/2579-2903-2022.2-22

«GUhUUS» NRUNRULULUL UUMLYUSh FUUULSNNOCLLGUSNRY
uhruNdN UHULRUIHULLLENh <UrvuresSnihu e YuMyNh
undnrnaverh 4urhLLe6rhL

EUUUW 4NUSUL3UL
tu.Upnjjuup wudwu <NMUL Cwiudwin
ghinwhbunwagnunwywu huunpuinnunh

Ynwnubip ghunwuwinnn
kostanian22@mail.ru

uuiu 2ura3UL
fu.Upnjjwup wudwu <NMUL <wwnniy
uGpwnwlwu Ypenypjut dwyntntitnh nwuwfunu,
dwuywdwpdwywu ghnnigjniuutph phluwdnt
charchyananna56@aspu.am

Cwdwnnunwghp

YUppenipjwl wnwuduhwwnly wwjdwutbph Ywphp nibignn (MUM4NY)
GpGluwubpp® nunuWiuwlwu gnpdpupwgnud ubpwnybiu ne ubipgpwyybip Yuwplnp
U wnwouwiht hwpgbiphg dayu £ Yppwlwt dhowdwipp, nwnwitwlwu
gnpdpupwgp, hnglipwuwdwulwywpdwlwu dninbgnudubipt wunpéwuwpwn
wybh G hwpdwpbgynwd Ypnpjwt wnwudbwhwwnny wwjdwutbph Ywphp
niubkignn unynpnnubiph  Ywphpubiphtu, huwpwynpnyeiniuubpht, qupqugdwu
wnwuduwhwwynieinwiutphu: <wply £ ugb, np WUNYNL undnpnnubiph hwdwp
nwnuuwlwu gnpdptpwgt wnwyb] wpryniuwybn uqdwybpwbint hwdwp
nwnigshg  wwhwugoynd £ unbindwgnpdwlwu  dnuinbignd,  unynpnnubiph
pwqdwynndwuh qupqugdwu  hwdwp  wuhpwdbyn  hwdwwywwnwufuwu
dbpnnwpwunyejwiu Yhpwnnid, nuuwunygeh wybh hGunwppphp ubipyuwjwgnd,
unynpnnubph gnpduwlwu Yupnnngnwiubph dowynd: UMY Gpbfuwubpp
hwdwynnuwuh qwpqwgnwip wuybpy U owpnwlwlwu gnpdpupwg k:
Uuhpwdbtionn pninp nbiwpbpnud unbindt] quipgqugnn dhowdwip pE wnwup, pY
nwnngnd’ wnwpywjwywu pninp nwuwdwdbphu:

Lwdpunhwunip  tGpwnwlwunyejutu  ywydwuubpnd  swfudwunwihu
nunigdwt wpryniwwybinn ugdwybpwnudp, YUNYUNL unynpnnubpht owfudwunh
nwuwdwdbpht  ubpgpwynudu ni dwutwlygnypjwiu wwwhngndp  nwunigshg
wwhwugnw £ wyu GpGluwubph htin wofuwwnbint hngbpwuwdwuywywndwlwu
ghwbijhpubp,  wwwpwunwlwdnejn,  hwdwgnpdwlgwiht  dnuinbignud,
dwuywwpdwywu  dhongubph  nut huwpubph  Yppwnnd:  Swfudwwnp

23


mailto:kostanian22@mail.ru
mailto:charchyananna56@aspu.am

nwuwdwdbpht pwgqdwptnype fuwn-wnweownpwupubiph, Yapinwtint b hwdwn-
pbnt,  pluwnwwwlwu, unbndwgnpdwlwlu dunwdnnnipjut  qupgqugdwu
dhongny huwpwynpnigjnit £ unbindynd  purqwjulp “WUMYNL unynpnnubiph
dwuwsnnuwtu npnpup: Ywplnp £ hwodh wnub] wju Gpbjuwubph huwpw-
Ynpniejniuutiph W Yupnnniginiuubiph pwqdwquuniyeggniup, npwug ypw Yunnigh
nwuwgnpdpupwgn, wytkih 6Yynu dninbkignd gnigwpbiptip swfudwunwiht wnwe-
wnpwupubipt wyu GpGfuwubiph uwpnnnuejnwuubipht hwpdwpbigubnt hwpgnid:

Ubkup hpwlywuwgpt| Gup hGwnwgnuinyeiniu, ytp Gup hwub| wwphubph
thnpd niubignn nwnighsuiph Ywphpubipp, nwnwuwuhpbp wnwewpynieniuutinp,
npnup Upwup wpb| U nwuwgnpdpupwgh pwpbjwydwu Ybpwpbipjw): <Gunw-
gnunipjniuubipnp ubpyuwjwgpt) Gup wynwuwyubiph nbupny, npunbn nnynuwjhtu
hwpwpbpnyejwdp Gpund k, G huswyhuh nddupneniuubp nwbu «Swudwun»
nwnutwlwt wnwplywt nuuwdwunnn nwnighsubipp: <Gunwgnunniejwu wnyjw|-
ubpp hwodh wnubind’ npwybu wpryniup,  unbnddb] £ wnwownpwupubiph
hwdwlwpg, npp Yuwwuwnmph “UNYNL wowybpnubpu swudwn nuuwywunbint
wnryniuwybunniejwu pwpdpwguun:

Pwuwih pwnbp b punwlwwwygnipniuubp’ tbpwnwlwu Ypenieniu,

Yppnpjwt  wnwuduwhwuinny wwjdwuubph Ywphp niwubignn  GpGluwubp,
Yppnyejwu hwpdwptgnud, swfudwwnwiht wnwownpwupubip:

24



AJIANITALIUAS 3AJJAHUI MO TIPEJIMETY "IHAXMATBI" K YYEBHBIM
HYKJIAM YYAIIIMXCSI C OCOBBIMU OBPA30OBATEJILHBIMU
MOTPEBHOCTSIMU

9MMA KOCTAHSH
Apwmsackmii ['ocynapctBennsiit [Tenarornaeckuii YHHBEpCUTET UM. X. AOOBSIHA
HAYYHBIH COTpYOHUK HaydHO-HCClIe10BaTeIbCKOTO HHCTHTYTA IIaXMatT
kostanian22@mail.ru

AHHA YAPYSIH
npenoaBatens Apmsaackoro ['ocymapcrBennoro [legarornaeckoro yHuBepcureTa
nMm. X. AOOBsHa,
(aKyIbpTeT CIIEIHUANBHOTO M HHKIIIO3UBHOTO 00pa30BaHUs
KaHJuIaT Ieaarorndeckux Hayk charchyananna56@aspu.am

AHHOTaUMA

Bxirouenne perelr ¢ ocoObiMu oOpasoBaTenbHeIMH ToTpeOHOCTIME (OOII) B
00pa3zoBaTeIbHBIN IpoIeCcC SIBISICTCS OJHUM U3 KIFOUEBBIX BOMpocoB. OOpa3oBaTenbHAsS
cpena, o0pa3oBaTENBHBIA TPOLECC, ICHXOJIOTO-TIEIarOTHUSCKUE IMOIXOABI TTOCTETIEHHO
aIalITUPYIOTCA K HOTpe6HOCT$[M, BO3MOXXHOCTAM U OCO6eHHOCT$IM Pa3BUTHA ydallluxcs €
0coOBIMH  00pa3oBaTEeNbHBIMUA TOTpeOHOCTSIMU. CrleayeT OTMETHTh, 49TO sl Oolee
3¢ deKTHBHOM OpraHu3auu yueoHoro mporecca mais yyamuxcss OOIT oT mpenomaBaTtens
TpeOyeTcss  TBOPYECKHH  IOAXOA, TPUMCHEHHWE COOTBETCTBYIOIICH  METOIVKH,
HEOOXOMUMOM [JIsI BCECTOPOHHErO pAa3BUTHUS Ydaluxcs, Oojiee MHTEpecHas Iojada
yueOHOro MaTepuana, pa3paboTKa NPaKTHYECKUX HABBIKOB ydamuxcs. BcectopoHHee
pasButue aereil ¢ OOIl — OeckoHeuHbll, HenpepbIBHBIN npouecc. Heobxoaumo co3nath
Pa3BUBAIOIIYIO CPENy KaK MPeXylpeauTeIbHOCTH A0Ma, TaK M B IIKOJIE, BO BPEMs BCEX
YPOKOB.

DddexTrBHAs OpraHU3alMs IIaXMAaTHOTO 00Opa30oBaHUs B YCJIOBUSAX BCEOOIETO
BKITIOUCHISI, BOBJICUCHUS W YJIaCTHsI [IaXMATHCTOB B 3aHATHAX IO IIaxMaTaM TpeOyeT OT
YUYUTCIIA COOTBETCTBYIOHIUX TICUXOJIOTO-TICAAr OTHICCKUX 3HAHUI pa60T1>1 C DOTHUMH
NETbMH, TPEeOYIPEAUTSTFHOCTH IyTeM aHaln3a MW COIOCTaBJICHHS, TOTOBHOCTH K
CIITPYAHHUYICCTBY, a TaKXKE IMCAaroru4eCKux CpeIaCTB W IIPUCMOB. Ha 3amstusx 1o
raxmaraM dYepe3 paslUuHble WIPOBBIC 33/a4d, aHANN3-O0BEAWHEHHE, pPa3BUTHS
KPUTHYECKOTO, TBOPYECKOTO MBIIUICHUS] MOXHO PACHIMPHUTh MMO3HABATEIBHYIO chepy
yaamuxcss OOII. CnemyeT y9uThIBaTh MHOTOOOpa3He CIIOCOOHOCTEH ITHX NIETEeH, CTPOUTH
Ha HHX TMPOIECC O0YUEHUs, MPOSBIATE Ooyiee TMOKHUI TOAXOM K aJanTalid IaXMaTHBIX
3a7a4 K CIIOCOOHOCTSIM 3TUX JETEH.

Msl TmpoBenm HWCCIEIOBaHWE, OMNPEACNIM MOTPEOHOCTH  yduTened ¢
MHOTOJICTHUM OIBITOM M H3YYWJIM BHECEHHBICE HMHU IPEIJIOKEHHSA 10 YIYYLICHUIO
yaeOHOTo Tporiecca. MBI IPeACTaBIsIEM UCCIICIOBAaHUE B BUAE TAOIUIL, TJIC B MPOIICHTHBIX
3HAYEHUSIX TOKA3aHbl TPYJHOCTH, C KOTOPHIMH CTAJKUBAIOTCS YUYHUTENs, MPENoAAIoIIne
maxmarel. C y4eToM JaHHOTO HWCCICIOBAHWS B pe3yiabTraTe ObUIa CO3MaHA CHUCTEMa
3alaHui, KOTOpas OyJeT CcrnocoOCTBOBaTh TMOBBINICHUIO A(PGEKTUBHOCTH 3aHITHN
maxmaramu co cryaearamu OOIL.

KiaroueBble cjioBa M CJI0BOCOYETAHHUSI. HMHKIIO3MBHOE OOpa3oBaHHE, JCTH C
0COOBIMH 00pa30BaTEIFHBIME MTOTPEOHOCTAMY, aJanTalus OOyYCHHs, IMaXMaTHBIC 3a-
aHUA.
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Introduction

According to inclusive education all students regardless of educational difficulties
should be included in public education. [6, £9 7]

To make education available for all students we need adapt education to the needs of every
student, because the reason of children are different and that is why educational needs are
different too.

As we now inclusion is comprehensive term that is defined by Jomiten in 1990 in the
context of international discussions on the UN Education for All Agenda. In the base of
inclusive education is the concept of person’s right to education. [1, ko 7, 9]:

Today, universal inclusion in the context of inclusive education presupposes the adaptation
of educational systems to the needs and characteristics of all learners. Here the teacher can
focus on the diversity of learners (different abilities, different developmental
characteristics). [1, to 13, 9]:

The adaptation of educational materials should take place in parallel with the
adaptation of the educational environment [5]. Students should feel that they are equally
valued by both the teacher and those around them; the work of each of them should be
examined not critically but analytically. It is clear that in this regard educators need new
approaches, new methods and skills.

Methods and Methodology

In order to create equal conditions for SEN students in the educational environment, it is
necessary to [6, ko 8]:

e Provide a positive, warm atmosphere, where they will feel free, at ease b
understood.

e Have enough time to formulate and express their thoughts. For example,
in order to visualize chess positions in an abstract way, all students should have enough
time to perceive the position, to think of ways to solve it, to formulate ideas about the
solution.

e It is desirable that teachers ask guiding, prompting, questions to
students with SEN, for example, emphasizing the key points of the given position, from
which the solution of the chess problem arises.

e In case of success, the teacher should not shy away from encouraging the
child, but at the same time should be fair in praising him / her. It helps students to be
self-confident, to develop adequate self-esteem. For example, it is necessary to notice even
the smallest success of the child, to make it noticeable to the child W his/her environment,
relying on it, to expect more from him. For example, "It's very good that you chose the
right checker to make that step, but think again in which square the elephant should be to
solve the problem.”

e When expressing an opinion, students should be encouraged to show as
much as possible that their opinion is valid. When solving chess problems, not all
students will find the strongest steps and the shortest solutions. Students who suggest other
options should be encouraged, and the teacher should discuss their options.
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e  Encourage students' activity not only during the given lesson, but also in
extracurricular activities, during the events - tournaments dedicated to the holidays
(tournament dedicated to Children's Day, tournament dedicated to Motherhood and Beauty
Day, tournament dedicated to the Independence Day, etc.).

e If there is a change in the child's behavior, you need to understand the
reasons for those changes. If the teacher is not able to identify them alone, one can turn
to the help of colleagues or other specialists, such as a psychologist or a special pedagogue

e The reasons of behavior changes in chess lessons (frustration, failures,
lack of interest in the subject, incomprehensible, misunderstood, uncontrollable emotional
activity, etc.) can be the difficult learning materials, an uninteresting speech of the teacher
and the absence of motivation to subject.

e  Students' social, academic, emotional and physical development should
be recorded as a result, not the results compared to the students who showed the best
results. When assessing each child's knowledge and abilities, it is necessary to note
the specific achievements, academic achievements, comparing them with his / her
previous results.

e When creating assignments, the teacher should take into account the
characteristics of each student, their strengths and weaknesses. For example, not to
ask students with disabilities more complex questions that he has no idea about, and
simple questions to children with relatively strong abilities.

The process of development of children with SEN is continuous. It takes place
both in the family and in the environment in which he/she is, that is, it is a chain of work
aimed at one goal. The educational work carried out with them can be likened to growing
or caring for a tree / garden, which requires good fertile soil, water, sun heat, fortification
to protect it from the winds, deep-rooted roots, and so on.

The learning process with SEN students aims to develop their mental processes,

in particular, visual-auditory perception, visual memory and visual attention, spatial
perceptions-orientation, speech, motor skills, how to ensure their participatory activity in
the whole educational process.
It is very possible for a teacher to get to know his students individually, to know well
about the possibilities and peculiarities of each of them. Of course, it can also be in terms
of teacher motivation, teacher flexibility, providing a classroom atmosphere, preparing
and applying a variety of materials, and making them accessible to learners.

Due to this, the teacher can ensure the students' interest and involvement in the
lessons, create conditions for the students to see-observe, analyze, compare, comment
during the lessons.

Sometimes chess tasks present a certain difficulty for SEN students W The
teacher's factor increases in terms of preparing, compiling, and developing new tasks
according to the abilities of each of these children. However, not all teachers view
themselves as a factor in student achievement.
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Results

For this purpose, we conducted a survey among the teachers who teach chess in
the schools of Yerevan to find out the attitude of the teachers towards the availability of
chess tasks for the students of SEN. The table below shows the results of our survey.

HYes

m No

m It's difficult to answer.

Figure 1. If the responders work with SEN students

According to Figure 1, it is obvious that almost 80% of the teachers surveyed
have SEN students in their classrooms.

M | plan special assignments to do
with them.

M | prepare special assighments
according childrens' needs

M | simply the assignments of chess
student book and workbook for
children

Figure 2. If the teachers organize learning process according the needs of students

To our question about how teachers organize the process of teaching chess for
students with special educational needs, 29% of the teachers surveyed said that they create
tasks that meet the needs of students, 26% simplify and make them available in the
textbook. workbook tasks.

19% of teachers were able to work individually with SEN students, 13% plan
work according to the IEP. The other 13% mentioned that due to the large number of
students in the class, they do not manage to prepare individual tasks.
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H Yes, we do.

H No.

The exercises in
workbook are enough.

| organize new
assignments for each
student.

Figure 3. If the teachers prepare learning materials by theirselves

According to the results of the survey, 46% of teachers prepare auxiliary materials
for SEN students, and 27% develop new tasks. 12% of the surveyed teachers think that the
textbook U workbook tasks are completely sufficient for SEN students, while 15% said
that they do not create new tasks for SEN children with learning disabilities.

M Yes, it is enough,

M No, teachers need
methodological support

Teachers want to have
organized manual for Sen
children.

Figure 4. If Chess student book and workbook are enough for teaching in public schools

We were interested in whether the chess textbook and workbook is sufficient for
the children with SEN to organize the educational process. 40% of the teachers who took
part in the survey stated that they would like to have specially designed assignments for
SEN students. 43% of the respondents think that chess textbooks and workbooks are
completely sufficient. 17% of the respondents emphasized that they need methodological
support, in particular, in the form of a manual, a workbook.

Studying the needs of the teachers who participated in the survey, analyzing the
results obtained, when organizing work with SEN students, it is necessary to develop tasks
that will relate to one or more of the group of tasks presented in Figure 1. The "Waiting
Step™ methodical manual presents tasks aimed at developing the abilities of students with
educational difficulties in chess lessons, and effectively organizing the work done with
them.
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Chess assignments for Chess assignments for
each student according developing students'
their chess knowledge. communicative skills.

Types of chess
assignments

Chess assignments to
control students'
knowledge from chess.

Chess assignments for
general skills developing

Picture 1. The types of assignments

Following the approaches outlined in Figure 1 will enable the teacher to make
chess assignments accessible to SEN students, and to ensure that these children are
involved and actively participate at chess lessons.

Conclusion

Analyzing and summarizing the results of our survey, we can say that the majority
of teachers want to ensure the involvement of SEN students, but do not have the necessary
tools - examples of pedagogical-psychological methods, approaches and tricks, ready-
made didactic materials available for these children, etc.

Due to this circumstance, as the analysis of the results of our survey showed, 13%
of the teachers who took part in the survey do not organize individual work with SEN
students, do not give students tasks that meet their needs, or see the need for it. 12% of the
respondents think that the tasks of chess textbooks and workbooks are completely
sufficient when organizing work with SEN students, while 15% stated that they do not
prepare individual tasks.

However, we consider it necessary to mention that based on the pedagogical
principles, it is necessary to organize the educational process taking into account the
individual peculiarities of each child, ensuring the involvement and active participation of
all students.
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